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Grant reference: EDU/00374/G
Final report to the Nuffield Foundation
The idea for this project arose out of a concern about the lack of curriculum support for the learning and teaching of community languages in the UK coupled with the lack of recognition of children's achievement in these languages. This concern is one that has been voiced repeatedly over past decades by those working in the field and is seen as essential in putting the teaching of these languages on a proper professional basis. Providing curriculum guidance linked to national frameworks has also been a priority in the development, over the past five years, of the PGCE course in Arabic, Mandarin, Panjabi and Urdu at Goldsmiths. 
The key aims of the project were: 

· to create online and paper based curriculum framework documents in Arabic, Mandarin, Panjabi, Tamil and Urdu for publication by CILT, the National Centre for Languages.

· to disseminate the new Curriculum Guides through professional development events across the country, involving representatives of mainstream and complementary sectors as well as through the PGCE course in Arabic, Mandarin, Panjabi and Urdu at Goldsmiths
· to evaluate the effectiveness of the Guides in supporting teachers and student teachers.

Project development

In building the team to carry out this project, it was considered essential to involve people not only with the appropriate language expertise and pedagogical understanding, but also with a real awareness of the situation and needs of community language teachers working in mainstream and complementary sectors. This range of experience and skills is very much reflected in the team (see Appendix 1). Worth noting also is that several members of the team are involved in work with examination boards including Cambridge Assessment, who manage the new Asset Languages qualifications. Two members of the team also have experience of policy making at local authority level and several also hold positions of responsibility within national language organisations. The director of the project is coordinator of the innovative PGCE course in Arabic, Mandarin, Panjabi and Urdu at Goldsmiths and a member of the Advisory Group for Community Languages at CILT, the National Centre for Languages.
In the early stages of the project a series of meetings were held at Goldsmiths to discuss the pedagogical principles underlying the Guides as well as their content and design, in particular, the format of the framework charts which, it was agreed, should form the core element. A number of relevant curriculum documents developed both in this country and elsewhere were consulted, including government schemes of work for French, German and Spanish (QCA/DfEE, 2000), government framework documents for Languages teaching at key stages 2 and 3 (DfES, 2003 and 2005), the series of curriculum documents developed in Tower Hamlets for the teaching Bengali at key stage 2 (Ali and McLagan, 1998; Uddin and Mitchell, 2002 and 2003) and the Somali Curriculum, Part 1 (Bostock, 2000). Meetings were also held with colleagues at the DfES, Asset Languages and CILT to discuss plans and share information.
In terms of pedagogy, there was discussion around learner backgrounds, teaching contexts and national assessment frameworks. It was recognised that students of the languages involved here cover a very wide spectrum, but that, even amongst those from a 'bilingual' background, English is often the dominant language and competence in the community language may be restricted to a few specific domains of use. Contrary to popular belief, it is not the case that amongst minority ethnic groups, the 'first' language is the always only or even the main means of communication in the home. Indeed exposure to the 'first' language in the home is often limited especially where parents have been educated in this country. Moreover, the exposure generally relates more to the spoken rather than the written form of the language and this is especially significant where, as in the case of the languages concerned here, a non-Latin script is involved. It should also be borne in mind that children are being educated through English and that, in covert and at times overt ways, 

schools often convey the message that first languages are irrelevant to educational achievement and even detrimental to it. 

Given these factors, it was established that the Guides should be based upon a 'second language' rather than a 'mother tongue' teaching approach. This, it was felt, would mean that the Guide could be flexible enough to support the needs of teachers working with both background and non-background learners. Whilst the need to take account of official frameworks for language study, in particular the National Curriculum for Modern Foreign Languages and the specifications for the main public examinations, it was considered important that the scope of the Guides should not be limited by these. In particular it was seen as essential to move beyond a narrow transactional model, linked to the needs of the tourist, to one based on broader understandings of language and culture and which took greater account of student backgrounds. Enriching the curriculum content through links to other subject areas was also seen as important as was a focus on creativity including stories, drama and multimedia projects. In line with socio-constructivist theory as well as key principles of communicative methodology, importance was attached to maximising learner engagement and control through an interactive teaching style and the opportunity to take part in collaborative work in groups. Within this learner-centred approach, there would also be a focus on promoting student independence through an explicit focus on language learning strategies, the development of thinking skills, appropriate use of ICT and formative assessment processes. These approaches, it should be made clear, are all grounded in recent research within the field of Languages teaching.
With regard to the content and design of the framework, it was decided to build the Guide around familiar topics, texts and cross-curricular themes, identifying key vocabulary and structures across nine levels corresponding broadly to National Curriculum Attainment Levels for Modern Foreign Languages and to the first three stages in the Asset Languages scheme (Breakthrough, Preliminary and Intermediate). Progression across the levels would be based both on content and on the range and complexity of language involved. Integration of the four skills (Listening, Speaking, Reading and Writing) would be encouraged throughout the Guide with a wide range of possible activities identified for oracy and literacy.
Whilst it was decided that the early stages of Guide would be aimed with primary age children in mind, it was felt that many of the activities envisaged could easily be adapted for secondary age students. We were also clear that the Guide was not, in itself, a scheme of work, but that it would aim to support colleagues in creating a scheme tailored to their own teaching context and to the needs of their own students. Up to date resource information was also seen as an important element within the Guide. Finally, it was agreed that the Guide should provide background information about bilingualism and highlight good practice in relation to support for bilingual learners.
Following initial discussions with the whole group, colleagues went away and worked in their specialist language teams on drafting material for the different stages in the framework (Levels 1-3, 4-6 and 7-9). Meetings of the whole group continued to be held at roughly two monthly intervals to review progress and discuss issues including technical matters. Some variation in approach arose within the different language teams, reflecting linguistic differences (the different scripts), cultural differences and differences in the contexts in which the languages tend to be taught (mainstream or complementary sectors). These meetings were important in terms of sharing experience and clarifying priorities as well as maintaining morale through what was a lengthy and complex process.
Dissemination and evaluation

By the end of the first year of the project first drafts had substantially been created and at this point we began a series of dissemination meetings aimed at getting the reaction of practising teachers as well as managers, advisers and other experts in the field to the work we had done.
Fourteen dissemination events took place between July 2005 and June 2006 in different parts of the country (see Appendix 2). These included presentations at national conferences organised by the main language teaching organisations (ALL, CILT, The National Resource Centre), at meetings organised by the community languages services in different areas, at complementary schools and at research seminars. These events were invaluable in providing confirmation that our work was going in the right direction and in helping us to refine and extend ideas. Feedback indicated strongly that colleagues recognised the need for the kind of framework documents proposed and welcomed the interactive teaching approach aimed at engaging students' interest and developing practical communication skills. A number of colleagues, both teachers and managers, expressed their intention to use the Guides to assist them in revising and updating their schemes of work. Moreover, the linking of the Guides to the Asset Languages scheme in development at the same time was seen as helpful. There were also questions about the feasibility of creating guides for other languages including Cantonese, Farsi, Gujarati, Portuguese and Somali. Some further dissemination events have happened since September 2006 linked to other professional development activities.
As well as the feedback from colleagues at dissemination events, valuable feedback on initial drafts came from independent consultants. Those chosen to carry out this consultancy role (see list below) have a wealth of experience in language teaching, professional development and examining and are highly respected in the field. 

· Nadia Abdelaal (Middle Eastern Studies, University of Manchester / Head of Arabica, Edexcel examiner)

· Dr Valerie Pellatt (University of Newcastle upon Tyne / Chair of Examiners of Chinese at Edexcel)
· Pritpal Singh Manku (University of Leeds)
· Kathiripillai Jegatheeswaram Pillai (Head of Surbiton Tamil School)
· Shakeel Fatima Siddiqui (Head of Community Languages at George Mitchell School / Examiner for Urdu with Edexcel and AQA)
· Dr Terry Lamb (Director, Initial Teacher Education, University of Sheffield / President of the Federation Internationale des Professeurs de Langues Vivantes (FIPLV) )
In their general comments all the consultants strongly endorsed the underlying aims, content and design of the Guides. As one of them expressed it,

This framework offers a valuable and much-awaited resource to teachers of community languages. It is significant that it articulates with other curriculum guidance for MFL, as this marks an important statement regarding the status of community languages. The framework provides an instrument to enable schools to recognize pupils’ achievement, and to plan for and record their progress with the language. It also offers a structure to enable teachers to plan a coherent scheme of work for their learners, thus enhancing the possibility of progression and continuity in learning. In addition, it offers sufficient practical guidance to support teachers in the practical development of differentiated learning activities and resources, and provides a tool and a common language around which professional dialogue can take place.

Each consultant provided some detailed comments on specific points in the Guides, some of a general and some of a more language specific nature. Suggestions were made with regard to choice of structures and vocabulary in the framework charts, explanation of certain activities, possible texts and other material to incorporate. It was also suggested that more detailed guidance should be given on how to create a scheme of work based on the Guide. With regard to the generic sections colleagues felt that Section 1.2 of the Guides, 'Key findings from research into bilingualism and implications for policy-makers, teachers and families' was especially useful and would support colleagues in making the case for community languages in their institutions. The importance of building in a strong ICT element was recognised as was the section providing up to date resource information. The consultants' reports were felt by the team to be both encouraging and constructive  and they proved invaluable in revising and building upon initial drafts. Additional feedback on drafts received from colleagues at CILT, in particular Ann Swarbrick and Claire Dugard (Language Teaching Advisers), was also very useful as was guidance received from Cambridge Assessment Asset Languages colleagues on information included in the Guides referring to their new qualifications. 
Although the final drafts of the Guides were complete by September 2006, their publication was delayed due to a series of technical issues which arose in relation to the typesetting of the different fonts. However, the extra time allowed for the project proved useful in allowing more thorough evaluation of the Guides. As the director of this project also coordinates the Flexible PGCE in Arabic, Mandarin, Panjabi and Urdu at Goldsmiths, the opportunity was taken to provide students and school mentors with manuscript copies of the Guides and to get feedback from them about their usefulness both for student teachers and teachers of these languages. Feedback in the student course review as well as in questionnaires completed by both students and school mentors indicated that the Guides were found to be very valuable in planning, teaching and assessment 
One of the school mentors for Goldsmiths PGCE student teachers and an experienced teacher of Urdu in a state maintained comprehensive school wrote an article about her experience of using the Urdu Guide for the Summer 2007 issue of the CILT Community Languages Bulletin and this is copied in full in Appendix 3. Worth noting here is that CILT's involvement in publication of the Guides means that information reaches teachers across the country working in different sectors as well as government organisations and examination boards. 

In addition to the evaluation measures described above, questionnaires were sent out at the time when the Guides were finally published to approximately 50 colleagues involved in various ways with the languages. To date 38 of these have been returned. Of these, the majority have been returned by teachers working in state maintained or independent secondary schools (21). A small number have been returned by teachers working in state maintained primary schools (3) and in complementary schools (8). Some others have been received from managers, advisers, EAL specialists and educational publishers (6).
In the first section of the questionnaire colleagues were asked 'Is the Guide useful and for whom?' The results, set out below, show that the Guides are considered by all respondents to be 'useful' or 'very useful' for teachers, managers and professional development providers. A very high proportion (93%) indicated that the Guides would be 'very useful' for teachers. Additional comments made in relation to this and other sections of the questionnaire are included in Appendix 4:

	Is the Guide useful and for whom?
	

	Very useful for teachers
	94%

	Useful
for teachers
	6%

	Not very useful for teachers
	0%

	
	

	Very useful for managers
	42%

	Useful for managers

	58%

	Not very useful for managers

	0%

	
	

	Very useful for professional development providers
	74%

	Useful for professional development providers
	26%

	Not very useful for professional development providers
	0%


With regard to the question of how well the Guides are perceived to address the needs of different groups of learners, the figures indicate that they provide valuable support for teachers working with students from both user and non-user backgrounds, with possibly some bias towards the former.
	How well does the Guide meet the needs of the following groups of learners?
· bilinguals with high level in CL

· bilinguals with limited competence in CL

· students learning language from scratch
	

	Addresses needs of bilinguals with high level in CL very well

	75%

	Addresses needs of bilinguals with high level in CL well
	25%

	Addresses needs of bilinguals with high level in CL not well
	0%

	
	

	Addresses needs of bilinguals with limited competence in CL very well

	83%

	Addresses needs of bilinguals with limited competence in CL well
	17%

	Addresses needs of bilinguals with limited competence in CL not well
	0%

	
	

	Addresses needs of students learning language from scratch very well
	66%

	Addresses needs of students learning language from scratch well
	34%

	Addresses needs of students learning language from scratch not well
	0%


The next section of the questionnaire sought to establish in what areas of their work the Guide would help teachers most. A significant majority of respondents indicated that the Guides would assist 'a lot' with planning, resource information, teaching and assessment. In the case of planning this was 97% of respondents.

	How well does the Guide support teachers with each of the following?

· Planning

· Resource information (including ICT)

· Teaching

· Assessment
	

	Supports teachers with planning a lot


	97%

	Supports teachers with planning some

	3%

	Supports teachers with planning a little

	0%

	Supports teachers with planning not at all

	0%

	
	

	Supports teachers with resource information a lot

	66%

	Supports teachers with resource information some 

	28%

	Supports teachers with resource information a little

	6%

	Supports teachers with resource information not at all  
	0%

	
	

	Supports teachers with teaching a lot


	69%

	Supports teachers with teaching some

	31%

	Supports teachers with teaching a little

	0%

	Supports teachers with teaching not at all

	0%

	
	

	Supports teachers with assessment a lot
	66%

	Supports teachers with assessment some

	28%

	Supports teachers with assessment a little


	6%

	Supports teachers with assessment not at all

	0%


In a final section of the questionnaire colleagues were asked to choose from a list of thirteen possible topics what areas of professional development they thought would be most useful as a focus to assist them in making full use of the guide? The following list shows in descending order the relative priority ascribed to each topic. The first choice by a large margin was number one,
'Developing a scheme of work based on the guide'. 
	1. 
	Developing a scheme of work based on the guide

	2. 
	Developing oracy

	3. 
	Developing literacy – active reading and writing strategies

	4. 
	Stimulating the imagination: work with songs, poems, stories and art works

	5. 
	Making it fun: games for language learning

	6. 
	Approaches to differentiation 

	7. 
	From word processing to multimedia presentations: using ICT to enhance learning

	8. 
	Effective grammar teaching

	9. 
	Engaging with culture

	10. 
	Gaining recognition for achievement: options for accreditation, recording progress (Asset Languages / European Language Portfolio)

	11. 
	Assessment for learning: building assessment into the teaching-learning cycle

	12. 
	Developing literacy – early stages

	13. 
	Encouraging learner independence


Outcomes and future developments

The key aims of this project have been achieved. The five Curriculum Guides (enclosed with this report) were published by CILT in 2007 and are also available to be downloaded free of charge as PDF documents on the CILT and Goldsmiths 'community.gold' websites. The official launch of the Guides took place on 5th July 2007 at the CILT Conference 'Community Languages: Developing practice for the 21st century' at the NSPCC National Training Centre, Leicester (See Appendix 5). Evaluation of the Guides, based on a range of data, indicates strongly that they provide valuable support for teachers of community languages and a foundation upon which further professional development work can be based. Moreover, the feedback gives grounds for hoping that the Guides can make a significant contribution to facilitating collaboration between mainstream and community based complementary schools. Information about the Guides has been disseminated widely through conferences and other professional development events across the country and this will continue to happen through the various communication channels used by CILT . 
In the proposal for this grant it was argued that the project was timely given the growing  recognition that community languages represent a valuable linguistic and cultural resource within our society and one which supports us in playing a full part in a globalised world.

We have seen the unfolding of the National Languages Strategy with the Asset Languages qualifications currently offered in 21 languages (including the five involved in this project) and a significant growth in the number of specialist language colleges (some 274 by September 2006). The 2007 Languages Review, prompted by a crisis in the take up of Languages at Key Stage 4, refers to community languages as 'a national asset, to which more thought needs to be given in terms of national policy' (Para 3.44) and recognises the valuable role played by supplementary schools. The 'Positively Plurilingual' document (CILT, the National Centre for Languages, 2006), drawing on a survey of community languages in England , Scotland and Wales in 2005 and other research, presents strong arguments for providing much greater recognition and support for the linguistic capital present within our communities. In this context the Guides may be seen as a crucial part of the professional infrastructure needed to underpin an inclusive and forward-looking language policy in the UK. Clearly, however, there is much more to be done and increased opportunities for professional development for community language teachers is essential. Linked to this will be resource development and we shall soon be beginning to mount resources linked to the Guides on the Community Languages Resource Base website on 'community'gold'. 
In conclusion, I would like to pay tribute to the huge dedication of all those involved in this project with me. It has been a privilege and a real pleasure working with such positive and inspiring colleagues. We are all aware, however, that without the support of the Nuffield Foundation, we would not have been able to achieve what we have. We are deeply grateful to the Foundation for sharing our belief in the importance of valuing and investing in Britain's precious multilingual resource.
Dr Jim Anderson (Project Director)
31st July 2007
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Appendix 1: Project Team 
	Name 
	

	Jim Anderson (Project Director)
	Lecturer in Modern Languages in Education, Department of Educational Studies, Goldsmiths College, University of London.

	ARABIC

	Sawsan Saffaf

	Head of Arabic, North Westminster Community School / Paddington Academy. Teacher at Arabic Supplementary School in Beckenham.

Item writer for Asset Languages

	Nazek Abdel-Hay
	Teacher of Arabic, King Fahad Academy. 

Taught Arabic for several years at the Arabic School in Hounslow.

Item writer for Asset Languages

	CHINESE

	Amy Thompson

	Adviser for Minority Ethnic Achievement in Medway Children's Service

Founder member of the UK Federation of Chinese schools

	Eileen Lee
	Teacher of Chinese in mainstream and complementary schools.

Author of Chinese teaching materials.

External examiner in GCSE Chinese for Edexcel.

	Katherine Li
	Headteacher, Wirral Chinese Association Chinese School. 

Lecturer in Chinese at Wirral Metropolitan College. 

External examiner in GCSE Chinese for Edexcel.

	PANJABI

	Naresh Chandla
	Assistant headteacher in the Equality and Diversity Education Service, Wolverhampton LA.

Chair of ALL Asian Languages Committee.

Item writer for Asset Languages.

	Paramjeet Grewal
	Teacher of Panjabi with Wolverhampton LA, Community Languages Project.

	TAMIL
	

	Siva Pillai
	Computer Officer, Goldsmiths College

Director of Tamil Academy of Language and Arts.

Item writer for Asset Languages

	Kristhuraja Nithiya
	Teacher of Tamil, Downderry Primary School, Bromley.

	URDU

	Kausar Ali
	Teacher of Urdu, Archbishop Lanfranc School and Norbury Manor Business and Enterprise College for Girls.

Co-ordinator of Community Languages in Croydon. 

Member of ALL Asian Languages Committee.

Item writer for Asset Languages.

	Hamida Syed
	Lecturer in Urdu, Kingston College.


Appendix 2: Dissemination Record

	
	Date


	Organisation / Event
	Venue

	1. 
	2.7.05
	ALL Language World
	University of Kent, Canterbury

	2. 
	10.11.05
	Resource Unit for Mother Tongue and Supplementary Schools.
	Resource Unit, London

	3. 
	19.11.05
	Westway Development Trust

Kensington and Chelsea
	Westway Development Trust Centre, London

	4. 
	12.11.05
	Goldsmiths College. Multilingual Europe Seminar.
	Goldsmiths College, London

	5. 
	30.11.05
	CILT Community Languages Network Seminar
	CILT London

	6. 
	10.12.05
	Arabic Community School in Hounslow
	Hounslow Manor Sports Centre

	7. 
	18.2.06
	W.C.A. Chinese School
	Wirral Multicultural Centre, Wirral

	8. 
	4.3.06
	ALL Community Languages Conference
	Archbishop Lanfranc School, Croydon

	9. 
	25.3.06
	Sheffield Multilingual City Forum with Association of Sheffield Community Language Schools
	Pye Bank Primary School, Sheffield

	10. 
	1.4.06
	UKFCS Training Conference
	Warwick University, Warwick

	11. 
	18.5.06
	Annual Open Meeting of the 

Community Languages Service, Southampton
	Mount Pleasant Junior School, Southampton

	12. 
	20.5.06
	CILT Conference. Active teaching and learning: Practical ideas for the community languages classroom.
	Jennie Lee Centre, Wolverhampton

	13. 
	21.6.06
	CILT Conference. Community Languages: Developing practice for the 21st century.
	Queen Mary University, London.

	14. 
	29.6.06
	Resource Unit for Mother Tongue and Supplementary Schools.
	Resource Unit, London

	15. 
	13.5.07
	Tamil Academy of Language & Arts 
	Sydenham School.

	16. 
	5.5.07
	Sutton Tamil School 
	Sutton Tamil School, Surrey

	17. 
	24.5.07
	Coventry Tamil School
	Coventry Tamil School

	18. 
	16.6.07
	Croydon Tamil School 
	Croydon Tamil School, Croydon

	19. 
	20.6.07
	Hounslow Tamil School
	Hounslow Tamil School, Hounslow

	20. 
	5.7.07
	CILT Conference. Community Languages: Developing practice for the 21st century.
	NSPCC National Training Centre, Leicester

	21. 
	8.7.07
	Reading Tamil School 
	Reading Tamil School, Reading

	22. 
	15.7.07
	West London Tamil School
	West London Tamil School


Appendix 3:  Article 'Using the Curriculum Guides' by Shazia Siddique, Teach i/c Community Languages and Assistant Director of Study Year 8, Lister Community School.

(Summer 2007 issue of the CILT Community Languages Bulletin)

Appendix 4:  Selection of comments made by respondents to questionnaire.
Is the Guide useful and for whom?
The Curriculum Guide is very useful for teachers. It can help them understand the National Curriculum. Using the framework, teachers can write their teaching schedules easier. They can learn teaching strategies and adopt teaching activities from the framework as well as using ICT to update their teaching skills.
(Teacher of Mandarin in maintained secondary school and GCSE examiner)

Having this Guide will help teachers map the skills which their pupils are expected to acquire. I will also facilitate the role publishers play in providing resources to support teachers. This is indeed a much required starting point, and a valuable reference for many years to come.

(Publisher of teaching resources for Arabic)

It is based on 'Every Child Matters' as it takes into account pupils' backgrounds, ability and learning styles. Charts provide a good starting point for long term planning as schemes may be devised for particular classes. It also provides a good element of progression and teachers can use this element to deliver day to day lessons. Excellent teaching approaches with examples have been included. The cross curriculum themes - stories, dramas etc – provide a good source for imagination and creative work.

(Advanced skills teacher for Urdu in maintained secondary school)

The Guide offers a practical context within which language can be applied, not just acquired through classical didactic means. This will be useful for teachers.
(Publisher of teaching resources for Arabic)

I have used many activities which are mentioned in the guide in my first teaching practice. Many things, e.g. planning, using resources and assessment are explained very well.  …I think this is the best guide for student teachers as there are a lot of activities in this guide for low to high levels.
(Student teacher of Urdu)

The Guide is extremely useful for teachers to plan lessons in detail and also helps with planning for assessment.

(Student teacher of Arabic)

It will save us time, effort and make our job easier and it is a very good guide for newly graduated teachers.

(Teacher of Arabic in an independent school and school mentor)

How well does the Guide meet the needs of the following groups of learners?
· bilinguals with high level in CL

· bilinguals with limited competence in CL

· students learning language from scratch
Pupils progress at different rates and tend to perform better in some skills than other. This Guide caters for the needs of all students, i.e. it enables pupils who have a background in the language and culture and exposure to the language at home to make rapid progress.

(Advanced skills teacher for Urdu in maintained secondary school)

How well does the Guide support teachers with each of the following?

· Planning

· Resource information (including ICT)

· Teaching

· Assessment
The curriculum assists in planning for teachers, gives them confidence in teaching, provides a more professional basis, and monitors assessment. 

(Teacher of Panjabi in maintained secondary school and headteacher of complementary school)

The guide helps planning, it gives easy to follow, step by step guidance to make learning accessible for the children.

(Teacher of Tamil in maintained primary school.)

What I personally liked about the guide is that it has a variety of activities for all levels.

(Teacher of Urdu in maintained secondary school)

It reminds me that I need to at as many resources as are available and use them creatively to meet a certain group of students' needs. I also like the activities.

(Teacher of Mandarin in maintained secondary school)

A clearly structured approach that gives a concise, but nevertheless thorough guide to the curriculum. I felt that it would be easy to use and non-threatening! … Although I haven't actually used it as a working document yet, my instincts tell me that it is just what we need. No obvious flaws.

(Head of specialist Language College where Mandarin is taught)

The detailed framework charts are extremely useful for creating a scheme of work, short / long term planning.

(Teacher of Mandarin in state maintained and independent secondary schools)

The Guide helps us incredibly to plan lessons as it provides us with a range of activities and ideas in both oracy and literacy.

(Teacher of Arabic in a secondary independent school)

I think as a whole it is an excellent work and every part of it is useful and serves its purpose. It is also very good and useful material for the new trainees when they start their practice in schools.

(Teacher of Arabic in a secondary independent school and school mentor)

Personally I think that the framework charts are well designed and planned. They cover the oracy and literacy needs of the students. They also include lots of possible activities which make the lesson more fun and easy to learn.

(Teacher of Arabic in a complementary school)

I found the document as a whole useful, but the most interesting part is the framework charts, which shows a lot of hard work and experience, as well as the simplicity in usage of the structured charts.

(Language adviser for Arabic)

It gives a great opportunity to the teachers to select, adapt and add ideas as appropriate to their teaching situations. It provides a lot of information about formal and informal assessment. A very useful feature for me personally are the variety of language learning strategies, which promote independent learning, motivation, active engagement and which address different types of learning style.

(Advanced skills teacher for Urdu in maintained secondary school)

Appendix 5: Photos from the launch of the Curriculum Guides on 5th July 2007 at the CILT Conference 'Community Languages: Developing practice for the 21st century' at the NSPCC National Training Centre, Leicester
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