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Preface
I am delighted to have been asked to write a few words of welcome to this series of curriculum guides. Those
responsible have for many years been devoted advocates for the languages of the communities living in our 
country, whether in the formal educational system, in supplementary schools, or more generally in civil society. 
I am pleased also that CILT, the National Centre for Languages, with which I have had such a long association,
has played its part in offering this support to an under-resourced area of educational provision.

The publication of these guides marks an important further step in such advocacy and support. As the
authors are gracious enough to point out in their introduction, such support for community languages is given 
a new and hopefully more propitious context by the existence of the National Languages Strategy. Inevitably
the Strategy has a great deal to say about the teaching and learning of languages traditionally taught in 
mainstream schools and of the need to address the limitations of monolingualism. It is, however, important to
understand that the Strategy is a ‘languages’ strategy and that our interpretation of languages is an inclusive 
one, which seeks to promote multilingualism in all its forms as a central objective for citizens in the 21st century. 
Such promotion is given further, and more practical, representation in the strategy’s Key Stage 2 Framework 
for Languages, which supports community languages in two quite specific ways. Firstly it recognises the 
eligibility (hence equality) of all languages – our definition of the primary languages ‘entitlement’ is inclusive 
not restrictive. Secondly it encourages the valuing of all languages and in particular the languages spoken in
local communities through its intercultural understanding strand.

This new context may recognise the equal status of languages. That is of course not at all the same thing as
saying that all languages (and their learners) need the same kind of support. This too is recognised by the
authors of these guides. The learners of community languages in particular are likely to have a very wide 
range of linguistic backgrounds and learning needs and in many cases these will be different from the needs 
of learners of languages traditionally taught in schools – the so called ‘Modern Foreign’ Languages such as
French, German and Spanish. There are also very important shared needs (for example in the sphere of 
methodology) as well as areas where ‘community’ language teachers and Modern Foreign Language teachers 
can support and learn from each other.

What seems to me important about the new context is that it should provide a framework – let us call it 
the ‘framework of equal status’, within which teachers, educators, parents and learners should be able to 
negotiate appropriate kinds of support and to exchange both expertise and resources - mutual support rather 
than homogeneity. There is a parallel here with the ongoing consideration of a better and more mutually 
beneficial relationship between mainstream and supplementary schools. How do we best support such a wide 
range of language needs? How do we ensure that the very rich linguistic resources of our society are properly 
supported and developed? I very much hope that over the coming years such questions will be taken further 
to enable us to develop a truly comprehensive policy for languages education in this country. 

In this process publications such as the Curriculum Guides will make an important contribution. Most immediately 
they will support an under-resourced group of teachers and enhance the learning and achievement of many 
thousands of learners. More long-term I am convinced that such practical guidance will make its contribution 
to the policy discussion and debate about languages in the 21st Century. 

Dr. Lid King (National Director of Languages, DfES)
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1.1  Rationale and links to government policy
In the knowledge society of the 21st Century, language competence and intercultural 
understanding are not optional extras, they are an essential part of being a citizen. Language 
skills are also vital in improving understanding between people here and in the wider world, 
and in supporting global citizenship by breaking down barriers of ignorance and suspicion 
between nations.

Learning other languages gives us insight into the people, culture and traditions of other 
countries, and helps us to understand our own language and culture. Drawing on the skills and 
expertise of those who speak community languages will promote citizenship and complement 
the Government’s broader work on the promotion of social cohesion. 

DfES (2002) Languages for all: Languages for life. London: DfES

Rationale
The vision for language learning proposed in the National Languages Strategy is one which recognises the
importance in the modern world of thinking beyond traditional boundaries and of understanding how we are
now more globally connected than ever before. It is a vision which looks outwards beyond Europe, but at the
same time inwards so that the potential of the linguistic and cultural resources present in our own communities 
are seen as something to be valued and supported. It is hoped that this curriculum guide will contribute to 
providing such support. 

An ongoing issue in relation to community languages has been the need to define an appropriate pedagogical 
approach which takes account of the bilingual and bicultural background of the majority of learners studying
them. Within the National Curriculum, community languages fall under the umbrella of Modern Foreign
Languages, where the assumption is that the language and culture represent something new and unfamiliar. 
Clearly this an inappropriate starting point for bilingual learners. 

On the other hand the idea that the majority of such learners have high levels of competence with regard both
to oracy and literacy in the community language and that they should therefore be regarded as mother tongue
learners is not appropriate either. Exposure to the language in the home is in fact often limited especially
where parents have been educated in this country. Moreover, the exposure generally relates more to the
spoken rather than the written form of the language and this is especially significant where, as in the case 
of Arabic, a non-Latin script is involved. In creating this curriculum guide, we have recognised that learners
of community languages cover a very wide spectrum, but that, even amongst students from a ‘bilingual’ 
background, English is often the dominant language and competence in the community language may be
restricted to a few specific domains of use.

Given this background and the need to work within the national frameworks for the teaching and assessment 
of Modern Foreign Languages, we have created a structure built around the broad topic areas which feature 
in government schemes of work and examination specifications for MFL (See Topic overview on page 25). 55
However, within this, we have highlighted opportunities for cross-cultural comparison and for making links 
to other areas of the curriculum, such as Art, Geography, Citizenship and PSHE. The Office for Standards 
in Education (Ofsted) has emphasised the importance of building more meaningful content into language 
courses and reported favourably on initiatives taking place in some schools where subjects, or modules within
subjects, such as Geography, Science and Citizenship are taught through another language. This approach, 
known as Content and Language Integrated Learning (CLIL) is one which we believe community languages
could lend themselves to particularly well. It may in fact represent a bridge between the conflicting ‘foreign 
language’ and ‘mother tongue’ models of language teaching referred to above. Whilst the framework proposed
here is not focussed on subject teaching through Arabic it does support teachers in introducing strategies 
which enable students to access a more content focussed language curriculum.

A wide range of activities are suggested for the development of oracy and literacy skills leading from 
contextualised practice to meaningful use. They are intended to promote active engagement of students in 
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the learning process by encouraging, for example, collaborative group work and problem-solving. The need to
support students in learning a new script means that literacy activities are less ambitious at the lower levels.

Here too though the emphasis is on reading and writing for a purpose. It is assumed that the majority of
students of community languages begin formal study at primary level, mainly in the complementary school. 
Thus language focus and activities may need to be adapted to some extent where older age groups are 
involved. 

Teachers of community languages need to be particularly aware of a range of strategies to enable differentiation 
in their classrooms. This relates in part to knowing the stage students are at in their learning and providing 
appropriate levels of challenge to help move them on, but it is about far more than this. Most fundamentally
it involves creating a learning environment which values and draws upon students’ background and interests, 
which supports different learning styles, builds confidence and encourages independence. Activities suggested
in the framework charts seek to assist teachers in establishing and maintaining such an environment. 

Throughout the framework charts in this guide we have encouraged the use of stories and other texts in 
the target language. Work around stories can provide a more stimulating, if less controlled, way to cover the 
vocabulary and grammar of topics and to build up fluency and sophistication in language use more naturally.
They can also provide an excellent context for developing insights into culture as well as higher order thinking
skills such as analysis, comparison and interpretation.

Mapped onto the charts are points at which particular grammar points might be addressed naturally within
context. It is important, however, that teachers also help students to apply their developing knowledge of 
grammar in different situations as the need arises. Similarly, points are identified where it may be appropriate
to focus with students on certain learner strategies, such as skimming and scanning texts, using mnemonics 
to assist recall or identifying common errors in written work and developing a checking system to identify and 
correct them. 

We see the range of ICT tools as having a valuable role to play in teaching and learning community languages. 
This is because they represent an up-to-date and increasingly versatile resource and are central to way 
young people learn, play and most of all communicate with each other. Hitherto, there have been technical 
and other difficulties in use of non-Latin fonts on computers, but these have now largely been overcome.
There is detailed advice for teachers of community languages relating to technical and pedagogical matters 
on the Languages-ICT and BECTA websites. Whilst we appreciate that access to computers is an issue for 
many community languages teachers, especially those working in the complementary sector, we have felt it
important to signal in the framework charts where use of ICT could enhance teaching and learning. 

A central concern in creating this guide has been to support recognition of students’ achievement. This is why 
a progression pathway across levels is clearly mapped out which corresponds broadly both to Attainment
Levels identified in the National Curriculum and to stages in the new Asset Languages framework (see below).w
This transparency is important, because it facilitates effective communication between complementary and 
mainstream schools and at transfer from primary to secondary phases. Unless children’s achievements in their 
language learning are valued and encouraged in school in the same ways as other achievements, there is a
real danger that motivation and self-confidence may be negatively affected.

To sum up then, this guide aims to provide practical support for teachers of Arabic in planning and delivering 
coherent and stimulating courses for their students. It is not a scheme of work, but is intended to support 
colleagues in creating their own scheme, tailored to their own teaching context and the needs of their pupils.
Colleagues should read carefully the Introduction to the framework charts (pp 23–8) as well as the advice on
creating a scheme of work based on the guide (pp 86-8).

Please note that this curriculum guide is available to download via the CILT and Goldsmiths College websites 
http://community.gold.ac.uk and k www.cilt.org.uk. This includes a generic version of the guide in English 
for interested parties who may not speak the language. Additional resources linked to the guide can also be
found on the Goldsmiths website.
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Links to government policy 
In developing this guide, we have drawn upon a number of government initiatives aimed at supporting
language learning in the UK. The most important of these are:

The National Curriculum for Modern Foreign Languages
Introduced in 1992 the National Curriculum document sets out both how languages should be taught
(Programme of Study) and how performance should be measured (Attainment Targets). Although designed 
for foreign language teaching with European languages (French, German, Spanish) primarily in mind, the
document applies to the teaching of all languages. 

The National Languages Strategy
Three key measures emerge from the Strategy, all of which have implications for community languages:
1 Primary entitlement to language learning.

By 2010 it is expected that the opportunity to learn another language will be provided in all primary 
schools. It is up to the school to decide what language(s) it wishes to offer and some are choosing to 
offer community languages. In complementary schools, language classes for primary age pupils are well
established. Please note that the framework in this guide is based on courses beginning in the primary 
phase. For courses beginning in the secondary phase some adaptation would be required at the lower 
levels to take account of the greater maturity of learners.

2 Expansion in the number of specialist Language Colleges.
These are mainstream secondary schools, which are given additional funding to specialise in languages. A
wider range of languages are generally taught in such schools and they have a remit to engage in outreach 
work in the local community. Some language colleges provide facilities for complementary school classes
as well as professional development opportunities for teachers of community languages. The importance of
closer collaboration between mainstream and complementary sectors is widely recognised and this guide
can provide a useful focus for opening up a dialogue.

3 The Languages Ladder and Asset Languages qualifications
Asset Languages is a voluntary assessment scheme, which supports the National Languages Strategy by
providing recognition of achievement and associated accreditation options, against the DfES Languages 
Ladder. The scheme allows pupils to develop unique languages profiles, by separately assessing the four 
skill areas: listening, speaking, reading and writing. It is built around an adaptable combination of teacher
assessment and external assessment, offering classroom-based ‘assessment for learning’ and demand-
led external testing, throughout the year. Asset languages qualifications are available for over twenty 
languages, including Arabic, and can be used by learners of all ages and attainment levels. The levels of 
progression upon which the framework in this guide is based correspond broadly to those set within Asset
Languages and links are made in the assessment pages which follow Levels 3, 6 and 9.*

The Key Stage 2 and 3 Frameworks for Modern Foreign Languages
The aim of the frameworks is to support teachers and managers in planning and teaching languages at
the two key stages. Objectives are identified for each year in relation to oracy and literacy development, 
knowledge about language and intercultural understanding. A focus on the development of language learning
strategies to support effective learning and enable students to operate more independently in their studies 
is also included. Whilst these frameworks were developed with European languages in mind (and include
exemplification for French, German and Spanish), they contain much that is useful for language teaching 
generally. Thus, in creating this guide for Arabic, it has been possible to draw on or adapt some ideas from 
the Framework documents. 

Literacy and Learning
Strategies to support literacy development across the curriculum have been developed over a number of years
by the government. These have focussed in part on ensuring that pupils gain a better understanding of grammar 
and grammatical terminology, but have also covered group talk, active reading and writing strategies linked to
an awareness of genre and the development of research skills (including those involving use of the Internet). 
These strategies are now very much part of a pedagogical approach embedded across the curriculum which
recognises the interdependency of thought and language and the importance of students’ active involvement

*References to both Can Do statements and the nature of Asset Languages tasks are accurate at the time of going to press, but may be subject to future 
amendments. When using the Languages Ladder and/or Asset Language material you are advised to check the latest versions with DfES and OCR respectively.
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in the learning process. It is an approach which has clear relevance to the teaching of community languages
and is reflected strongly in activities and teaching strategies suggested in our framework.

Assessment for Learning (AfL) 
This initiative is aimed at encouraging teachers to integrate assessment fully into the teaching and learning 
cycle by helping students to understand where they are in their learning, what the next goals should be 
and how they can make progress towards achieving them. It involves making expectations explicit as well 
as including activities such as peer assessment which can stimulate valuable reflection and help students 
understand relationships between different areas of their learning. Within the framework proposed in this 
guide the importance of ongoing informal assessment is fully recognised and activities suggested in the pages
devoted to this are consistent with the principles underlying AfL.

The European Languages Portfolio (junior version)
This takes the form of a portfolio in a ring binder which belongs to the student and where a record is kept of 
achievements and progress relating to the range of languages, European and non-European, which make 
up that individual’s language repertoire. It contains samples of work, reports from teachers and copies of any
certificates achieved. The document can be particularly useful as a means of informing mainstream teachers
of children’s achievements in the complementary school and enabling those achievements to be recognised 
and celebrated.

1.2  Key findings from research into bilingualism 
and implications for policy-makers, teachers 
and families

Whilst there is growing recognition that Britain’s linguistic and cultural diversity represents a valuable resource,
the way in which bilingualism impacts on children’s intellectual, cultural and social development is not always 
well understood. Fortunately, there is now a large body of research from the UK and many other countries
which can help educators and parents make informed decisions on these matters. Some key points from this 
research are summarised here. However, there are many factors which can affect bilingual development and, 
for a fuller understanding, further reading is recommended in the reference section.

Contrary to popular belief, we know that when young children develop confidence in using one language in 
the home, and especially when this includes learning to read and write in that language, they are quickly able 
to acquire another language in the school context. This can be explained in part by the strong support and
encouragement from parents and teachers as well as the powerful social need to interact and form friendships
with peers. However, there are other factors which contribute significantly. Most importantly, we know that 
when children start to learn the second language, it is not as though they are returning to point zero. They have 
already gained important insights into the nature of language and the way it works as a tool of communication. 
They know, albeit unconsciously, that language serves important functions such as asking and answering 
questions, giving commands, expressing opinions, relating events.

Moreover, the development of language has at every stage been interwoven with broader conceptual 
understanding and the development of important cognitive skills such as categorisation and comparison. As 
children learn to communicate in the second language, therefore, there are many valuable insights and skills 
already gained that they can draw upon. 

Bilinguals are not two monolinguals inside one person. They own a unique combination of 
two languages that are both separate and integrated within the thinking system. While the two 
languages are visible in production (e.g. speaking), in the thinking quarters of the brain, one 
feeds the other. One language helps the other to grow.

Baker 2000: 33
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The effect of this transfer is nowhere more evident than in the area of literacy. Progress in learning to read in 
a second language, even in one which uses a different script, is greatly accelerated if there is a foundation
of reading and writing skills in the first language. In other words, contrary to the ‘common sense’ view that 
exposure to the first language should be limited in favour of English, it is in fact by extending its use into 
more abstract and sophisticated domains including literacy, that the basis for rapid acquisition of the second
language and for meeting the cognitive demands of school learning in that language is established.

We should remember also that contrasting and experimenting with different languages is something that
young children do naturally. They enjoy playing with different sounds and symbols and, as they explore and
develop confidence in using two languages, so they gain both in their awareness of language and in the
flexibility of their thinking. 

The research findings show clearly that, where there is encouragement and a supportive environment for
children to use and develop both their languages, their educational achievement is at least as good as and
frequently better than monolingual children. The findings also show that in addition to the benefits of being
able to communicate in two languages, bilinguals are at a significant advantage when it comes to learning
other languages. 

Beyond the linguistic and cognitive benefits associated with bilingualism there are other important factors to
be considered. Language cannot be separated from culture and a sense of identity. There is wide agreement
that a sound foundation in the language(s) of the home increases children’s self-esteem and confidence in
their own ethnicity. Moreover, use of the home language can be important in supporting relationships within 
the family and in the wider community. There is, incidentally, no evidence to support the view that speaking
languages other than English in the home is socially divisive or that it is incompatible with a British identity. 
Rather the evidence would suggest that bilingualism promotes a respect for diversity and an ability to navigate
different cultural realities.

A point not always recognised is that the ability to communicate in two languages can extend vocational and 
life options. The forces of globalisation and the increasingly diverse nature of our own society have created a
demand for people with skills in a wide range of languages in fields ranging from business and media to social
services. Bilinguals are well placed to take advantage of such opportunities both because of their language
skills and because of their sensitivity to cultural difference which can be crucial in relating to people from
different backgrounds.

Bilinguals bring considerable linguistic and cultural ‘capital’ with them to the job market. 
In addition to the opportunities in international business, they have a growing edge in the 
domestic market in areas such as tourism, social services and education.

Edwards 2004: 86

There are, then, good reasons, based on a solid body of research, for believing that bilingualism can bring 
significant benefits both for the individual and for society. What is also clear from the research, however, is that
language is not learnt in a vacuum and that its development depends crucially on the creation of a supportive
environment in the home, at school and in the wider community. Such support requires the active involvement 
and collaboration of policy makers and educators at all levels as well as parents and, drawing again on 
research findings, we turn now to look at implications for each of these.

There is a need to recognise the particular benefits which competence in community languages 
represents for the children themselves, for their communities and for wider British society, and 
to identify ways in which their potential as linguists can best be realised.

CILT, the National Centre for Languages (2005) Language Trends 2005: Community language 
learning in England, Wales and Scotland

Local and regional government levels
Figure 1 below identifies the key players involved in providing for and supporting community languages
and highlights potential ways in which partnerships might be developed between schools, across sectors 
(mainstream/complementary) and across phases (primary/secondary). Partnerships are needed to enable
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mutual understanding, joint planning, sharing of resources and training opportunities as well as coherence
between provision in different settings.

Figure 1. Building coherent, flexible and inclusive provision for language learning through local partnerships.

The diagram reflects the situation in a local community with a particular linguistic profile. At the centre of the 
diagram are the schools, some of which (Primary Pathfinders, Secondary Specialist Language Colleges)
have an enhanced role in relation to the promotion of language learning and ensuring coherence in provision. 
Encompassing the schools themselves is the local authority which can play an important part in facilitating 
dialogue and developing a shared policy. Such joined-up thinking in relation to the teaching of languages in 
mainstream and complementary sectors is, in fact, essential to the success of the government’s recent Every
Child Matters initiative and the policy on Extended Schools. Finally the outer circle of the diagram reflects the 
potential for government supported agencies, independent associations and exam boards to contribute to the
building of partnerships and the development of inclusive and flexible provision for language learning.

Worth pointing out here also is the importance of making information about bilingualism available in the
community through libraries, community centres, etc. In Wales, where many children grow up speaking Welsh
and English, the Welsh Language Board is active in promoting bilingualism. Much of the advice provided on 
its Twf website (see References and further reading) is relevant to parents of whatever background wishing to gg
bring their children up bilingually.
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… complementary schools are an important site where the ‘different worlds’ of the children can 
be brought together, and different languages can be juxtaposed, not only to create learning 
opportunities, but to signal and construct identities.

Bhatt, Bhojani, Creese and Martin. 2004: 5

Successful schools reach out to their communities. They often make premises available for 
community use, which builds bridges and can develop dialogue. Many people have benefited 
greatly from out-of-school-hours learning in community-run initiatives such as complementary 
schools. Some complementary schools focus on the curriculum, others on cultural, mother 
tongue or religious faith instruction. Attendance can enhance pupils’ self respect, promote self-
discipline and inspire pupils to have high aspirations to succeed.

DfES 2003: 26

School level
At the school level similar strategic thinking needs to take place to ensure that the importance of community
languages is reflected in school policies and management structures.

Successful provision for community language learning requires the full support of the school’s 
senior management team to create an environment where teachers and students recognise 
and celebrate cultural and linguistic diversity. 

QCA 2005: 2

Language policy

This should make clear:
The benefit to all of recognising and exploring language diversity;
The school’s commitment to supporting bilingual learners in developing first language as well as English;
Ways in which the policy can be put into practice, including through parental involvement.

… by encouraging the use of community languages, teachers are sending powerful messages 
about the value which they attach to other languages to all the children in the class: they are 
also enhancing the status of bilingual children. Monolingual children, for their part, are able to 
increase their knowledge of and sensitivity towards other languages and cultures.

Edwards 1998: 5

Bilingual children perform better in school when the school effectively teaches the mother 
tongue and, where appropriate, develops literacy in that language. By contrast, when children 
are encouraged to reject their mother tongue and, consequently, its development stagnates, 
their personal and conceptual foundation for learning is undermined.

Cummins 2003: 62

Positive school ethos

This will reveal itself in a number of ways including:
First language development is strongly encouraged in policies on language/inclusion and clearly 
communicated to parents;
The school prospectus makes clear not just what languages it is possible to study at the school, but also
what support there is for other languages through clubs, library and ICT resources, opportunities to sit
for exams, etc.
Home language discussed at initial interview (if necessary through an interpreter) and information
obtained about level of competence in oracy and literacy, whether the child is attending a complementary 
school, whether the child has friends who share the same home language, whether the family still has 
links to country of origin, etc.
An annual language audit providing accurate information about the language profile of the school;
Staff aware of and showing that they value the languages spoken by pupils in the school;
Pupils feeling comfortable about using the home language in school;
Different languages and cultures reflected in the physical environment of the school;

•
•
•

•
•

•

•

•
•
•
•
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Holidays and festivals celebrated and all pupils encouraged to take part regardless of their religion or 
background;
Competitions organised such as Teach a Friend a Language;
Opportunities provided for pupils to make use of their language skills (e.g. on work experience or through 
projects such as story-telling with younger children);
Achievement in community languages recognised in the same way as in other areas, e.g. through
displays, assemblies, newsletters to parents, school award ceremonies;
Links formed with local complementary schools which may involve exchanging information about pupils
and sharing expertise, resources and training opportunities;
Parents and complementary school colleagues invited into the school to take part in international days
and other events;
Use of the European Languages Portfolio as a means of recognising and celebrating pupils’ achievement 
across all languages (and as a possible channel of communication between complementary and
mainstream schools);
Library resources reflecting the multilingual, multicultural nature of the school community/British society.

Clear location of community languages within the school curriculum and management structures

Community languages at secondary level should be a part of the Modern Languages Department. This 
allows community languages staff to become full members of the departmental team, sharing ideas and 
resources and contributing to curriculum planning and development. It also gives them greater opportunities
for professional development.

(In section covering good practice)
The (community languages) teachers are integrated into the modern languages departments 
and some have positions of responsibility. There is good cross-language coordination and they 
attend departmental meetings regularly, take part in training sessions and share best practice 
with their colleagues. Lesson observation of different languages is also encouraged. In the 
main the classes are mixed ability with a very wide spread of ability and the teachers have 
developed strategies for effective differentiation. Some of the schools benefit from the growing 
number of PGCE courses for community languages and offer placements to PGCE students. 
This gives community language teachers the experience of acting as mentors and provides 
the schools with the opportunity to recruit NQTs.

QCA 2005: pp5–6

Although part of the Modern Languages Department, it is important that community languages teachers
should work in close cooperation with colleagues supporting pupils with EAL. The opportunity for pupils to use 
their home language at certain times in lessons and for homework can be a major support both in accessing
the curriculum and in developing competence in English.

In some schools courses are offered in one or more community languages either on the main timetable or 
as an enrichment activity after school. Sometimes classes are set up not just for pupils attending a particular
school, but also for children at other local schools.

Other support 

A way to provide encouragement and support for learning a wide range of languages can be through a 
languages club, which a member of the Modern Languages Department takes responsibility for running, 
sometimes with the help of a bilingual classroom assistant or foreign language assistant. Such clubs can offer 
a variety of activities ranging from creating a multilingual page for the school newspaper using ICT to planning 
a school assembly on a cultural theme. They can also be a place where pupils go to get advice and support 
when wishing to enter for an exam in a language not taught at the school. It is useful to build up a range of 
resources such as exam specifications and specimen papers, pupil guides and other support materials.

Bilingualism in the home 
The key players in supporting children’s bilingual development are the parents. However, parents are
sometimes uncertain about how much they should encourage their children in using the ‘first’ language.

•

•
•

•

•

•

•

•
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… community languages may suffer from the same negative attitudes among pupils as European 
languages, when young people fail to recognise the relevance and value of language learning. 
Parents may share these attitudes and may have little or no awareness that maintaining 
competence in their first language can help their children to learn another language. These 
language skills can also have a positive effect on overall cognitive development and academic 
achievement. 

QCA 2005:2

In a context which may not always be favourable to language learning and where English is seen to be all 
important, it requires a strong commitment on the part of parents to bring their child(ren) up bilingually. Most 
importantly an environment needs to be created in which using the first language is felt to be a natural and
positive experience. This means using the first language consistently as a means of communication in the
home in as wide a variety of ways as possible. 

To support this, families try to ensure that the culture associated with the language is reflected in everyday
family life, for example at meal times, as well as in the physical environment through pictures, photographs, 
games, ornaments, etc. Radio and television are important means of bringing language and culture into the 
home and many families access satellite channels. 

The cultural context and a strong emotional relationship to the language can be further supported through
teaching traditional nursery rhymes and songs. Sharing stories is another very valuable way of helping
children to develop their language skills and gain important cultural insights at the same time. This should be
an interactive process with questions prompting associations with children’s lives and experience and helping 
them to develop their understanding of characters and plot.

When parents and other caregivers (e.g. grandparents) are able to spend time with their 
children and tell stories or discuss issues with them in a way that develops their mother tongue 
vocabulary and concepts, children come to school well prepared to learn the school language 
and succeed educationally.

Cummins 2003: 62

It is also important for parents to create as many opportunities for children to come into contact with the 
language outside the home as possible, Typically this happens by getting together with family members and 
friends who speak the same language. However, it can also occur through attending cultural and other events 
organised in the community.

To support children in achieving a strong foundation in the first language, it can be very beneficial for them to
attend a community school, usually run at weekends. Such schools perform a valuable role in helping children
to develop their language skills particularly in the area of literacy, but often also provide other classes with a
cultural or religious focus.





Part 2 The Framework
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2.1 Introduction to the framework charts

Format and structure of the charts
The following is a summary of key features to be aware of:

Flexibility within a nine level structure
The framework is built around nine levels, corresponding broadly to National Curriculum Attainment Levels 
for Modern Foreign Languages and to the first three stages in the Asset Languages scheme (Breakthrough,
Preliminary and Intermediate). Progression across the levels is based both on content and on the range and
complexity of language involved. However, it is recognised that there needs to be flexibility to take account of
significant differences in pupils’ backgrounds, abilities and learning styles. It is also recognised that learning
does not generally take place in neat, linear fashion, that pupils progress at different rates and tend to perform 
better in some skill areas than others. This applies particularly to languages which use a different script, where 
it is likely to take some time before pupils are able to communicate as effectively in literacy as in oracy related
tasks. Thus whilst the nine level structure provides a useful means for mapping overall progression and setting
long-term goals, it is not suggested that the content and activities set out at each level represent an exact
fit. Clearly many of the activities and texts can be worked on at different levels in relation both to cognitive
challenge and linguistic complexity. 

It must also be emphasised here that the charts should not be seen as offering detailed lesson plans. Teachers
are not expected to follow the language models to the letter or to systematically work through every activity.
The charts simply offer a starting point for teachers in devising schemes of work and lesson plans for their
particular classes. Teachers should select what is useful for them in their teaching situation, adapting and
adding ideas as appropriate. It is also for teachers to decide how much time and emphasis to devote to
different topics and texts suggested in the charts. As in the Asset Languages assessment scheme, there is
no prescribed time for each level to be completed. However, it would generally be expected that children who
have a background in the language and culture and exposure to the language at home should be able to make
more rapid progress than those studying it ab initio.

A range of themes, topics and texts
There is systematic coverage of the range of topic areas identified in the National Curriculum Programme 
of Study and GCSE Specifications with opportunities for review and extension as pupils progress from the
lower to higher levels (The Topic Overview, which follows this section, demonstrates how this works). Where
appropriate, topics are linked to broader cultural or cross-curricular themes as well as to short stories and
other imaginative works. It is recognised that work based around broad themes (such as celebrations or 
health) or imaginative works (stories, dramas, songs) can provide a different way into topics. Importantly they
also provide stimulating learning contexts and encourage transfer of understandings and skills across different
topic areas.

Clear linguistic objectives 
Key structures and vocabulary are identified in relation to each topic. When creating schemes of work 
colleagues may find it useful to distinguish within the lists between core language that all pupils are expected
to know by the end of any particular unit and extension language intended for higher attainers (See page 86 on 
Schemes of work). Opportunities to focus on particular areas of grammar are highlighted in the ‘Key structures kk
and vocabulary’ column. 

Challenging activities which promote learner engagement
A range of activities are offered to support the development of oracy and literacy. Some activities aim to support 
pupils in acquiring and practising language, others are focussed on enabling pupils to use the language in
meaningful ways. Many of the activities can be adapted for different topics and different levels.
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Identification of key language learning strategies 
Some suggestions to assist pupils in developing language learning strategies to suit their own learning style
are included in the Oracy and Literacy columns. There is evidence that explicit teaching of strategies can help 
learners take greater control of their learning and lead to improvements in performance. A checklist of learning
strategies to support pupils across the levels follows on pages 26–27. 

Suggestions for resources including ICT 
Attractive, up-to-date resources enhance teaching and learning and improve motivation. In the framework 
charts reference is made to a range of published material including textbooks, stories, magazines, etc. 
Where resources are referred to in the charts, they are identified by title. Full details are provided in the
Resource List at the end of the guide. A list of useful websites is also provided in this section. Some activities 
involve use of special equipment such as mini-whiteboards or sets of dice. Opportunities are highlighted for 
drawing on ICT and there is general advice on use of ICT on page 28. Readers should note that a range of
resources to support activities suggested in the framework can be downloaded from the Goldsmiths College
http://community.gold.ac.uk website.k

Integrated assessment advice
Following Levels 3, 6 and 9 there are assessment sections, focussing both on informal and formal aspects. A 
page within each of the assessment sections is devoted to the Asset Languages scheme. This includes the 
Can Do statements for each level, broad profiles of performance at each stage and information on the types 
of task included in tests.

Topic overview
See next page.
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Using ICT effectively
Use of ICT has become integral to teaching and learning across the curriculum. From a young age children
are being encouraged to develop ICT skills and to apply them in a variety of ways to support their learning. As 
far as language learning is concerned, it is clear that ICT can:

provide a stimulating, interactive multimedia environment which caters for different learning styles (visual,
auditory, kinaesthetic);
provide access to a wide range of up-to-date, authentic material (world wide web);
increase opportunities for genuine communication in the target language, offering new audiences for
pupils’ speaking and writing (email, video conferencing with partner school);
facilitate differentiation (pupils working on different activities, at their own pace and receiving instant
feedback);
assist pupils in facing the challenge of writing in a second language, especially one involving a non-
Roman script (drafting and redrafting on the word processor);
encourage pupils to take greater responsibility for their learning (working at own pace, collaborating with
others);
stimulate creativity and risk-taking (e.g. in multimedia projects);
support collaborative learning (e.g. in preparing joint presentations to an audience);
support learning outside as well as in the classroom (at home, in after-school clubs, etc);
make learning fun.

A range of opportunities for using ICT are highlighted within the framework charts in this guide. Their 
effectiveness, however, will depend on how well they are integrated into long, medium and short-term
planning and how well technical and organisational issues have been taken into account. At the most basic 
level, reasonable access to computers, data projectors and appropriate technical support are essential. 
As well as school provision, good ICT facilities may be available through City Learning Centres and other 
community organisations. Fortunately, many of the issues associated with use of non-Roman fonts have now
been resolved and clear advice for teachers and network managers is contained in booklets which can be 
downloaded free of charge from the Languages ICT website from CILT and the Association for Language 
Learning. (See References and further reading).gg

Increasingly classrooms are equipped with data projectors and interactive whiteboards. Language teachers
are taking advantage of the possibilities they offer both for developing language skills and for bringing the
target culture into the classroom (DfES, 2004). Teaching material is shared easily between colleagues in 
school and more widely on the web (See Useful Websites on Resource list). tt

With regard to pupil use of ICT, there are a range of factors to be considered. Learning to word process in a
new, non-Roman script, for example, can become a frustrating and time-consuming activity unless thought is
given to how the range of skills involved can best be supported within a staged programme. Equally, there are 
important issues to be considered in use of the Internet: what degree of control should teachers exercise in the
choice of websites?; what kinds of sites are suitable for pupils at different stages of their literacy development?; 
how can pupils be taught to develop a critical stance towards information provided on websites? In many 
schools pupils are being encouraged to use ICT to make multimedia presentations to their class or other
audiences and even to create their own web pages or digital films. Such activities can provide valuable 
learning experiences as well as motivating pupils, but clear structures need to be established to ensure that 
all pupils are involved and benefit from the experience (See Atkinson, 2001; Dugard and Hewer, 2003).33

There is much useful information and practical advice about these matters on the Languages ICT website 
and the Webwatch Languages section of the site provides links to key resource hubs worldwide. Through 
its Schools Network website the Specialist Schools and Academies Trust is also supporting the sharing of
information and resources. This site is linked to CILT’s Community Languages Forum (See CILT website)
which supports networking and provides information about training opportunities. Further information and
case studies illustrating effective use of ICT with community languages are available on the Becta website.

•

•
•

•

•

•

•
•
•
•
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ا

Te
ac

he
r 

co
m

pa
re

s 
ap

pr
op

ria
te

 
w

ay
 

of
 

gr
ee

tin
g 

(la
ng

ua
ge

, 
ge

st
ur

es
) 

in
 A

ra
bi

c 
an

d 
B

rit
is

h 
cu

ltu
re

, 
em

ph
as

is
in

g 
po

lit
en

es
s/

re
sp

ec
t. 

P
up

ils
 a

ct
 o

ut
 (w

ith
 p

up
pe

ts
/fi

ng
er

 p
up

pe
ts

).

A
s 

th
e 

sc
rip

t 
is

 in
tr

od
uc

ed
, l

in
ks

 s
ho

ul
d 

be
 m

ad
e 

w
he

re
ve

r 
po

ss
ib

le
 to

 la
ng

ua
ge

 p
up

ils
 a

re
 fa

m
ili

ar
 w

ith
 o

ra
lly

 a
nd

 w
hi

ch
 

is
 r

el
ev

an
t t

o 
th

em
.

A 
go

od
 s

ta
rt

in
g 

po
in

t 
is

 t
o 

ge
t 

pu
pi

ls
 t

o 
re

co
gn

is
e 

ho
w

 
th

ei
r 

ow
n 

na
m

e 
is

 w
rit

te
n 

an
d 

to
 c

om
pa

re
 w

ith
 n

am
es

 o
f 

cl
as

sm
at

es
. A

ct
iv

ity
 f

or
 b

eg
in

ni
ng

 o
f 

le
ss

on
 c

an
 t

he
n 

be
 t

o 
pi

ck
 o

ut
 o

w
n 

na
m

e 
ca

rd
/ta

g.
 

La
rg

e 
(la

m
in

at
ed

) 
la

be
ls

 f
or

 c
la

ss
ro

om
 o

bj
ec

ts
 a

re
 a

no
th

er
 

go
od

 w
ay

 to
 g

ra
du

al
ly

 fa
m

ili
ar

is
e 

pu
pi

ls
 w

ith
 s

cr
ip

t. 
A

ct
iv

ity
 

ca
n 

be
 f

or
 p

up
ils

 t
o 

st
ic

k 
la

be
ls

 o
n 

to
 a

pp
ro

pr
ia

te
 o

bj
ec

ts
 

(w
ith

 b
lu

-ta
ck

).

En
su

re
 i

nf
or

m
at

io
n/

ad
vi

ce
 i

s 
av

ai
la

bl
e 

fo
r 

pa
re

nt
s 

ab
ou

t 
de

ve
lo

pi
ng

 f
irs

t 
la

ng
ua

ge
 l

ite
ra

cy
 i

n 
th

e 
ho

m
e.

 S
ug

ge
st

 
si

m
pl

e 
st

or
ie

s 
an

d 
le

t 
th

em
 k

no
w

 w
ha

t 
st

or
ie

s 
yo

u 
ar

e 
re

ad
in

g 
in

 s
ch

oo
l.

Myself   أنا   

م
س

ا

N
am

e

م:
س

الا
ن 

 ع
ال

سؤ
ال

ك؟
سم

ا ا
م

...
...

ي.
سم

ا ا
أن

مة
كل

 ال
ية

ها
ى ن

 إل
اء

لي
ف ا

حر
ة 

اف
ض

 بإ
ة:

كي
مل

 ال
اء

ي
ري

عم
ي=

ر+
عم

ي. 
سم

=ا
+ي

م
س

: ا
ال

مث

ق
دي

ص
ر ل

مر

P
as

s 
it 

on
: c

irc
le

 a
ct

iv
ity

 o
r a

lo
ng

 ro
w

s.
 T

ea
ch

er
 s

ay
s 

to
 fi

rs
t p

up
il,

 
'M

y 
na

m
e 

is
…

 .
 W

ha
t's

 y
ou

r 
na

m
e?

’ P
up

il 
an

sw
er

s,
 t

he
n 

pu
ts

 
qu

es
tio

n 
to

 n
ex

t p
er

so
n.

مر
ع

ال

A
ge

N
um

be
rs

 0
 –1

0

10
–0

م 
قا

لأر
ا

مر:
لع

ن ا
 ع

ال
سؤ

ال
ك؟

مر
 ع

م
ك

ت.
وا

سن
٠١

ي 
مر

 ع
أنا

ة-
بع

س
ة-

ست
ة-

س
خم

ة-
بع

-أر
ثة

ثلا
ن-

نا
-اث

حد
-وا

فر
ص

م: 
قا

لأر
ا

رة
ش

-ع
عة

س
-ت

ية
مان

ث
د:

اع
قو

ال
ث

ؤن
لم

 وا
كر

مذ
 ال

ى
عل

يز 
ك

تر
ال

ة 
ئل

س
الأ

ة 
يغ

ص
G

ra
m

m
ar

 fo
cu

s
• 

   
Q

ue
st

io
n 

w
or

ds

• 
   

M
as

cu
lin

e 
an

d 
 fe

m
in

in
e

رة
دائ

 ال
بة

لع

G
et

 in
to

 g
ro

up
s:

 a
ll 

pu
pi

ls
 s

ta
nd

in
g 

up
. T

ea
ch

er
 /p

up
il 

ca
lls

, ‘
G

et
 

in
to

 g
ro

up
s 

of
 (e

.g
.) 

fiv
e.

’

ام
رق

الأ
م 

دا
خ

ست
 با

رة
دائ

 ال
بة

لع

C
irc

le
 a

ct
iv

ity
 (

ag
ai

ns
t 

th
e 

cl
oc

k)
: 

pu
pi

ls
 s

ay
 n

um
be

r 
or

 t
w

o 
nu

m
be

rs
 i

n 
tu

rn
. 

Te
ac

he
r 

tim
es

 h
ow

 l
on

g 
it 

ta
ke

s 
to

 g
o 

ro
un

d 
ci

rc
le

. 

م
س

ج
 ال

اء
ض

أع

P
ar

ts
 o

f t
he

 b
od

y

م:
س

ج
 ال

ت
كا

حر
ة ب

لق
تع

 م
ال

فع
أ

...
...

...
...

ك..
دي

بي
ق 

صف
 ،،

ك
ني

عي
ق 

غل
/ أ

ح 
فت

، ا
ح،

اف
ص

 ،،
س

لم
ا

م:
س

ج
 ال

اء
ض

أع
ن، 

ط
، ب

دم
 ق

ل،
ج

، ر
ان

اع
ذر

ع/
ذرا

ن، 
فا

كت
م، 

 ف
ن،

ذنا
، أ

ف
 أن

ن،
نا

عي
س، 

رأ
ع .

صب
، إ

يد
د:

اع
قو

ال
مر

الأ
ل 

عا
أف

 
ى

ثن
لم

 وا
رد

مف
ال

G
ra

m
m

ar
 fo

cu
s

• 
   

Im
pe

ra
tiv

e

• 
   

S
in

gu
la

r 
an

d 
du

al

م
عل

لم
ل ا

قا
ة 

عب
ل

S
im

on
 s

ay
s:

 p
up

ils
 o

be
y 

te
ac

he
r’s

 c
om

m
an

d 
on

ly
 i

f 
te

ac
he

r 
be

gi
ns

 b
y 

sa
yi

ng
 'S

im
on

 (
th

e 
te

ac
he

r)
 s

ay
s…

(e
.g

.) 
sh

ak
e 

yo
ur

 
he

ad
, c

la
p 

yo
ur

 h
an

ds
, c

lic
k 

yo
ur

 fi
ng

er
s.

’ بر
مع

 ال
هر

لز
ر ا

ج
ح

ة 
عب

ل

G
am

e 
w

ith
 (

no
is

el
es

s*
) 

di
ce

: p
up

ils
 in

 p
ai

rs
. P

up
il 

A 
th

ro
w

s 
di

ce
, 

pu
pi

l B
 h

as
 to

 s
ay

 th
at

 n
um

be
r o

f w
or

ds
 re

la
te

d 
to

 to
pi

c,
 e

.g
. p

ar
ts

 
of

 b
od

y.
 (

A
ls

o 
ra

ng
e 

of
 ta

lk
in

g 
di

ce
* 

ac
tiv

iti
es

 r
el

at
ed

 to
 p

ar
ts

 o
f 

th
e 

bo
dy

 a
nd

 o
th

er
 to

pi
cs

.)

م
س

ج
 ال

اء
ض

أع
ة 

ني
أغ

S
on

g:
 p

ar
ts

 o
f t

he
 b

od
y.

* 
S

ee
 R

es
ou

rc
e 

lis
t.
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Le
ve

l 1
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
My family    عائلتي                              

ون
رب

مق
 ال

رة
س

الأ
اد 

فر
أ

Im
m

ed
ia

te

fa
m

ily
 m

em
be

rs

رة:
س

الأ
اد 

فر
ن أ

 ع
ال

سؤ
ال

ه؟
هذ

ن 
 م

ا /
هذ

ن 
م

دي
ج

 / 
ي

خ
/ أ

ي 
 أب

ذا
ه

ي
دت

ج
 / 

ي
خت

/ أ
ي 

أم
ه 

هذ

لة
عائ

 ال
ت

ردا
مف

فة
لي

الأ
ت 

انا
يو

ح
ال

ت:
فا

ص
ال

رق
 أز

ض،
بي

، أ
ود

س
، أ

ضر
خ

، أ
فر

ص
، أ

مر
ح

: أ
كر

مذ
لل

ن 
وا

لأل
ا

اء
رق

، ز
اء

ض
بي

ء، 
ودا

س
ء، 

ضرا
خ

ء، 
فرا

ص
ء، 

مرا
ح

ث: 
ؤن

لم
ن ل

وا
لأل

ا
د:

اع
قو

ال
ها

سم
/ ا

ه 
سم

/ ا
ي 

سم
: ا

ال
مث

ة. 
كي

مل
 ال

ئر
ما

ض

G
ra

m
m

ar
 fo

cu
s

• 
   

P
os

se
ss

iv
e 

pr
on

ou
ns

: m
y,

 y
ou

r

لة
عائ

 ال
رة

ج
ش

Fa
m

ily
 r

el
at

io
ns

hi
ps

: u
se

 g
en

er
ic

 fa
m

ily
 tr

ee
 to

 in
tro

du
ce

 v
oc

ab
ul

ar
y 

fo
r f

am
ily

 re
la

tio
ns

. C
ar

to
on

 c
ha

ra
ct

er
s.

ها
في

اد 
فر

الأ
ن 

 ع
ث

دي
ح

وال
ة 

ور
ص

 ال
ام

خد
ست

: ا
طة

سي
ة ب

لي
ثي

تم
ل 

عم

Ta
lk

in
g 

ab
ou

t f
am

ily
: p

oi
nt

 to
 p

ic
tu

re
 o

f p
ar

tic
ul

ar
 c

ha
ra

ct
er

 a
nd

 m
od

el
  

ta
lk

in
g 

ab
ou

t 
va

rio
us

 f
am

ily
 m

em
be

rs
 a

s 
if 

yo
u 

w
er

e 
th

at
 c

ha
ra

ct
er

. 
Th

en
 g

iv
e 

ou
t c

ar
ds

 w
ith

 p
ic

tu
re

s 
of

 d
iff

er
en

t c
ha

ra
ct

er
s 

an
d 

as
k 

pu
pi

ls
 

to
 p

re
te

nd
 to

 b
e 

th
at

 c
ha

ra
ct

er
 a

nd
 a

ns
w

er
 q

ue
st

io
ns

. T
hi

s 
ca

n 
le

ad
 

on
 to

 p
up

ils
 ta

lk
in

g 
ab

ou
t t

he
ir 

re
al

 fa
m

ili
es

.

ل:
ص

نف
لم

ا ا
ه

كل
ش

ة ب
دي

ج
لأب

ف ا
رو

ح
بال

ف 
ري

تع
فاً

حر
ن 

رو
ش

وع
ة 

ني
ما

ف ث
رو

ح
 ال

دد
ع

ث
ني

تأ
 ال

مة
علا

ة:
ط

بو
مر

 ال
اء

لت
ا

اء 
ة ت

اف
ض

 بإ
ثة

ؤن
 م

ى
 إل

رة
ك

مذ
 ال

اء
سم

الأ
ل 

وي
ح

ن ت
ك

يم
 

ة 
هاي

ى ن
 إل

طة
بو

مر
 

ل:
ثا

 م
ة.

لم
ك

ال
رة

بي
ك

 =
+ة

ير
كب

رة
غي

ص
 =

+ة
ير

صغ

ة 
لق

تع
 م

دة
عد

مت
ت 

ردا
مف

ل 
خلا

ن 
 م

ف
رو

ح
 ال

ى
 إل

رة
شا

الإ
 

ب:
طال

 ال
دى

ة ل
وف

مأل
 و

ة،
يف

لأل
ت ا

انا
يو

ح
وال

ة، 
سر

الأ
ع 

ضو
مو

ب
...

...
ت..

خ
/ أ

م 
/ أ

خ 
/ أ

ب 
أ

فة
لي

الأ
ت 

نا
وا

حي
ال

P
et

s

ه ؟
هذ

ما 
 / 

ذا
 ه

ما
...

...
...

ة.
صن

ح
ن/أ

صا
ح

ب.
ران

ب/أ
أرن

ير.
اف

ص
/ع

ور
صف

.ع
ب

كلا
ب/

كل
ذا 

ه
 ..

...
...

...
ت

كا
سم

ة/
ك

سم
ط. 

ط
/ق

طة
 ق

ذه
ه

د: 
اع

قو
ال

مع
ج

وال
رد 

مف
ال

ه(
هذ

ا، 
هذ

ث)
ؤن

لم
 وا

كر
مذ

لل
ة 

شار
الإ

اء 
سم

أ

G
ra

m
m

ar
 fo

cu
s 

• 
   

S
in

gu
la

r/p
lu

ra
l n

ou
ns

 
• 

   
D

em
on

st
ra

tiv
es

ان
يو

ح
 ال

هو
ما 

زر 
ح

ا

G
ue

ss
in

g 
ga

m
e:

 c
ov

er
 u

p 
dr

aw
in

gs
/p

ho
to

s 
of

 a
ni

m
al

s 
on

 o
ve

rh
ea

d 
pr

oj
ec

to
r 

(O
H

P
)/i

nt
er

ac
tiv

e 
w

hi
te

bo
ar

d.
 R

ev
ea

l p
ic

tu
re

 s
lo

w
ly.

 I
s 

it 
a 

ca
t o

r a
 d

og
?

ها(
دت

ج
)و

ة 
ور

ص
 ال

بة
لع

P
ic

tu
re

 b
in

go
: 

pu
pi

ls
 s

el
ec

t/d
ra

w
 t

hr
ee

 a
ni

m
al

s.
 T

ea
ch

er
 c

al
ls

 o
ut

 
an

im
al

s 
at

 ra
nd

om
. P

up
ils

 ti
ck

 o
ff 

th
ei

r a
ni

m
al

s 
as

 th
ey

 a
re

 c
al

le
d 

ou
t. 

W
he

n 
al

l t
hr

ee
 h

av
e 

be
en

 c
al

le
d 

ou
t, 

pu
pi

l s
ho

ut
s 

'B
in

go
'.

ت
كا

حر
بال

اء 
ح

لإي
ة ا

عب
ل

M
im

e 
ga

m
e:

 t
ea

ch
er

 m
im

es
 a

nd
 p

up
ils

 h
av

e 
to

 n
am

e 
an

im
al

, 
th

en
 

pu
pi

ls
 d

o 
sa

m
e 

in
 p

ai
rs

.

مع
ج

وال
رد 

مف
 ال

بة
لع

S
in

gu
la

r/p
lu

ra
l g

am
e:

 t
ea

ch
er

 t
al

ks
 a

bo
ut

 d
iff

er
en

t 
pe

op
le

 a
nd

 t
he

ir 
pe

ts
. P

up
ils

 h
av

e 
pu

t u
p 

a 
ha

nd
 w

he
n 

th
ey

 h
ea

r a
 p

lu
ra

l i
de

a.

ل
ك

ش
لل

ط 
سي

ف ب
ص

و

S
im

pl
e 

de
sc

ri
pt

io
ns

ل:
ك

ش
 ال

عن
ل 

ؤا
س

ال
ا ؟

ه
كل

ش
 / 

له
ك

ش
و 

 ه
ما

م
اع

، ن
شع

، ب
يل

جم
ن، 

س
 م

ب،
شا

ر، 
صي

 ق
ل،

وي
ط

ر، 
غي

ص
ر، 

بي
ك

و 
ه

ة، 
شع

، ب
لة

مي
ج

ة، 
سن

 م
ة،

شاب
ة، 

ير
ص

 ق
ة،

يل
طو

ة، 
ير

صغ
ة، 

ير
كب

ي 
 ه

مة
اع

ن
د:

اع
قو

ال
ث

ؤن
لم

 وا
كر

مذ
لل

ت 
فا

ص
ال

و، 
)ه

ئر 
ما

ض
(ال

ة(
نث

مؤ
اء 

سم
ي أ

 ه
طة

بو
مر

اء 
بت

ي 
ه

نت
ي ت

لت
ء ا

ما
س

الأ
ل 

ك
 

ي( 
ه

G
ra

m
m

ar
 fo

cu
s

• 
   

A
dj

ec
tiv

es

• 
   

P
ro

no
un

s

ت
يا

ص
خ

ش
 و

ور
ص

ة 
عب

ل

D
es

cr
ib

e 
th

e 
ph

ot
og

ra
ph

: u
se

 p
ho

to
gr

ap
hs

 o
f p

eo
pl

e/
ca

rto
on

 
ch

ar
ac

te
rs

 to
 e

lic
it 

de
sc

rip
tio

ns
 fr

om
 th

e 
pu

pi
ls

.

ف
ص

لو
ة ل

سب
نا

لم
ة ا

ور
ص

 ال
يار

خت
ة ا

عب
ل

Id
en

tif
yi

ng
 th

e 
pi

ct
ur

e:
 g

iv
e 

ou
t s

et
s 

of
 p

ic
tu

re
s 

to
 p

up
ils

. P
up

ils
 h

av
e 

to
 h

ol
d 

up
 p

ic
tu

re
 o

f p
er

so
n/

an
im

al
 b

ei
ng

 d
es

cr
ib

ed
.

رة
صو

ه 
ند

 ع
مَن

ة 
عب

ل

Id
en

tif
yi

ng
 th

e 
ob

je
ct

/p
ic

tu
re

: s
ho

w
 p

ai
rs

 o
f c

on
tra

st
in

g 
ite

m
s 

(o
bj

ec
ts

/p
ho

to
s)

. A
sk

 p
up

ils
 to

 p
oi

nt
 to

 o
r p

as
s 

di
ffe

re
nt

 it
em

s,
 e

.g
. 

th
e 

bi
g/

sm
al

l/b
ea

ut
ifu

l/u
gl

y 
fis

h.
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Le
ve

l 1
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
My home    بيتي  

زل
من

 ال
ف

غر

R
oo

m
s 

in
 th

e 
ho

us
e 

ة ؟
ط

لق
ن ا

أي

ي
 ف

س،
لو

ج
ال

ة 
رف

 غ
ي

 ف
خ،

طب
لم

ي ا
 ف

م،
نو

ال
ة 

رف
 غ

ي
 ف

م،
ما

ح
ال

ي 
 ف

ي
 ه

ام
طع

ال
ة 

رف
غ

ي 
 ف

ة،
يق

حد
ال

د :
اع

قو
ال

ى(
عل

ي، 
 ف

ن )
كا

لم
ى ا

عل
ة 

دال
 ال

جر
 ال

ف
رو

ح
  •

ب(
جان

، ب
ت

ح
، ت

وق
)ف

ن 
كا

لم
ف ا

رو
ظ

  •

G
ra

m
m

ar
 fo

cu
s

• 
   

P
re

po
si

tio
ns

• 
   

A
dv

er
bs

رة
صو

 ال
ي

 ف
اذا

 م
زر

ح
ا

G
ue

ss
in

g 
ga

m
e:

 te
ac

he
r s

el
ec

ts
 a

 fl
as

h 
ca

rd
 w

ith
ou

t l
et

tin
g 

pu
pi

ls
 

se
e 

w
ha

t 
is

 o
n 

it.
 P

up
ils

 h
av

e 
to

 g
ue

ss
 t

he
 p

ic
tu

re
. 

P
up

il 
w

ho
 

gu
es

se
s 

co
rr

ec
tly

 w
in

s 
th

e 
ca

rd
 (

an
d 

be
co

m
es

 t
ea

ch
er

 f
or

 t
he

 
ne

xt
 ro

un
d)

. C
an

 b
e 

re
pe

at
ed

 in
 p

ai
rs

.

ة؟
ط

لق
ن ا

 أي
بة

لع

W
he

re
's

 t
he

 c
at

?:
 g

am
e 

us
in

g 
O

H
P

/in
te

ra
ct

iv
e 

w
hi

te
bo

ar
d 

w
ith

 
di

ag
ra

m
 o

f 
ho

us
e 

sh
ow

in
g 

di
ffe

re
nt

 r
oo

m
s.

 A
 v

is
ua

l o
f 

a 
ca

t 
is

 
m

ov
ed

 a
ro

un
d 

sc
re

en
/w

hi
te

bo
ar

d.

طة
لق

ا ا
ه

ر ب
تم

ي 
لت

ف ا
غر

 ال
م

رق
ة: 

عي
ما

س
ة 

عب
ل

Li
st

en
in

g 
ac

tiv
ity

: t
ea

ch
er

 d
es

cr
ib

es
 c

at
's

 m
ov

em
en

ts
 a

ro
un

d 
th

e 
ho

us
e.

 P
up

ils
 tr

ac
e 

ro
ut

e 
ca

t f
ol

lo
w

s 
on

 p
la

n 
of

 h
ou

se
, n

um
be

rin
g 

ea
ch

 ro
om

 in
 o

rd
er

. 

ذ 
مي

تلا
 ال

ب
دري

لت
ة 

لف
خت

 م
ت

با
دري

: ت
ته

صو
 و

ف
حر

 ال
ين

ة ب
لاق

لع
 ا

ف
رو

ح
 ال

ى
عل

S
ou

nd
-le

tte
r 

re
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tio
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ps
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te
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he

r 
sa
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f 
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w
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n 
fo

rm
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r h
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 c
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d 
w

ith
 w
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n 
fo

rm
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زه

يي
تم

ذ 
مي

تلا
 ال

من
ب 

طل
وي

ض 
عر

 ال
هاز

ج
ى 

عل
ف 

حر
 ال

ض
عُر

ي
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ss
in

g 
ga

m
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et

te
r 

hi
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en
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O

H
P

/in
te

ra
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iv
e 

w
hi
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bo
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he
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ev
ea
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up

ils
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av
e 
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en
tif
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le

tte
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R
ep

ea
t 

in
 p

ai
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ف
فا
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ص

الا

Te
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he
r s

ay
s 
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iti
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 le

tte
r o

f w
or
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 p

up
il 

sa
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g 

w
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le

tte
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ea
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 u
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 c
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ith
 le

tte
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 d
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d 
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av
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t o

f c
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S
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at
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r s
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 p
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 p
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r c
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 f
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 d
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ra
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m
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it 
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 d
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e 
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a 
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m
pe
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iv

e 
el
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t i
s 

in
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d 
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d 
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es
 p

up
ils

' a
tte

nt
io

n 
on

 g
et

tin
g 

th
e 

rig
ht

 a
ns

w
er

 (
sp

el
t 

ac
cu

ra
te

ly
) 

as
 

qu
ic

kl
y 

as
 p

os
si

bl
e.

 A
 p

ar
tic

ul
ar

 a
dv

an
ta

ge
 o

f t
he

 w
hi

te
bo

ar
d 
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 th

at
 it

 a
llo

w
s 

th
e 

te
ac

he
r v

er
y 

qu
ic

kl
y 

an
d 

ea
si

ly
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 a
ss

es
s 

ho
w

 w
el

l p
up

ils
 h

av
e 

le
ar

nt
 p

ar
tic

ul
ar
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 a
nd
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 p

ro
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m
ed
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te
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f s

ug
ge

st
ed
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iv
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w
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m
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i-w

hi
te
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 p
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te
d 
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 h
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co
m

m
un

ity
.g

ol
d.

ac
.u

k.

...
ب

عا
)أل

م 
نو

 ال
فة

غر
ت 

يا
تو

ح
م

C
on

te
nt

 o
f b

ed
ro

om
 

ب
/ د

ب 
سو

حا
 / 

ير
سر

ذا 
ه

ب
عا

 أل
ة /

عب
/ ل

س 
لاب

 م
نة

خزا
ة /

مرآ
 / 

لة
او

ط
ه 

هذ

ب؟
لد

ن ا
أي

ير
سر

 ال
ت

ح
/ ت

ق 
فو

 / 
ى

عل
و 

 ه
ة؟

ول
طا

 ال
ين

أ
س

لاب
لم

ة ا
زان

خ
ب 

جان
ي ب

ه

د:
اع

قو
ال

...
ك

، ل
ها

، ل
له

ي، 
: ل

ية
ك

مل
لل

ة 
صل

مت
 ال

ئر
ما

ض
 ال

 •

...
ى

عل
ن، 

 ع
ى،

 إل
ن،

 م
ر:

ج
 ال

ف
رو

ح
  •

ن(
)أي

م 
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تف
س

الا
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دوا
  أ

•

   
ال
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 ال

غة
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: m
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w
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 m
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 p
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 p
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 d
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pl
ay

 a
 ra

ng
e 

of
 it

em
s 

on
 a

 ta
bl

e,
 O

H
P 

or
 in

te
ra

ct
iv

e 
w
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 c
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 i
te

m
, 

pu
pi

ls
 o

pe
n 
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 لأ
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ل

Yo
u'

re
 a

 m
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 m
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 b
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Le
ve

l 1
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
My classroom    غرفة صفي

ف
ص

 ال
فة

غر
ت 

يا
تو

ح
م

C
la

ss
ro

om
 o

bj
ec

ts

ت
شا

رو
مف

ال

Fu
rn

itu
re

ت
دوا

الأ
 

E
qu

ip
m

en
t

ان
لو

الأ

C
ol

ou
rs

ه؟
هذ

ما 
ا؟ 

هذ
ما 

ق؟
دو

صن
 ال

ي
 ف

جد
يو

ذا 
ما

ق، 
ورا

، أ
بر

ح
م 

لا
أق

ر/ 
حب

م 
قل

ص، 
صا

م ر
لا

أق
ص/

صا
م ر

قل
ق 

دو
صن

 ال
ي

 ف
جد

يو
 

...
ب..

كت
ب/

تا
ك

ف؟
ص

 ال
ي

 ف
جد

يو
ذا 

ما
ك، 

بي
با

ش
ك/

با
ش

، ،
ي

س
كرا

ي/
س

كر
ت، 

ولا
طا

ة/ 
ول

طا
ف 

ص
 ال

ي
 ف

جد
يو

 
...

ب.
وا

/أب
ب

،با
..؟

...
ن .

لو
ما 

كر(
مذ

(  
ض  

بي
، أ

ود
س

، أ
ي

بن
ر، 

صف
، أ

رق
 أز

ضر،
خ

، أ
مر

ح
ه أ

ون
ل

ث(
ؤن

)م
   

اء
ض

بي
ء، 

ودا
س

ة، 
ني

، ب
راء

صف
ء، 

قا
 زر

اء،
ضر

خ
ء، 

مرا
ح

ها 
ون

ل
...

...
مر

ح
ه أ

 إن
ب؟

تا
ك

 ال
م /

قل
 ال

ك
ذل

 / 
ذا

 ه
ون

ا ل
م

...
...

راء
حم

ها 
 إن

ب؟
كت

 ال
م /

لا
أق

 ال
ك

تل
 / 

ذه
 ه

ون
ا ل

م

د:
اع

قو
ال

ت
فا

ص
 ال

ع،
جم

وال
رد 

مف
 ال

غة
صي

  •

ك
ذل

ا /
هذ

ب 
ري

لق
 وا

يد
بع

لل
ة 

شار
الإ

اء 
سم

  أ
•

ك 
تل

ه /
هذ

  •

G
ra

m
m

ar
 fo

cu
s

•  
  A

dj
ec

tiv
es

: s
in

gu
la

r/p
lu

ra
l  

fo
rm

s 

• 
   

D
em

on
st

ra
tiv

e 
ad

je
ct

iv
es

: t
hi

s,
  t

ha
t, 

 th
es

e,
 th

os
e

وق
ند

ص
 ال

ي
 ف

اذا
 م

بة
لع

A
sk

 a
nd

 a
ns

w
er

 s
im

pl
e 

qu
es

tio
ns

 u
si

ng
 re

al
 o

bj
ec

ts
, c

ar
ds

 a
nd

 
ga

m
es

: e
.g

. g
ue

ss
in

g 
ga

m
e,

 ‘W
ha

t’s
 in

 th
e 

bo
x?

’.

ف
ص

لو
ب ا

س
ح

ع 
سم

ا ت
 م

م
س

ار

W
he

re
 is

 it
?:

 te
ac

he
r d

es
cr

ib
es

 w
he

re
 th

in
gs

 a
re

 u
si

ng
 

pr
ep

os
iti

on
s 

ta
ug

ht
 a

nd
 c

ol
ou

r/s
iz

e.
 P

up
ils

 d
ra

w
 w

ha
t t

he
 

te
ac

he
r d

es
cr

ib
es

 o
n 

pa
pe

r o
r m

in
i-w

hi
te

bo
ar

d.

بر
مع

 ال
هر

لز
ر ا

ج
ح

ة 
عب

ل

G
am

e 
w

ith
 (n

oi
se

le
ss

) d
ic

e*
: p

up
ils

 in
 p

ai
rs

. P
up

il 
A 

th
ro

w
s 

di
ce

, 
pu

pi
l B

 h
as

 to
 s

ay
 th

at
 n

um
be

r o
f w

or
ds

 re
la

te
d 

to
 to

pi
c,

 e
.g

. 
cl

as
sr

oo
m

 o
bj

ec
ts

. (
A

ls
o 

ra
ng

e 
of

 ta
lk

in
g 

di
ce

* 
ac

tiv
iti

es
 re

la
te

d 
to

 c
la

ss
ro

om
 o

bj
ec

ts
 a

nd
 o

th
er

 to
pi

cs
).

...
ر..

ض
خ

، أ
مر

ح
ه أ

ون
اً ل

يئ
ش

ل 
حم

/ ا
ك 

س
أم

To
uc

h/
ho

ld
 u

p 
so

m
et

hi
ng

 b
lu

e/
gr

ee
n/

re
d.

ي
 ه

ما
زر 

ح
م ا

نٍ ث
وا

ر ث
ش

لع
ور 

ص
 ال

ى
 إل

ظر
ان

Lo
ok

 a
t p

ic
tu

re
 fo

r 1
0 

se
co

nd
s:

 w
ha

t w
er

e 
co

lo
ur

s?
 (e

.g
. o

f 
pe

op
le

’s
 c

lo
th

es
).

*S
ee

 R
es

ou
rc

e 
Li

st

عة
ري

س
 ال

ف
رو

ح
 ال

بة
لع

P
up

ils
 in

 p
ai

rs
/g

ro
up

s 
ha

ve
 to

 o
rd

er
 (v

ow
el

s)
 in

 s
eq

ue
nc

e 
as

 
qu

ic
kl

y 
as

 p
os

si
bl

e.
 F

as
te

st
 p

ai
r/g

ro
up

 w
in

s.

ل
ام

ك
 ال

ها
كل

ش
ف ب

رو
ح

 ال
عة

ج
مرا

ع 
 م

ف
رو

ح
 ال

ظ
لف

 و
ف

رو
ح

 ال
يع

جم
ى 

 إل
ت

كا
حر

 ال
فة

ضا
 إ

ت
كا

حر
ال

ل
ام

ك
 ال

ها
كل

ش
ف ب

رو
ح

 ال
بة

تا
ك

ى 
عل

ذ 
مي

تلا
 ال

يد
عو

ت
ف:

رو
ح

 ال
بة

تا
ك

ى 
عل

ذ 
مي

تلا
 ال

دة
اع

س
لم

ة 
دد

تع
 م

ت
طا

شا
ن

ف
حر

 ال
ون

- ل
واء

ه
 ال

ي
 ف

ف
حر

 ال
ب

كت
- ا

ف
حر

 ال
ول

ح
ة 

ئر
 دا

ضع
 -

ل:
ثا

 م
ت،

ردا
مف

ف ب
رو

ح
 ال

ط
 رب

-
ب

أرن
   

أ
ون

يم
  ل

ل    

ي 
 ف

مة
خد

ست
لم

ة ا
غ

لل
ا

ن 
تي

رو
،ال

كر
ش

:ال
ف

ص
ال

ت 
ما

لي
ع

لت
ي،ا

اد
تي

لاع
ا

ة 
ذب

ه
لم

ر ا
بي

عا
لت

ة ا
ط

سي
لب

ا
اء

ثن
 ال

 و
ح

مد
 ال

ب
لو

س
أ

C
la

ss
ro

om
 la

ng
ua

ge
 

•   
   

 R
ou

tin
es

•   
   

 S
im

pl
e 

in
st

ru
ct

io
ns

•  
   

  R
eq

ue
st

s
•   

   
 E

xp
re

ss
in

g 
th

an
ks

•   
   

 G
iv

in
g 

pr
ai

se

ك، 
يد

ع 
رف

، ا
نا

 ه
ال

تع
ف، 

 ق
س،

جل
: ا

ف
ص

 ال
ي

 ف
مة

خد
ست

لم
ل ا

عا
لأف

 ا
...

...
...

...
...

دد
، ر

ب
كت

، ا
قرأ

، ا
مع

س
، ا

ظر
ان

م،
ما

 لأ
ى

 إل
ك،

فا
عا

ز، 
تا

مم
ت، 

سن
ح

: أ
يع

ج
ش

لت
ي ا

 ف
مة

خد
ست

لم
ر ا

بي
عا

لت
ا

...
...

داً.
ج

د 
جي

د، 
جي

د:
اع

قو
ال

مر
الأ

ل 
فع

   
 •   

G
ra

m
m

ar
 fo

cu
s 

• 
   

Im
pe

ra
tiv

es

ة 
ني

تي
رو

ت 
ما

كل
م 

دا
خ

ست
 با

ية
رب

لع
ة ا

لغ
 ال

ى
عل

ذ 
مي

تلا
 ال

يد
عو

ت
ف

ص
 ال

ي
ف

B
ui

ld
 u

p 
us

e 
of

 t
ar

ge
t 

la
ng

ua
ge

 f
or

 c
la

ss
ro

om
 r

ou
tin

es
. 

U
se

 
co

ns
is

te
nt

ly.
 

م
عل

لم
ل ا

قا
ة 

عب
ل

S
im

on
 s

ay
s:

 te
ac

he
r, 

th
en

 p
up

il 
gi

ve
s 

co
m

m
an

ds
.
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Le
ve

l 1
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy

 العادات والتقاليد   
Customs and traditions

ان
ض

رم

R
am

ad
an يد

ع
س

 ال
طر

لف
د ا

عي

E
id

 A
lfi

tr
e 

A
ls

ae
ed

د 
عي

وب
ك 

بار
لم

ن ا
ضا

رم
هر 

ش
ة ب

بي
عر

 ال
لاد

لب
ي ا

 ف
س

نا
 ال

فل
حت

ف ي
كي

د.
عي

س
 ال

طر
لف

ا

ن.
مي

سل
لم

ة ل
سب

لن
 با

ين
يد

لع
ة ا

مي
أه

اد:
عي

الأ
ي 

 ف
دم

خ
ست

ي ت
لت

ت ا
ارا

عب
ال

يد
سع

د 
عي

ك، 
بار

 م
يد

ع

يد
سع

ن 
ضا

رم
ك، 

بار
 م

ان
ض

رم

ير 
خ

م ب
نت

وأ
م 

عا
ل 

ك

ة 
ير

كب
، ت

يد
لع

ة ا
صلا

ة، 
دي

عي
ر، 

حو
س

ر، 
طا

إف
م( 

صو
م )

يا
ص

ة: 
ام

 ع
ت

ردا
مف

د.
عي

ال

يد
لع

 وا
ان

ض
رم

ن 
 ع

ث
دي

ح
لل

ة 
ري

ظ
ون

ة 
عي

سم
ت 

ثرا
مؤ

م 
دا

خ
ست

ا

U
se

 v
is

ua
l r

es
ou

rc
es

 to
 ta

lk
 a

bo
ut

 c
el

eb
ra

tio
n 

an
d 

its
 o

rig
in

s.

س
رائ

لع
ح ا

سر
 م

ام
خد

ست
ا

D
ra

m
at

is
at

io
n 

w
ith

 p
up

pe
ts

.

يد
سع

 ال
طر

لف
د ا

عي
 و

ك
بار

لم
ن ا

ضا
رم

هر 
ش

ن 
 ع

ي
غان

أ

S
on

gs
/p

oe
m

s.

ان
ض

رم
س 

نو
فا

ل 
عم

ن، 
دي

عي
لل

ة 
يد

عا
 م

ت
قا

طا
ل ب

عم

P
ra

ct
ic

al
 a

ct
iv

iti
es

, e
.g

. m
ak

in
g 

gr
ee

tin
g 

ca
rd

s,
 e

tc
.

...
وم

ص
ة، 

ح
جو

لأر
: ا

ل
مث

اد 
عي

الأ
ة ب

ص
خا

ت 
ردا

مف
ب 

كي
تر

 و
ل

لي
ح

ت

P
ut

tin
g 

le
tte

rs
 

to
ge

th
er

 
to

 
m

ak
e 

w
or

ds
 

re
la

te
d 

to
 

bo
th

 
ce

le
br

at
io

ns
.

ها 
يب

رت
وت

ور 
ص

 ال
ض

بع
ير 

ض
ح

ت

S
eq

ue
nc

e 
pi

ct
ur

es
 a

cc
or

di
ng

 to
 s

to
ry

.

Creativity     الإبداع 

د، 
شي

، ن
صة

 ق
ع )

دا
 إب

ة، 
حي

سر
 م

ة(
ني

أغ

S
on

g,
 p

la
y 

or
 s

to
ry

S
ug

ge
st

ed
 p

ro
ce

du
re

 fo
r u

si
ng

 s
to

rie
s 

in
 th

e 
cl

as
sr

oo
m

:

• 
In

tro
du

ce
 s

to
ry

 (v
is

ua
ls

/k
ey

 w
or

ds
 o

r p
hr

as
es

).

•  
Te

ll 
st

or
y 

(v
is

ua
ls

/g
es

tu
re

/e
xp

re
ss

io
n)

.

• 
W

or
k 

on
 s

to
ry

 (c
on

te
nt

 a
nd

 la
ng

ua
ge

, e
.g

. t
hr

ou
gh

 ro
le

-p
la

y,
 a

ct
iv

e 
   

   
   

re
ad

in
g 

an
d 

w
rit

in
g 

st
ra

te
gi

es
 s

uc
h 

as
 c

la
ss

ify
in

g,
 s

eq
ue

nc
in

g)
.

• 
C

re
at

e 
ar

ou
nd

 s
to

ry
 (i

llu
st

ra
tin

g 
a 

sc
en

e 
in

 s
to

ry
, m

ak
in

g 
up

  
   

   
ow

n 
st

or
y)

.

• 
Fo

r s
ug

ge
st

ed
 s

to
rie

s,
 p

la
ys

, p
oe

m
s 

an
d 

so
ng

s 
se

e 
 

   
   

Li
te

ra
cy

 o
pp

os
ite

.

طة
سي

لب
ي ا

غان
الأ

ي 
 ف

بع
صا

الأ
م 

دا
خ

ست
ا

Le
ar

n 
an

d 
pe

rfo
rm

 s
im

pl
e 

fin
ge

r r
hy

m
es

.

ة 
ير

ص
 ق

ت
دثا

حا
 م

ي
 ف

س
رائ

لع
م ا

دا
خ

ست
ا

U
se

 (f
in

ge
r)

 p
up

pe
ts

 to
 h

ol
d 

sh
or

t c
on

ve
rs

at
io

ns
. 

ت 
ما

كل
 ال

ظة
ح

ملا
 و

م
لي

س
 ال

ق
ط

لن
ى ا

عل
ذ 

مي
تلا

 ال
يد

عو
ت

نة
زو

مو
ال

Li
st

en
 a

nd
 c

la
p:

 to
 s

up
po

rt 
pr

on
un

ci
at

io
n 

an
d 

de
ve

lo
p 

aw
ar

en
es

s 
of

 p
ar

tic
ul

ar
 s

ou
nd

 p
at

te
rn

s,
 e

m
ph

as
is

e 
rh

ym
in

g 
fe

at
ur

es
 o

f 
w

or
ds

, e
.g

. b
y 

ge
tti

ng
 p

up
ils

 to
 c

la
p 

ea
ch

 ti
m

e 
th

ey
 h

ea
r 

a 
w

or
d 

w
hi

ch
 rh

ym
es

 w
ith

 a
 c

ho
se

n 
w

or
d.

 

ل 
حم

ة ب
يد

ص
لق

و ا
ة أ

ص
لق

ة ا
راء

 ق
اء

ثن
ذ أ

مي
تلا

 ال
كة

شار
م

ت
ردا

مف
ها 

لي
 ع

ت
قا

طا
ب

Li
st

en
 a

nd
 s

ho
w

: 
as

 t
ea

ch
er

 r
ea

ds
 s

to
ry

 o
r 

si
ng

s 
so

ng
 p

up
ils

 
pe

rfo
rm

 m
im

es
 o

r h
ol

d 
up

 c
ar

ds
 w

he
n 

th
ey

 h
ea

r p
ar

tic
ul

ar
 s

ou
nd

s 
or

 w
or

ds
.

ية
رئ

 م
ئل

سا
 و

ام
خد

ست
 با

صة
لق

د ا
سر

ة 
اد

إع

R
et

el
lin

g 
st

or
y 

us
in

g 
vi

su
al

 p
ro

m
pt

s.
صة 

لق
ث ا

دا
ح

ب أ
تي

تر
ة 

اد
إع

S
eq

ue
nc

e 
pi

ct
ur

es
 t

o 
sh

ow
 t

he
 m

ea
ni

ng
 o

f 
a 

st
or

y,
 p

oe
m

 o
r 

so
ng

.

صة
لق

ل ا
ثي

تم

A
ct

in
g 

ou
t a

 s
to

ry
 a

s 
it 

is
 n

ar
ra

te
d.

 

ية
غن

، أ
ية

ح
سر

 م
د،

شي
، ن

صة
ق

S
to

rie
s,

 p
la

ys
, p

oe
m

s,
 s

on
gs

.

ى:
تو

س
لم

ا ا
هذ

ي 
 ف

ت
مر

ي 
لت

ت ا
ردا

مف
 ال

يز
عز

لت
ة 

ح
تر

مق
ص 

ص
ق

ت 
ردا

مف
زز 

تع
م: 

سلا
وال

ة 
صلا

 ال
يه

عل
د 

حم
 م

دنا
سي

ة 
ص

 ق
-

ار.
عم

الأ
 و

رة
س

الأ

ن:
س

ح
طر 

شا
 ال

صة
 ق

-

ة 
لي

ؤو
س

 م
ل

حم
لت

طر 
ض

وا
ب 

الأ
م 

تي
ش ي

عا
ل 

طف
ة 

ص
 ق

ي
ك

ح
ت

ى 
عل

ة 
ص

لق
ه ا

هذ
ي 

تو
ح

. ت
غر

ص
 ال

نذ
 م

مه
وبأ

ه 
س

نف
م ب

ما
هت

الا
ت. 

فا
ص

 ال
من

ير 
كث

 ال
ها

في
 و

ب
قار

الأ
 و

لة
عائ

بال
ة 

ص
خا

ت 
ردا

مف
ة.

لي
عائ

 ال
ط

واب
لر

ة ا
ص

لق
ه ا

هذ
زز 

تع

لة
عائ

 ال
عن

د 
صائ

 ق
ب(:

ح
 ال

بع
 )ن

نا
س

ط 
ري

ش
 -

ص(
ل )

سو
لر

ن ا
 ع

ية
غن

- أ

ي( 
لاو

جد
 م

ؤاد
 ف

د )
دي

ج
ت 

بي
ة 

ص
 ق

-

ها
 م

ها
يت

سم
ي 

بت
لع

ة 
ني

أغ
 -
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Le
ve

l 2
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
  Health and welfare: food and drinks    الصحة واللياقة: الطعام والشراب      

فة
لو

مأ
 ال

بة
شر

الأ
 و

مة
ع

ط
الأ

Fa
m

ili
ar

 fo
od

s 
an

d 
dr

in
ks

ب 
را

ش
وال

م 
عا

ط
 ال

ب
طل

A
sk

in
g 

fo
r 

fo
od

s 
an

d 
dr

in
ks

ة 
عم

ط
الأ

ي 
 ف

ي
لرأ

ن ا
 ع

ير
عب

لت
ا

بة
شر

الأ
و

E
xp

re
ss

in
g 

op
in

io
ns

 
ab

ou
t f

oo
ds

 a
nd

 d
ri

nk
s

ب
را

ش
وال

م 
عا

ط
 ال

ف
ص

و

D
es

cr
ib

in
g 

fo
od

s 
an

d 
dr

in
ks

ون
لل

– ا
ل 

ك
ش

 ال
– 

م
ج

ح
ال

...
ي.

س
قا

ي، 
طر

ر، 
غي

ص
ر، 

بي
ك

ي، 
ئر

 دا
ل،

وي
ط

ت: 
سا

قا
لم

/ ا
ل 

كا
ش

الأ
ي

قال
رت

لب
ن ا

لو
 ال

فة
ضا

وإ
ن 

وا
لأل

ة ا
جع

مرا
ن؟

شا
ط

 ع
ن /

عا
جو

ت 
 أن

هل
م .

نع
 / 

لا
ك؟

ضل
 ف

من
...

...
ض

بع
ب 

شر
/ أ

ل 
ك

ن آ
ع أ

طي
ست

ل أ
ه

 / 
جو

مان
ة. 

ص
جا

/ أ
ص 

جا
. أ

لة
قا

رت
/ ب

ل 
قا

رت
. ب

زة
مو

 / 
وز

 م
ة.

ح
فا

/ ت
ح 

فا
ت

...
.. 

اح
تف

 / 
ون

يم
ر ل

صي
 ع

ب،
لي

ح
ء، 

ما
ة. 

ون
يم

/ ل
ن 

مو
لي

و. 
ج

مان
ة 

حب
نا.

س
ح

 / 
س

 بأ
 لا

ك. 
اً ل

كر
ش

ة؟
يذ

لذ
ي 

 ه
ذ /

ذي
و ل

 ه
هل

ذ.
ذي

ه ل
 إن

ذ /
ذي

و ل
 ه

م
نع

ذة.
ذي

ا ل
ه

 إن
ة /

يذ
لذ

ي 
 ه

م
نع

ق.
ذا

لم
ة ا

يئ
س

ها 
 إن

ق /
ذا

لم
ء ا

ي
س

ه 
 إن

لا،

د:
اع

قو
ال

ل /
ؤا

س
 ال

غة
صي

ا. 
ه

س
ك

وع
ت 

فا
ص

 ال
ء.

ما
س

الأ
ي 

 ف
مع

ج
 ال

د /
فر

لم
  ا

• 
 ).

اً..
لاق

ط
، إ

يراً
كث

اً، 
جد

ة )
لغ

با
لم

غ ا
صي

ل( 
)ه

م 
ها

تف
س

الا
ت 

دوا
  أ

• 
G

ra
m

m
ar

 fo
cu

s 
•  

  S
in

gu
la

r/p
lu

ra
l n

ou
ns

• 
   

A
dj

ec
tiv

es

• 
   

Q
ue

st
io

n 
fo

rm
s

• 
   

In
te

ns
ifi

er
s:

 q
ui

te
, v

er
y,

 s
o

ه؟
هذ

ما 
ا؟ 

هذ
ما 

ة 
عب

ل

W
ha

t 
is

 it
?:

 u
si

ng
 v

is
ua

ls
 (

re
al

 o
bj

ec
ts

, 
fla

sh
ca

rd
s,

 O
H

P,
 in

te
ra

ct
iv

e 
w

hi
te

bo
ar

d)
. I

s 
it 

an
 a

pp
le

 o
r 

a 
ba

na
na

? 
Is

 it
 a

pp
le

 o
r 

or
an

ge
 ju

ic
e?

 
U

se
 m

as
ki

ng
 t

ec
hn

iq
ue

 t
o 

re
ve

al
 o

nl
y 

pa
rt 

of
 i

te
m

 o
r 

fe
el

 i
ns

id
e 

a 
ba

g.

يز
مي

لت
ة ا

عب
ل

Id
en

tif
yi

ng
: t

ea
ch

er
 s

ay
s 

w
or

d,
 p

up
il 

po
in

ts
 to

/h
ol

ds
 u

p 
ite

m
. 

يز
مي

لت
ة ا

عب
ل

Id
en

tif
yi

ng
: t

ea
ch

er
 s

ay
s 

w
or

d,
 p

up
il 

sa
ys

 o
r 

w
rit

es
 d

ow
n 

nu
m

be
r 

or
 

le
tte

r b
es

id
e 

it.

كه
وا

لف
ة ا

ط
سل

ة 
عب

ل

Fr
ui

t s
al

ad
 g

am
e:

 p
up

ils
 a

re
 e

ac
h 

gi
ve

n 
a 

w
or

d 
to

 re
m

em
be

r, 
e.

g.
  

ap
pl

e,
 p

ea
ch

, p
ea

r, 
m

an
go

. W
he

n 
th

e 
te

ac
he

r c
al

ls
 o

ut
 a

 w
or

d,
 

ev
er

y 
pu

pi
l w

ith
 th

at
 w

or
d 

m
us

t  
ch

an
ge

 p
la

ce
s.

 W
he

n 
th

e 
 te

ac
he

r 
ca

lls
 o

ut
 ‘F

ru
it 

sa
la

d’
 a

ll 
pu

pi
ls

 c
ha

ng
e 

pl
ac

es
. 

زّر(
 ف

– 
زّر

ح
؟ )

ي
 ه

ما
 / 

هو
ما 

زر 
ح

ا

G
ue

ss
in

g 
ga

m
e:

 w
ha

t i
s 

it?
 it

's
 b

ig
, l

on
g 

 a
nd

 y
el

lo
w

.

ه(
ك

وا
لف

و ا
ار 

ض
خ

)ال
ة 

عم
ط

الأ
ن 

 ع
ي

غان
أ

S
on

g.

ة 
لغ

 ال
ي

 ف
ط

نق
 ال

ية
هم

. أ
ية

جد
لأب

ف ا
رو

ح
 ال

ى
عل

يز 
ك

تر
 ال

ة 
بي

عر
ال

ها(
قع

مو
و 

ها 
دد

)ع
سار

لي
ى ا

 إل
ين

يم
 ال

من
ة 

تاب
ك

 ال
دء

ى ب
عل

د 
كي

تأ
ال

ة:
تاب

ك
 ال

ي
 ف

هة
شاب

مت
 ال

ف
رو

ح
ال

ث
 –

ت 
 –

ب 
خ

 -
ح 

 –
ج 

ط(
فق

ن 
مي

لي
ن ا

)م
د 

ح
وا

ف 
طر

ن 
 م

ل
ص

تت
ف 

رو
ح

و 
 –

 ا 
– 

– ز
 ر 

– 
 ذ

– 
د

بة
تا

ك
 ال

ي
 ف

فة
تل

خ
لم

ف ا
رو

ح
ال

ته
صو

ف ب
حر

 ال
قة

علا

S
ou

nd
-le

tte
r 

re
la

tio
ns

hi
ps

: 
te

ac
he

r 
sa

ys
 

so
un

d 
of

 
le

tte
r, 

pu
pi

l(s
) p

oi
nt

 to
 w

rit
te

n 
fo

rm
 o

r h
ol

d 
up

 c
ar

d 
w

ith
 w

rit
te

n 
 fo

rm
.

ذ 
مي

تلا
 ال

من
ب 

طل
وي

ض 
عر

 ال
هاز

ج
ى 

عل
ف 

حر
 ال

ض
عُر

 ي
زه

يي
تم

G
ue

ss
in

g 
ga

m
e:

 le
tte

r h
id

de
n 

on
 O

H
P

/in
te

ra
ct

iv
e 

w
hi

te
bo

ar
d.

 
Te

ac
he

r g
ra

du
al

ly
 re

ve
al

s.
 P

up
ils

 h
av

e 
to

 id
en

tif
y 

le
tte

r.

مة
كل

 ال
ظ

لف
د 

عن
ف 

حر
 ال

يز
مي

ت

Le
tte

r 
so

un
d 

id
en

tif
ic

at
io

n:
 t

ea
ch

er
 s

el
ec

ts
 o

ne
 o

f 
th

e 
le

tte
r 

so
un

ds
 a

nd
 t

el
ls

 p
up

ils
 t

o 
co

nc
en

tra
te

 o
n 

th
at

 s
ou

nd
. 

S
/h

e 
th

en
 c

al
ls

 o
ut

 w
or

ds
 a

nd
 p

up
ils

 h
av

e 
to

 p
ut

 u
p 

ha
nd

 w
he

n 
th

ey
 h

ea
r w

or
d 

w
hi

ch
 h

as
 th

e 
so

un
d 

in
 it

.

واء
ه

 ال
ي

 ف
ف

حر
 ال

بة
تا

ك

W
rit

in
g 

in
 th

e 
ai

r. 
ك

هر
ظ

ى 
عل

ب 
تو

ك
لم

ف ا
حر

 ال
زر

ح
ا

Tr
ac

in
g 

on
 th

e 
ba

ck
s 

of
 p

ar
tn

er
s.

 

ط
سي

ء ب
ملا

إ

S
im

pl
e 

di
ct

at
io

n:
 te

ac
he

r s
ay

s 
le

tte
r a

nd
 p

up
ils

 h
av

e 
to

 w
rit

e 
it 

on
 m

in
i-w

hi
te

bo
ar

d 
(o

r p
ap

er
). 

Th
ey

 th
en

 h
ol

d 
up

 th
ei

r 
bo

ar
d 

so
 te

ac
he

r c
an

 c
he

ck
. 

ط
نق

 ال
ل

ص
 و

ه،
ين

لو
، ت

ف
حر

 ال
خ

س
ن

ها
حب

لا أ
 / 

ها
حب

ي أ
لت

ء ا
يا

ش
الأ

 L
ik

es
 a

nd
 d

is
lik

es

...
...

ه 
كر

/ أ
ب 

ح
لا أ

لا، 
 ..

...
ب.

ح
، أ

م
نع

.؟ 
...

ب.
ح

ل ت
ه

..؟
...

و .
..أ

...
ل 

ض
تف

ل 
 ه

ل؟
ض

تف
ذا 

ما
...

.. 
ضل

أف

د:
اع

قو
ال

ن(
ك

، ل
 و

ل )
جم

 ال
صل

 و
ت

دوا
. أ

ال
سؤ

 ال
غة

صي
لا. 

م 
دا

خ
ست

 با
ي

نف
 ال

 •

G
ra

m
m

ar
 fo

cu
s

• 
   

N
eg

at
iv

es
 

• 
   

Q
ue

st
io

n 
fo

rm
s

• 
   

C
on

ju
nc

tio
ns

: a
nd

, b
ut

يل
ض

تف
 ال

بة
لع

P
re

fe
re

nc
es

: c
la

ss
ify

 fo
od

s 
in

to
 li

ke
s 

an
d 

di
sl

ik
es

/li
st

 in
 o

rd
er

 o
f 

pr
ef

er
en

ce
.

ء(
صا

ح
ة إ

عب
 )ل

ص
خ

ش
ن 

 ع
ث

ح
اب

Fi
nd

 s
om

eo
ne

 w
ho

: p
up

ils
 c

irc
ul

at
e 

am
on

g 
cl

as
sm

at
es

 a
sk

in
g 

ab
ou

t 
lik

es
 a

nd
 d

is
lik

es
 u

nt
il 

th
ey

 fi
nd

 p
up

il 
w

ho
 li

ke
s/

di
sl

ik
es

 s
pe

ci
fie

d 
ite

m
. C

ou
ld

 le
ad

 o
n 

to
 c

la
ss

 s
ur

ve
y.

ت 
با

س
نا

لم
با

ص 
خا

م 
عا

ط

ة 
ص

خا
ال

Fo
od

 fo
r s

pe
ci

al
 o

cc
as

io
ns

لاد
مي

 ال
اد

عي
/ أ

ت 
الا

تف
ح

الا

B
ir

th
da

ys
 a

nd
 fe

st
iv

al
s

د؟
يلا

لم
د ا

عي
 / 

يد
لع

ي ا
 ف

ب
شر

/ ت
ل 

ك
 تأ

اذا
م

...
...

ب.
شر

/ أ
...

ل.
ك

ا آ
أن

ة:
ص

خا
 ال

ت
با

س
نا

لم
و ا

د أ
يا

لأع
ة ا

حي
ت

 ) 
م

نت
) أ

ت 
وأن

م 
عا

ل 
ك

 / 
يد

سع
د 

عي
 / 

ك
بار

 م
يد

 ع
د /

عي
س

لاد 
مي

د 
عي

ير
خ

ب

ت 
سبا

منا
بال

ص 
خا

 ال
عام

لط
ن ا

 م
ثر

 أك
أو

ف 
صن

ر 
ضي

تح

P
re

pa
re

 o
ne

 o
r m

or
e 

fo
od

 it
em

s 
re

la
te

d 
to

 c
el

eb
ra

tio
n.

   
   

 

ه 
يات

ح
ي 

 ف
يذ

لم
لت

ى ا
لد

ة 
وف

مأل
ت 

ردا
مف

م 
دا

خ
ست

ة ا
ول

حا
م

ة 
اد

ج
س

د )
ج

س
لم

وا
ت 

بي
 ال

ي
 ف

ها
يرا

اء 
شي

لا أ
مث

ة. 
مي

يو
ال

يا(
ثر

 –
ة 

زي
لي

ج
لان

ة ا
لغ

 ال
ي

 ف
ها

لات
ثي

لم
ة 

ه
شاب

 م
ت

ردا
مف

م 
دا

خ
ست

ا
...

ر..
ك

س
ن، 

مو
لي

ل: 
ثا

م
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Le
ve

l 2
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Home life and daily routine    الحياة في البيت والروتين اليومي     
) 0

3–
11

 ( 
ام

رق
الأ

N
um

be
rs

 1
1–

 3
0

حد
وا

 ال
وم

لي
ت ا

قا
 أو

ع /
بو

س
الأ

م 
يا

أ

D
ay

s,
 p

ar
ts

 o
f d

ay

 : 
وع

سب
الأ

م 
أيا

حد
الأ

ت، 
سب

 ال
ة،

مع
ج

 ال
س،

مي
خ

 ال
اء،

بع
لأر

، ا
اء

لاث
لث

، ا
ين

ثن
الا

ة:
مي

يو
 ال

ت
قا

لأو
ا

لاً
لي

ر، 
ه

ظ
 ال

عد
ً، ب

هرا
ظ

ءً، 
سا

 م
حاً،

با
ص

ة:
اع

س
 ال

ت
ردا

مف
ة 

يق
دق

 ال
– 

عة
سا

 ال
– 

ير
صغ

 ال
عة

سا
 ال

ب
قر

 ع
– 

ير
كب

 ال
عة

سا
 ال

ب
قر

 ع
ية

ثان
 ال

-
عة

سا
 ال

ت /
وق

 ال
ت

ردا
مف

ء (
شا

 ع
– 

داء
 غ

– 
ور

ط
 ف

م )
عا

ط
 ال

ت
با

ج
و

...
...

ظ 
يق

ست
: أ

ثل
 م

ية
وم

ت ي
طا

شا
ى ن

عل
ل 

تد
ة 

رع
ضا

 م
ال

فع
أ

د:
اع

قو
ال

فة
عر

لم
 وا

رة
ك

لن
ا

ي(
و- 

ا- 
ة )

عل
 ال

د/
لم

ف ا
رو

ح

رة
دائ

 ال
بة

لع

C
irc

le
 a

ct
iv

ity
: p

up
ils

 s
ay

 n
um

be
r/t

w
o 

nu
m

be
rs

 in
 tu

rn
. T

im
e 

ho
w

 
lo

ng
 it

 ta
ke

s 
to

 g
o 

ro
un

d 
ci

rc
le

.

ها
دت

ج
و

B
in

go
: p

up
ils

 w
rit

e 
in

 s
ec

re
t a

ny
 th

re
e 

nu
m

be
rs

 fr
om

 a
 g

iv
en

 li
st

 (o
n 

m
in

i w
hi

te
bo

ar
d)

. T
ea

ch
er

 c
al

ls
 o

ut
 th

e 
nu

m
be

rs
 a

t r
an

do
m

, t
he

 fi
rs

t 
pe

rs
on

 to
 h

ea
r a

nd
 ti

ck
 th

ei
r t

hr
ee

 c
ho

se
n 

nu
m

be
rs

 c
al

ls
 'B

in
go

'.

ط
سي

لب
ب ا

سا
ح

ال

S
im

pl
e 

ar
ith

m
et

ic
: 1

0+
6

وع
سب

الأ
م 

أيا
م 

لي
تع

ي ل
غان

أ

C
ha

nt
/s

on
g 

to
 p

ra
ct

is
e 

da
ys

 o
f w

ee
k.

ية
جد

لأب
ف ا

رو
ح

 ال
من

ة 
ني

 ثا
عة

مو
ج

بم
ف 

ري
تع

ال
ظ 

 –
ط 

 –
ض 

 –
ص 

 –
ش 

 –
س 

ن: 
في

طر
 ال

من
ل 

ص
تت

ف 
رو

ح
ط

نق
 ال

دد
)ع

ة 
تاب

ك
 ال

 و
ظ

لف
 ال

ي
 ف

ف
رو

ح
 ال

ف
تلا

خ
وا

ه 
شاب

ت
رقٍ

ط
ف ب

رو
ح

 ال
ذه

 ه
بة

تا
ك

ى 
عل

ذ 
مي

تلا
 ال

ب
دري

وت
ا( 

ه
قع

مو
و

ع 
با

 ات
م

ن ث
مي

لي
ن ا

 م
ف

حر
 ال

بة
تا

ك
ى 

عل
ن 

دي
ك

مؤ
ة 

دد
تع

م
ط

نق
بال

ير 
ك

تذ
وال

ب 
س

نا
لم

ه ا
جا

لات
ا

ف:
رو

ح
 ال

بة
تا

ك
ى 

عل
ب 

در
لت

ة ل
لف

خت
 م

رق
ط

ع 
با

ات

Le
ar

ne
r 

st
ra

te
gi

es
 

B
y 

fo
cu

si
ng

 o
n 

le
ar

ne
r 

st
ra

te
gi

es
 a

t a
pp

ro
pr

ia
te

 p
oi

nt
s 

te
ac

he
rs

 c
an

 h
el

p 
pu

pi
ls

 ta
ke

 g
re

at
er

 c
on

tr
ol

 o
f t

he
ir 

le
ar

ni
ng

 a
nd

 b
ec

om
e 

aw
ar

e 
of

 w
ha

t a
pp

ro
ac

he
s 

be
st

 
su

it 
th

ei
r 

pa
rt

ic
ul

ar
 le

ar
ni

ng
 s

ty
le

. C
he

ck
lis

ts
 o

f i
de

as
 

ar
e 

pr
ov

id
ed

 o
n 

pp
26

   –7
. I

n 
re

la
tio

n 
to

 le
ar

ni
ng

 a
 n

ew
 

sc
rip

t u
se

fu
l s

tr
at

eg
ie

s 
to

 e
nc

ou
ra

ge
 m

ig
ht

 in
cl

ud
e:

ف
رو

ح
 ال

بة
تا

ك
ل 

خي
وت

ن 
ني

عي
 ال

لاق
إغ

C
lo

si
ng

 e
ye

s 
an

d 
'v

is
ua

lis
in

g'
 th

e 
fo

rm
 o

f t
he

 le
tte

r/
ch

ar
ac

te
r/w

or
d 

(v
is

ua
l l

ea
rn

er
s)

. 
واء

ه
 ال

ي
 ف

ته
تاب

ك
 و

ف
حر

 ال
بع

تت

Tr
ac

in
g 

th
e 

sh
ap

e 
of

 th
e 

le
tte

r/c
ha

ra
ct

er
/w

or
d 

in
 th

e 
ai

r 
(k

in
es

th
et

ic
 le

ar
ne

rs
).

ها
بت

تا
ك

اء 
ثن

ت أ
ما

كل
وال

ف 
رو

ح
 ال

ى
 إل

اع
تم

س
الا

H
ea

rin
g 

or
 s

ay
in

g 
th

e 
w

or
d 

as
 it

 is
 b

ei
ng

 w
rit

te
n 

(a
ud

ito
ry

 le
ar

ne
rs

).

ة 
لغ

 ال
ال

عم
ست

وا
م 

دع
ي 

 ف
ل

لأه
م ل

ها
 ال

ور
لد

: ا
ظة

ح
ملا

ية
رب

لع
ا

W
or

th
 n

ot
in

g 
is

 th
e 

ke
y 

ro
le

 th
at

 fa
m

ili
es

 a
nd

 fr
ie

nd
s 

ca
n 

pl
ay

 in
 p

ro
vi

di
ng

 o
pp

or
tu

ni
tie

s 
fo

r p
up

ils
 to

 p
ra

ct
ic

e  
th

e 
la

ng
ua

ge
 th

ey
 a

re
 le

ar
ni

ng
 o

ut
si

de
 th

e 
cl

as
sr

oo
m

 
an

d 
cl

ea
rly

 p
up

ils
 fr

om
 h

om
es

 w
he

re
 th

e 
la

ng
ua

ge
 is

 
sp

ok
en

 a
re

 a
t a

 g
re

at
 a

dv
an

ta
ge

 h
er

e.

ة( 
مل

كا
 ال

عة
سا

)ال
ت 

وق
ال

Te
lli

ng
 th

e 
tim

e 
O

n 
th

e 
ho

ur

 

ة،
س

اد
س

 ال
ة،

س
ام

خ
 ال

ة،
بع

لرا
، ا

ثة
ثال

 ال
ة،

ني
ثا

 ال
دة،

ح
وا

 ال
عة

سا
ال

رة
ش

 ع
ية

ثان
 ال

رة،
ش

 ع
ية

اد
ح

 ال
رة،

ش
عا

 ال
ة،

سع
تا

 ال
ة،

من
ثا

 ال
ة،

بع
سا

 ال
ة (

ط
بو

مر
اء 

بت
ي 

ه
نت

ة ت
اع

س
 ال

ى
عل

ة 
دال

 ال
ت

ما
كل

 ال
كل

 (
ة ؟

اع
س

 ال
م

ك
لاً

لي
 / ً

هرا
ظ

 / ً
حا

با
ص

...
...

ة .
ني

ثا
 ال

ة /
حد

وا
 ال

عة
سا

ال

ت
وق

 ال
بة

لع

Te
lli

ng
 ti

m
e:

 o
n 

la
rg

e 
cl

oc
k 

fa
ce

 (f
or

 w
ho

le
 c

la
ss

) o
r s

m
al

l c
lo

ck
 fa

ce
s 

(fo
r i

nd
iv

id
ua

l/p
ai

r w
or

k)
, p

up
ils

 m
ov

e 
ha

nd
s,

 to
 s

ho
w

 ti
m

e 
ca

lle
d 

ou
t 

by
 te

ac
he

r.

عة
سا

 ال
م

ك
ة 

عب
ل

Te
lli

ng
 ti

m
e:

 p
up

ils
 s

ta
nd

 fa
ci

ng
 e

ac
h 

ot
he

r i
n 

co
nc

en
tri

c 
ci

rc
le

s.
 O

n 
 

in
st

ru
ct

io
n 

th
e 

in
ne

r c
irc

le
 ro

ta
te

s 
an

d 
ho

ld
s 

up
  t

im
e 

ca
rd

s/
sm

al
l 

cl
oc

k 
fa

ce
s 

fo
r c

ha
ng

in
g 

pa
rtn

er
s 

to
 a

ns
w

er
 th

e 
qu

es
tio

n 
'W

ha
t t

im
e 

is
 it

?'

ية
وم

لي
ت ا

طا
شا

لن
ا

D
ai

ly
 a

ct
iv

iti
es

ر؟
ه

ظ
 ال

ت
وق

ي 
 ف

ء /
سا

لم
ي ا

 ف
ح /

با
ص

 ال
ي

 ف
عل

تف
ذا 

ما
...

...
ة.

اع
س

 ال
وم

لن
ن ا

 م
ض

ه
 أن

ظ /
يق

ست
أ

ة 
س

در
لم

ى ا
 إل

ب
ذه

/ أ
ور 

ط
لف

م ا
عا

ط
ل 

او
تن

/ أ
ي 

ياب
س ث

لب
/ أ

ي 
ه

ج
 و

سل
أغ

...
...

ء .
دا

لغ
م ا

عا
ط

ل 
او

تن
أ

فاز
تل

 ال
هد

شا
/ أ

اء 
ش

لع
ل ا

او
تن

/ أ
ب 

لع
/ أ

ت 
بي

 ال
ى

 إل
ود

أع
ة. 

س
در

لم
ي ا

ه
نت

ت
...

...
وم

لن
ى ا

 إل
ب

ذه
أ

م(
– ث

ك 
ذل

د 
بع

 –
لاً 

)أو
ث 

دا
ح

الأ
ب 

تي
تر

ة ب
ص

خا
ت 

ردا
مف

د:
اع

قو
ال

ر(
ض

حا
 ال

من
ى ز

عل
ل 

يد
ع )

ضار
لم

ل ا
فع

 ال
ل،

عا
لأف

  ا
•

ل،
ؤا

س
 ال

غة
صي

  •

لا، 
)أو

ض
بع

ا ب
ه

ض
بع

ل 
جم

 ال
صل

لو
م 

خد
ست

ب ت
تي

تر
 ال

يد
تف

ت 
ما

كل
  •

)..
...

اً..
ير

خ
  أ

•

G
ra

m
m

ar
 fo

cu
s 

• 
   

V
er

bs
: p

re
se

nt
 te

ns
e

• 
   

Q
ue

st
io

n 
fo

rm
s

• 
   

C
on

ne
ct

iv
es

: f
irs

tly
,  

th
en

, a
fte

r 
th

at

اء
يم

الإ
ة 

عب
ل

M
im

e 
w

ha
t I

 s
ay

: i
n 

pa
irs

,  
on

e 
pu

pi
l s

ay
s 

se
nt

en
ce

, o
th

er
 p

up
il 

m
im

es
. 

م
عل

لم
ل ا

قا
ة 

عب
ل

S
im

on
 s

ay
s.

 (S
ee

 p
30

)

لا؟
أو

ل 
فع

ا ن
اذ

 م
زر

ح
– ا

ة 
مي

يو
ت 

طا
شا

لن
ور 

ص
ض 

عر

S
eq

ue
nc

in
g:

 in
tro

du
ce

 ra
nd

om
 p

ai
rs

 o
f a

ct
iv

iti
es

 w
ith

 v
is

ua
ls

. W
hi

ch
 

of
 th

e 
pa

ir 
do

 y
ou

 d
o 

fir
st

 d
ur

in
g 

an
 o

rd
in

ar
y 

da
y?

 P
ut

 e
.g

. f
ou

r 
ac

tiv
iti

es
 in

 o
rd

er
. T

hi
s 

ca
n 

be
 li

st
en

in
g/

sp
ea

ki
ng

 a
nd

 a
ls

o 
re

ad
in

g 
ac

tiv
ity

 w
hi

ch
 c

an
 a

ls
o 

in
cl

ud
e 

m
at

ch
in

g 
te

xt
 to

 p
ic

tu
re

s.
 

ية
وم

لي
ت ا

طا
شا

لن
 با

قة
عل

مت
ي 

غان
أ

S
on

g:
 d

ai
ly

 ro
ut

in
e.
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Le
ve

l 2
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Hobbies    الهوايات  

عة
ائ

ش
 ال

ت
طا

شا
لن

ا

C
om

m
on

 a
ct

iv
iti

es

ها
ست

ار
مم

ت 
قا

وأو
ت 

طا
شا

لن
ا

A
ct

iv
iti

es
 a

nd
 h

ow
 

fr
eq

ue
nt

ly
 th

ey
 a

re
 

pr
ac

tis
ed

ك؟
اغ

فر
غ/ 

فرا
 ال

ت
قا

أو
ي 

 ف
عل

تف
ذا 

ما
ة 

كر
/ ب

ب 
لد

 با
ة /

مي
لد

 با
ة /

يار
س

بال
 / 

طار
لق

 با
ب

لع
: أ

ب
عا

لأل
 با

ب
لع

أ
...

...
دم

لق
ا

ة؟
واي

ه
 ال

ذه
 ه

سة
مار

لم
ب 

ذه
ن ت

أي
ي 

 ف
دم

لق
ة ا

كر
ب 

لع
. أ

ضة
ريا

 ال
دي

 نا
ح،

سب
لم

ي ا
 ف

حة
با

س
لل

ب 
ذه

أ
ة 

يق
حد

/ال
دي

نا
ال

از 
لف

لت
د ا

اه
ش

، أ
ت

بي
 ال

ب
قر

ي 
جت

درا
ب 

ك
 أر

ب.
لع

ة ل
ص

ص
خ

لم
ن ا

ك
ما

للأ
...

ي..
اد

لن
ي ا

 ف
ص

رق
لل

ب 
ذه

، أ
ت

بي
 ال

ي
ف

..؟
...

س 
مار

ة ت
مر

م 
ك

...
اً..

بد
, أ

نا 
يا

ح
, أ

...
دة

عا
اً، 

ير
كث

د:
اع

قو
ال

ل؟
فع

ا ت
اذ

 م
ل:

ؤا
س

 ال
غة

صي
 .)

...
ب.

ذه
، أ

ب
لع

 )أ
عة

ضار
لم

ل ا
عا

لأف
  ا

•

م 
ها

تف
س

الا
ت 

دوا
  أ

•

ب(
ر )

ج
 ال

ف
حر

)..
اً .

ير
كث

ر) 
كرا

لت
ف ا

رو
ظ

لا. 
م 

دا
خ

ست
 با

ي
نف

 ال
ب

لو
س

  أ
•

G
ra

m
m

ar
 fo

cu
s

• 
   

V
er

bs
: p

re
se

nt
 te

ns
e

• 
   

Q
ue

st
io

n 
fo

rm
s

• 
   

N
eg

at
iv

es

• 
   

A
dv

er
bs

 o
f f

re
qu

en
cy

   
  

يذ
لام

لت
ه ا

لي
ي إ

وم
ي ي

لذ
ط ا

شا
لن

ا ا
 م

زر
ح

، ا
اء

يم
الإ

ة 
عب

ل

M
im

in
g 

pr
es

en
ta

tio
ns

: g
ue

ss
 th

e 
ac

tiv
iti

es
 th

at
 d

iff
er

en
t p

up
ils

 m
im

e.

ك؟
اغ

فر
ت 

وق
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 ف
عل

تف
ذا 

ما
ة: 

ئر
دا

 ال
بة

لع

C
irc

le
 a

ct
iv

ity
: t

ea
ch

er
 a

sk
s 

'W
ha

t d
o 

yo
u 

do
 in

 y
ou

r f
re

e 
tim

e?
' F

irs
t 

pu
pi

l m
im

es
 a

nd
 th

en
 s

ay
s 

ac
tiv

ity
. S

ec
on

d 
pu

pi
l r

ep
ea

ts
 w

ha
t f

irs
t 

pu
pi

l h
as

 s
ai

d 
w

ith
 m

im
e 

an
d 

th
en

 a
dd

s 
ne

w
 a

ct
iv

ity
 w

ith
 m

im
e 

an
d 

so
 o

n.
 If

 p
up

il 
ge

ts
 s

tu
ck

, o
th

er
 p

up
ils

 c
an

 h
el

p 
by

 m
im

in
g.

  

ت(
ايا

هو
 ال

عن
ر )

عب
لم

ر ا
زه

 ال
جر

ح
ة 

عب
ل

G
am

e 
w

ith
 ta

lk
in

g 
di

ce
 w

ith
 h

ob
bi

es
 p

ic
tu

re
s.

م
ه

يات
وا

 ه
عن

ن 
مو

كل
يت

س 
لأنا

ل 
جي

س
ى ت

 إل
اع

تم
س

الا

Li
st

en
 a

nd
 n

ot
e:

 re
co

rd
in

g 
of

 p
eo

pl
e 

ta
lk

in
g 

ab
ou

t t
he

ir 
ho

bb
ie

s 
an

d 
ho

w
 o

fte
n 

th
ey

 p
ra

ct
is

e 
th

em
. P

up
ils

 c
om

pl
et

e 
gr

id
.

ته
صو

ف ب
حر

 ال
قة

علا

S
ou

nd
-le

tte
r r

el
at

io
ns

hi
ps

: t
ea

ch
er

 s
ay

s 
so

un
d 

of
 le

tte
r, 

pu
pi

l(s
) p

oi
nt

 to
 w

rit
te

n 
fo

rm
 o

r h
ol

ds
 u

p 
ca

rd
 w

ith
 w

rit
te

n 
fo

rm
.

مة
كل

 ال
ظ

لف
د 

عن
ف 

حر
 ال

يز
مي

ت

Le
tte

r s
ou

nd
 id

en
tif

ic
at

io
n:

 te
ac

he
r s

el
ec

ts
 a

 s
ou

nd
 ty

pe
 a

nd
 

te
lls

 p
up

ils
 to

 c
on

ce
nt

ra
te

 o
n 

th
at

 s
ou

nd
. S

/h
e 

th
en

 c
al

ls
 o

ut
 

w
or

ds
 a

nd
 p

up
ils

 h
av

e 
to

 p
ut

 u
p 

ha
nd

 w
he

n 
th

ey
 h

ea
r w

or
d 

w
hi

ch
 h

as
 th

e 
so

un
d 

in
 it

. 

اء
دق

ص
الأ

هر 
ظ

ى 
عل

 و
واء

ه
 ال

ي
 ف

ف
حر

 ال
بة

تا
ك

W
rit

in
g 

in
 th

e 
ai

r.

هر
ظ

 ال
ى

عل
ف 

حر
الأ

ة 
تاب

ك

Tr
ac

in
g 

on
 th

e 
ba

ck
s 

of
 p

ar
tn

er
s.

 

ف، 
غ، 

ع، 
ة: 

دي
ج

لأب
ف ا

رو
ح

 ال
من

ة 
يد

جد
ة 

وع
جم

بم
ف 

ري
تع

ال
هـ.

ن، 
م، 

ل، 
ك، 

ق، 
ي 

 ف
به

شا
يت

ها 
ض

بع
ن. 

في
طر

 ال
من

ل 
ص

تت
ف 

رو
ح

 ال
ذه

 ه
ل

ك
ل: 

مث
دا 

 أب
ط

نق
ه 

س ل
لي

ها 
ض

بع
 و

ط
نق

بال
ف 

تل
خ

وي
ة 

تاب
ك

ال
هـ

م، 
ل، 

ن 
مي

خد
ست

 م
ف

رو
ح

 ال
ذه

 ه
بة

تا
ك

ى 
عل

ذ 
مي

تلا
 ال

ب
دري

ت
ن 

دي
ك

مؤ
ف 

حر
 ال

خ
س

ون
ط، 

قا
لن

ل ا
ص

 و
ل

مث
ة 

دد
تع

ً م
قا

طر
ب 

س
نا

لم
ه ا

جا
لات

ع ا
با

 ات
م

ن ث
مي

لي
ن ا

 م
ف

حر
 ال

بة
تا

ك
ى 

عل
ط.

قا
لن

 با
ير

ك
تذ

وال

ى
عل

ذ 
مي

تلا
 ال

يد
عو

لت
ير 

صغ
 ال

ض
بي

الأ
ح 

لو
 ال

ام
خد

ست
ا

ف
رو

ح
 ال

بة
تا

ك
 

M
in

i-w
hi

te
bo

ar
d 

ac
tiv

iti
es

, e
.g

. t
ea

ch
er

 s
ho

w
s 

ho
w

 le
tte

r i
s 

w
rit

te
n.

 P
up

ils
 c

op
y 

w
ha

t t
ea

ch
er

 d
oe

s,
 th

en
 ru

b 
ou

t a
nd

 tr
y 

to
 d

o 
in

de
pe

nd
en

tly
. 

ها 
في

س 
ار

تم
ي 

لت
ن ا

ك
ما

الأ

ت
طا

شا
لن

ا

P
la

ce
s 

fo
r 

ac
tiv

iti
es

..؟
ة..

واي
 ه

سة
مار

لم
ب 

ذه
ن ت

أي
...

ي.
ض

ريا
 ال

دي
نا

 ال
ي،

اد
لن

، ا
قة

دي
ح

 ال
ت،

بي
 ال

ي
.ف

...
س.

مار
/ أ

ب 
لع

أ

د: 
اع

قو
ال

ن(
)أي

ل 
ؤا

س
 ال

غة
صي

 .)
)لا

بـ 
ي 

نف
 ال

ب
لو

س
. أ

جر
 ال

ف
رو

ح
  •

G
ra

m
m

ar
 fo

cu
s

• 
   

P
re

po
si

tio
ns

 

• 
   

Q
ue

st
io

n 
fo

rm
s

طة
ش

لأن
ة ا

س
مار

 م
كن

ما
ن أ

 ع
قة

ور
لأ 

يم
م 

ذ ث
مي

تل
 ال

مع
ست

ي

Li
st

en
 a

nd
 n

ot
e:

 p
up

ils
 li

st
en

 to
 re

co
rd

in
g 

of
 y

ou
ng

 p
eo

pl
e 

sa
yi

ng
 

w
he

re
 th

ey
 d

o 
ac

tiv
iti

es
, e

.g
. a

t h
om

e.

ع 
ضي

وا
وم

ت( 
ويا

ه
)ال

ع 
ضو

مو
 ال

ذا
ه

ة ب
لق

تع
 م

ب
وا

ج
 و

ال
سؤ

ة 
عب

ل
قة

ساب

P
as

s 
it 

on
: c

irc
le

 a
ct

iv
ity

 to
 p

ra
ct

is
e 

qu
es

tio
ns

 a
nd

 a
ns

w
er

s 
ba

se
d 

on
 

th
is

 to
pi

c 
an

d 
pr

ev
io

us
 to

pi
cs

. T
ea

ch
er

/p
up

il 
as

ks
 q

ue
st

io
n 

an
d 

th
en

 
th

ro
w

s 
so

ft 
to

y 
to

 p
up

il 
in

 g
ro

up
 w

ho
 a

ns
w

er
s.

 T
hi

s 
pu

pi
l t

he
n 

as
ks

 a
 

qu
es

tio
n 

an
d 

th
ro

w
s 

so
ft 

to
y 

to
 a

no
th

er
 p

up
il 

(a
nd

 s
o 

on
).

ب
ح

لا أ
 / 

ب
ح

أ

Li
ke

s 
an

d 
di

sl
ik

es

ب؟
لع

/ ت
ل 

فع
ن ت

ب أ
ح

ا ت
اذ

م
...

...
ن.

ب أ
ح

أ
ب؟

ذه
ن ت

ب أ
ح

ن ت
أي

...
...

ى.
 إل

ب
ذه

ن أ
ب أ

ح
أ

..؟
...

ب..
ح

ل ت
ه

...
...

ب.
ح

م أ
نع

...
...

ره.
ك

/ أ
ب 

ح
لا أ

لا، 

د:
اع

قو
ال

ي
نف

 ال
ب

لو
س

أ

ك
يق

صد
ر ل

مر

P
as

s 
it 

on
: c

irc
le

 a
ct

iv
ity

 o
r a

lo
ng

 ro
w

s.
 T

ea
ch

er
 s

ay
s 

to
 fi

rs
t p

up
il,

 
'W

ha
t d

o 
yo

u 
lik

e 
pl

ay
in

g?
'. 

 P
up

il 
an

sw
er

s,
 th

en
 p

ut
s 

qu
es

tio
n 

to
 

ne
xt

 p
er

so
n.

ب
ح

لا أ
 / 

ب
ح

ة أ
عب

ل

Li
st

en
 a

nd
 s

ig
n:

 p
up

ils
 g

iv
e 

ph
ys

ic
al

 re
sp

on
se

 to
 s

ho
w

 
un

de
rs

ta
nd

in
g 

of
 a

n 
op

in
io

n,
 e

.g
. t

hu
m

bs
 d

ow
n 

fo
r d

is
lik

es
. W

ha
t 

ac
tiv

iti
es

 th
ey

 li
ke

 ☺
 / 

di
sl

ik
e 

☹
. 

ية
ضل

لأف
ب ا

س
ح

ب 
 رت

P
re

fe
re

nc
es

: c
la

ss
ify

 a
ct

iv
iti

es
 in

to
 li

ke
s 

an
d 

di
sl

ik
es

/li
st

 in
 o

rd
er

 o
f 

pr
ef

er
en

ce
.
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Le
ve

l 2
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
       العادات والتقاليد

Customs and traditions
ت

الا
تف

ح
الا

E
id

 F
es

tiv
al

ت
الا

تف
ح

الا
 و

ية
ين

لد
د ا

يا
لأع

ا

ك
بار

لم
ى ا

ح
ض

الأ
د 

عي
 و

ج
ح

ال

...
...

ح..
ص

لف
د ا

عي
م، 

الأ
د 

عي
ة، 

دي
يلا

لم
ة ا

سن
 ال

س
 رأ

لاد،
مي

 ال
اد

عي
أ

ية
ح

ض
الأ

 و
يل

اع
سم

ا إ
دن

سي
ة 

ص
ق

ك 
رب

لِ ل
ص

)ف
د 

اه
شو

ك
ر( 

وث
ك

 ال
رة

سو
م )

ري
ك

 ال
آن

قر
 ال

من
ت 

آيا
م 

دا
خ

ست
ا

ر( 
ح

وان

ت
الا

تف
ح

الا
ن 

 ع
رة

صو
 م

ص
ص

 ق
ف

لي
تأ

M
ak

e 
up

 p
ic

tu
re

 s
to

ry
 il

lu
st

ra
tin

g 
ce

le
br

at
io

n 
(b

ac
kg

ro
un

d/
ho

w
 

ce
le

br
at

ed
).

صة
خا

 ال
ت

با
س

نا
لم

 با
صة

خا
 ال

مة
طع

الأ
ن 

 م
ثر

ك
و أ

ع أ
نو

ير 
ض

ح
ت

P
re

pa
re

 o
ne

 o
r m

or
e 

fo
od

 it
em

s 
re

la
te

d 
to

 c
el

eb
ra

tio
n.

ت
با

س
نا

لم
ه ا

هذ
ة ب

ص
خا

ة 
ني

 ف
ت

حا
لو

 / 
ال

عم
ر أ

ضي
ح

ت

P
re

pa
re

 a
rt 

po
st

er
s 

an
d 

m
ur

al
s 

w
ith

 c
ap

tio
ns

 re
la

tin
g 

to
 th

e 
th

em
e.

ية
رب

لع
ل ا

دو
 ال

ي
 ف

ت
الا

تف
ح

الا
ن 

 ع
لام

أف
ير 

ض
ح

ت

Vi
ew

 v
id

eo
 s

ho
w

in
g 

ce
le

br
at

io
n 

in
 R

am
ad

an
.

ة 
لق

تع
 م

يد
ش

أنا
ن 

 م
طع

قا
 م

يد
رد

و ت
د أ

صائ
 ق

ى
 إل

اع
تم

س
الا

ة 
بي

تل
 / 

يد
لع

ة ا
ير

كب
/ ت

...
...

نا
لي

 ع
در

لب
ع ا

طل
ل: 

مث
ت 

الا
تف

ح
الا

ب
ج

ح
ال

Li
st

en
 to

 a
ut

he
nt

ic
 s

on
g 

lin
ke

d 
to

 c
el

eb
ra

tio
ns

 a
nd

 le
ar

n 
a 

fe
w

 
ke

y 
ph

as
es

.

ها
يب

رت
ب ت

س
ح

ة 
دي

ج
لأب

ف ا
رو

ح
 ال

ظ
حف

Le
ar

ni
ng

 c
or

re
ct

 o
rd

er
 o

f c
on

so
na

nt
s 

ac
co

rd
in

g 
to

 a
lp

ha
be

t 
ch

ar
ts

.

وا 
ضر

ح
ن ي

م أ
ه

من
ب 

طُل
وي

ب 
طال

ل 
ك

ف ل
حر

ة 
اق

ط
ء ب

طا
إع

 -
 

دي
ج

لأب
ب ا

تي
تر

بال
ف 

رو
ح

 ال
ذه

 ه
وا

تب
ير

ن 
وأ

ف 
ص

 ال
مة

قد
 م

ى
إل

...
...

ك.
ور

/ د
ي 

ور
 د

ة:
كي

مل
 ال

ئر
ما

ض
ر ب

كي
تذ

 ال
-

ه، 
تب

 ان
رأ،

اق
س، 

جل
، ا

ب
كت

، ا
ف

 ق
ف:

ص
بال

ة 
لق

تع
لم

ر ا
لأم

ل ا
عا

أف
 -

خ
س

 ان
ع،

سم
، ا

وّن
، ل

م
س

ار

ى 
عل

ف 
ص

 ال
ي

 ف
مة

خد
ست

لم
ل ا

عا
لأف

وا
ت 

ارا
عب

 ال
بة

تا
ك

 -
ها 

لي
ة إ

شار
الإ

 و
ذ.

مي
تل

 ال
ها

لف
يأ

ف ل
ص

 ال
ي

 ف
ها

ض
عر

 و
ت

قا
طا

ب
ها.

ام
خد

ست
ى ا

لد

اللغة المستخدمة في الصف

Classroom language

اه
تب

لان
ب ا

جذ
G

ai
ni

ng
 a

tt
en

tio
n

ت
ما

لي
ع

لت
ء ا

طا
إع

G
iv

in
g 

in
st

ru
ct

io
ns م

ظي
تن

ال
O

rg
an

is
in

g 
وار

لأد
ذ ا

خ
أ

Ta
ki

ng
   

tu
rn

s ب
لا

ط
 ال

يه
ج

تو
G

iv
in

g 
fe

ed
ba

ck

ل:
مثا

ب 
هذي

 بت
ب

طل
 ال

ب
سلو

ى أ
عل

يذ 
لام

الت
ب 

ري
تد

...
ت..

مح
 س

لو
ك، 

ضل
ن ف

م
ف: 

ص
 ال

في
مة 

خد
ست

الم
غة 

الل
فوا

صط
، ا

كم
ضل

ن ف
 م

هوا
نتب

، ا
كم

ضل
ن ف

 م
وء

هد
وا 

شكل
ك، 

ميل
 ز

مع
ل 

عم
، ا

ور
ص

 ال
لى

ر إ
نظ

, ا
...

ني
عط

، أ
ون

، ل
سم

ار
 

رك
دو

نه 
، إ

ري
دو

نه 
، إ

رة
دائ

وا 
شكل

ت، 
عا

مو
مج

ع 
رب

أ
طأ

 خ
هذا

 / 
يح

صح
ذا 

ه
لك

ض
ن ف

 م
ضك

را
أغ

ب 
رت

لك
ض

ن ف
 م

عد
، أ

هم
 أف

 لا
أنا

فا.
حر

ن 
رو

عش
 و

نية
ثما

ة: 
امل

 ك
دية

بج
الأ

ف 
رو

لح
ة ا

جع
را

م
و)

ز، 
ر، 

ذ، 
د، 

ا، 
ر (

سا
الي

ن 
 م

صل
 تت

 لا
ف

رو
 ح

ستة
ي)

و، 
ا، 

ل (
وي

لط
د ا

الم
ف 

رو
ح

م 
دوا

 ال
ى

عل
ف 

ص
 ال

ي
 ف

مة
خد

ست
لم

ة ا
لغ

 ال
ت

ردا
مف

م 
دا

خ
ست

ا
ها

ون
دم

خ
ست

ن ي
ذي

 ال
يذ

لام
لت

ز ا
حف

و

O
nc

e 
th

es
e 

ne
w

 c
la

ss
ro

om
 p

hr
as

es
 h

av
e 

be
en

 in
tro

du
ce

d,
 

m
ak

e 
a 

po
in

t o
f u

si
ng

 th
em

 c
on

si
st

en
tly

. R
ew

ar
d 

pu
pi

l u
se

 o
f t

he
 

ph
ra

se
s 

to
o.

م
عل

لم
ل ا

قا
ة 

عب
ل

S
im

on
 s

ay
s:

 te
ac

he
r, 

th
en

 p
up

il 
gi

ve
s 

co
m

m
an

ds
, i

nc
lu

di
ng

 
co

m
m

an
ds

 fr
om

 L
ev

el
 1

 c
la

ss
ro

om
 la

ng
ua

ge
 (S

ee
 p

30
).
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Le
ve

l 2
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Creativity    الإبداع  

يد
ش

نا
 وأ

ي
ان

أغ
 / 

ص
ص

ق

S
to

ri
es

 a
nd

 s
on

gs

ع:
جائ

 ال
اء

بغ
لب

ة ا
ص

ق
داً 

دي
ج

ئا 
شي

ل 
ك

 يأ
وم

ل ي
ك

 و
ام

طع
 ال

من
عاً 

نو
اء 

بغ
لب

ل ا
ك

 يأ
وم

ل ي
ك

اد 
دي

لاز
 با

ام
طع

 ال
مة

قائ
ذ 

خ
 تأ

ق.
ساب

 ال
وم

لي
ن ا

 م
مة

دي
 ق

مة
طع

ك أ
ذل

ك
و

م.
يو

د 
بع

ماً 
يو

ت، 
قا

لأو
، ا

ي
وم

لي
ن ا

تي
رو

 ال
ت

ردا
مف

ة 
جع

مرا
ة ل

ص
لق

ه ا
هذ

م 
خد

ست
ت

ت
انا

يو
ح

 ال
اء

سم
و أ

م، 
قا

لأر
، ا

وع
سب

الأ
م 

أيا
ة، 

عم
ط

الأ

ية
جد

لأب
ف ا

رو
ح

 ال
عن

ن 
غا

/ أ
ة 

ني
أغ

...
...

ك..
قت

 و
م

ظ
  ن

ك  
ك ت

ة ت
اع

س
 ال

ثل
 م

ية
غن

أ

د: 
اع

قو
ال

ك( 
ذل

د 
بع

م، 
، ث

ولا
) أ

ث 
دا

ح
الأ

ب 
تي

تر
ب 

س
ح

ل 
جم

 ال
صل

 و
ت

دوا
  أ

•

G
ra

m
m

ar
 fo

cu
s 

• 
   

C
on

ne
ct

iv
es

: f
irs

tly
, t

he
n,

 a
fte

r 
th

at

ام
رق

الأ
ة 

جع
مرا

ين
لاث

ى ث
 إل

حد
 وا

من
ت 

فا
ص

وال
ن 

وا
لأل

ة ا
جع

مرا
دي

ج
لأب

ا ا
ه

يب
رت

ب ت
س

ح
ة 

مل
كا

ف 
رو

ح
 ال

عة
ج

مرا
رع

ضا
لم

ل ا
فع

وال
مر 

الأ
ل 

فع
ة 

جع
مرا

وى
ست

لم
ا ا

هذ
ع 

ضي
وا

بم
ة 

لق
تع

لم
ت ا

ردا
مف

 ال
عة

ج
مرا

لة
جم

أو 
...

ة..
لم

ك
ت 

رر
ك

ة ت
مر

م 
ك

ب 
س

ح
ا

Li
st

en
in

g 
fo

r w
or

ds
 a

nd
 p

hr
as

es
: c

ou
nt

 h
ow

 m
an

y 
tim

es
 a

 
pa

rti
cu

la
r w

or
d 

or
 p

hr
as

e 
is

 h
ea

rd
 in

 a
 s

on
g.

 R
es

po
nd

 w
ith

 
ph

ys
ic

al
 m

ov
em

en
t o

r b
y 

pi
lin

g 
up

 c
ou

nt
er

s.
 

ي 
 ف

نة
عي

 م
فة

ص
أو 

ن 
لو

رر 
ك

ة ت
مر

م 
ك

د: 
عد

 ال
ى

عل
ة 

ئر
 دا

ضع
صة

لق
ص ا

ن

Li
st

en
 a

nd
 c

ou
nt

: h
ow

 o
fte

n 
do

es
 a

 ty
pe

 o
f w

or
d 

ap
pe

ar
? 

E
.g

. 
co

lo
ur

s,
 a

ni
m

al
s,

 n
um

be
rs

, t
im

es
, p

la
ce

s;
 re

sp
on

d 
by

 c
irc

lin
g 

pi
ct

ur
es

, n
um

be
rs

. 

ها
صف

 و
لال

خ
ن 

 م
رة

صو
 ال

ى
عل

ف 
عر

ت

Id
en

tif
yi

ng
: i

de
nt

ify
 a

n 
ob

je
ct

 o
r p

ic
tu

re
 b

y 
its

 d
es

cr
ip

tio
n.

 L
is

te
n 

to
 a

 s
to

ry
 a

nd
 p

oi
nt

 a
t p

ic
tu

re
s 

or
 o

bj
ec

ts
 w

he
n 

th
ey

 h
ea

r t
he

m
 

de
sc

rib
ed

 in
 th

e 
st

or
y.

رة
صي

 ق
ي

غان
ي أ

 ف
بع

صا
الأ

م 
دا

خ
ست

ا

Fi
ng

er
 rh

ym
es

: l
ea

rn
 a

nd
 p

er
fo

rm
 s

im
pl

e 
fin

ge
r r

hy
m

es
 re

la
te

d 
to

 to
pi

cs
 c

ov
er

ed
. 

رة
صي

 ق
ت

دثا
حا

 م
مل

لع
س 

رائ
لع

م ا
دا

خ
ست

ا

Ta
lk

in
g 

pu
pp

et
s:

 u
se

 (f
in

ge
r)

 p
up

pe
ts

 to
 h

ol
d 

sh
or

t 
co

nv
er

sa
tio

ns
. 

صة
لق

د ا
سر

اء 
ثن

ذ أ
مي

تلا
 ال

كة
شار

م

Fo
cu

se
d 

lis
te

ni
ng

: t
o 

fo
cu

s 
at

te
nt

io
n 

w
hi

le
 li

st
en

in
g 

to
 s

to
rie

s,
 

so
ng

s 
an

d 
po

em
s,

 g
et

 p
up

ils
 to

 jo
in

 in
 w

ith
 re

pe
at

ed
 p

hr
as

es
 o

r 
re

sp
on

d 
to

 k
ey

 w
or

ds
 o

r p
hr

as
es

 b
y 

da
nc

in
g,

 m
ov

in
g 

or
 m

im
in

g.

نة
زو

مو
 ال

ت
ارا

عب
 ال

ت /
ما

كل
 ال

دة
عا

 بإ
يذ

لام
لت

ة ا
ك

شار
م

Li
st

en
 a

nd
 c

la
p:

 to
 s

up
po

rt 
pr

on
un

ci
at

io
n 

an
d 

de
ve

lo
p 

aw
ar

en
es

s 
of

 p
ar

tic
ul

ar
 s

ou
nd

 p
at

te
rn

s,
 e

m
ph

as
is

e 
rh

ym
in

g 
fe

at
ur

es
 o

f w
or

ds
, e

.g
. b

y 
ge

tti
ng

 p
up

ils
 to

 c
la

p 
ea

ch
 ti

m
e 

th
ey

 
he

ar
 a

 w
or

d 
w

hi
ch

 rh
ym

es
 w

ith
 a

 c
ho

se
n 

w
or

d. صة
لق

د ا
سر

ة 
اد

إع

R
et

el
lin

g 
st

or
y:

 u
se

 v
is

ua
l p

ro
m

pt
s.

صة
لق

ث ا
دا

ح
ب أ

تي
تر

S
eq

ue
nc

in
g:

 o
rd

er
 p

ic
tu

re
s 

to
 s

ho
w

 th
e 

m
ea

ni
ng

 o
f a

 s
to

ry
, p

oe
m

 
or

 s
on

g.

صة
لق

ل ا
ثي

تم

A
ct

in
g 

ou
t: 

ac
tin

g 
ou

t a
 s

to
ry

 a
s 

it 
is

 n
ar

ra
te

d:
 jo

in
in

g 
in

 w
ith

 th
e 

te
lli

ng
 a

nd
 a

ct
in

g 
ou

t o
f a

 s
to

ry
.

صة
لق

ت ل
ما

سو
ل ر

عم

Ill
us

tra
te

 s
to

ry
. ور

ص
 ال

مع
ة 

ص
لق

ة ل
سي

سا
الأ

ت 
ما

كل
 ال

قة
طاب

وم

M
at

ch
 k

ey
 w

or
ds

 in
 la

rg
e 

w
rit

in
g 

to
 p

ic
tu

re
s 

fro
m

 s
to

ry
.
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Le
ve

l 3
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Clothes    الثياب والملبوسات

ها 
دي

رت
ي ي

لت
ب ا

يا
لث

ف ا
ص

 و
س

نا
ال

D
es

cr
ib

in
g 

w
ha

t 
cl

ot
he

s 
pe

op
le

 a
re

 
w

ea
ri

ng

ت؟
 أن

س
لب

ا ت
اذ

م

ي؟
 ه

س
لب

ا ت
اذ

 م
و؟

 ه
س

لب
ا ي

اذ
م

ة؟
س

در
لم

ى ا
 ال

ي
تأت

ما 
ند

 ع
س

لب
ا ت

اذ
م

...
...

...
س

لب
ا أ

أن

...
...

س..
لب

و ي
ه

...
...

س..
لب

ي ت
ه

ب:
يا

لث
/ ا

س 
لاب

لم
ع ا

وا
أن

ف، 
ط

عا
 م

ف /
ط

مع
ن، 

تي
سا

 ف
ن /

تا
س

 ف
ت،

وزا
بل

 / 
زة

لو
، ب

ان
ص

قم
 / 

ص
مي

 ق
ة 

بع
 ق

ير،
نان

/ ت
ة 

ور
تن

ت، 
نزا

ك
 / 

زة
كن

ت، 
تا

كي
جا

ت /
كي

جا
ل، 

طي
نا

/ ب
ل 

طا
بن

 
ب

وار
ج

ت، 
عا

قب
 /

ن:
وا

لأل
ا

داء
سو

 / 
ود

س
، أ

اء
ض

بي
 / 

ض
بي

، أ
اء

رق
/ ز

ق 
أزر

ء، 
فرا

ص
 / 

فر
ص

، أ
راء

حم
 / 

مر
ح

أ

د:
اع

قو
ال

ت
فا

ص
وال

اء 
سم

الأ
ي 

 ف
مع

ج
وال

رد 
مف

 ال
 •

G
ra

m
m

ar
 fo

cu
s

• 
   

S
in

gu
la

r/p
lu

ra
l n

ou
ns

.

• 
   

A
dj

ec
tiv

es

قل
 و

ف
عر

ة ت
عب

ل

Id
en

tif
y 

an
d 

sa
y:

 te
ac

he
r p

ut
s 

nu
m

be
r b

es
id

e 
ite

m
s 

on
 b

oa
rd

 a
nd

 
as

ks
 fo

r t
he

 n
um

be
r o

f a
n 

ite
m

 o
r f

or
 th

e 
na

m
e 

of
 a

n 
ite

m
 w

ith
 a

 
pa

rti
cu

la
r n

um
be

r.

زر
 ف

– 
زر

ح
ة 

عب
ل

G
ue

ss
in

g 
ga

m
e:

 t
ea

ch
er

 s
el

ec
ts

 o
ne

 p
ic

tu
re

 o
ut

 o
f 

se
t 

w
ith

ou
t 

le
tti

ng
 p

up
ils

 s
ee

. 
P

up
ils

 h
av

e 
to

 g
ue

ss
 w

hi
ch

 o
ne

 h
as

 b
ee

n 
se

le
ct

ed
. P

up
il 

w
ho

 g
ue

ss
es

 c
or

re
ct

ly
 w

in
s 

th
e 

ca
rd

.

ور
ص

 ال
ام

خد
ست

 با
لاء

لإم
ة ا

عب
ل

P
ic

tu
re

 d
ic

ta
tio

n:
 p

up
ils

 d
ra

w
 w

ha
t t

he
 te

ac
he

r d
es

cr
ib

es
.

ور
ص

 ال
ف

ص
وو

ض 
عر

ة 
عب

ل

Li
st

en
 a

nd
 i

de
nt

ify
: 

te
ac

he
r 

di
sp

la
ys

 s
et

 o
f 

pi
ct

ur
es

 s
ho

w
in

g 
pe

op
le

 w
ea

rin
g 

di
ffe

re
nt

 c
lo

th
es

. S
/h

e 
th

en
 d

es
cr

ib
es

 o
ne

 o
f t

he
 

pe
op

le
 a

nd
 p

up
ils

 h
av

e 
to

 id
en

tif
y 

w
ho

 it
 is

.

مع
ج

وال
رد 

مف
 ال

ى
عل

ة 
لال

لد
ة ل

ك
حر

 ال
بة

لع

S
po

t 
th

e 
pl

ur
al

: 
pu

pi
ls

 li
st

en
 o

ut
 f

or
 p

lu
ra

ls
 a

nd
 g

iv
e 

a 
ph

ys
ic

al
 

re
sp

on
se

 s
uc

h 
as

 s
ta

nd
in

g 
up

, 
si

tti
ng

 d
ow

n 
or

 p
ut

tin
g 

up
 t

he
ir 

ha
nd

 w
he

n 
a 

pl
ur

al
 id

ea
 is

 h
ea

rd
.

هر
لز

ر ا
ج

ح
 / 

ت
قا

طا
لب

ة ا
عب

ل

D
ic

e/
ca

rd
 g

am
e 

in
 p

ai
rs

/g
ro

up
s 

of
 th

re
e:

 s
et

 o
f c

ar
ds

 w
ith

 p
ic

tu
re

s 
on

, i
n 

th
is

 c
as

e 
cl

ot
he

s 
ite

m
s,

 tu
rn

ed
 fa

ce
 d

ow
n.

 P
up

ils
 ro

ll 
di

ce
 in

 
tu

rn
. P

er
so

n 
w

ith
 h

ig
he

st
 n

um
be

r 
tu

rn
s 

ov
er

 to
p 

ca
rd

 a
nd

 h
as

 to
 

sa
y 

nu
m

be
r a

nd
 it

em
, e

.g
. t

w
o 

sh
irt

s.
 T

he
y 

th
en

 g
et

 to
 k

ee
p 

ca
rd

. 
A

im
 is

 to
 c

ol
le

ct
 a

s 
m

an
y 

ca
rd

s 
as

 p
os

si
bl

e.

ير 
خ

الأ
أو 

ل 
لأو

ف ا
حر

لل
قاً 

وف
اء 

شي
الأ

ف 
ني

ص
ت

S
or

t o
bj

ec
ts

 in
to

 c
at

eg
or

ie
s 

by
 th

e 
so

un
d 

of
 th

e 
fir

st
 o

r l
as

t l
et

te
r.

ية
جد

لأب
ف ا

رو
ح

 ال
ق

وف
ت 

ما
كل

 ال
ب

تي
تر

S
or

tin
g 

w
or

ds
 a

lp
ha

be
tic

al
ly.

  

ور
ص

ع 
 م

وز
ين

وم
 د

بة
لع

D
om

in
oe

s 
(w

or
ds

-p
ic

tu
re

s)
.

ت
ما

كل
 ال

ين
كو

ة ت
عب

ل

W
or

d 
bu

ild
in

g:
 p

up
ils

, h
ol

di
ng

 le
tte

r c
ar

ds
, s

pe
ll 

ou
t k

no
w

n 
w

or
ds

 
in

 fr
on

t o
f t

he
 c

la
ss

 b
y 

po
si

tio
ni

ng
 th

em
se

lv
es

 in
 th

e 
co

rr
ec

t o
rd

er
 

fa
ci

ng
 th

e 
cl

as
s.

ت
ما

كل
 ال

ان
عب

ث

 W
or

d 
sn

ak
es

.

ى
عن

 م
ها

ت ل
ما

كل
ن 

وي
ك

لت
ة 

تب
مر

 ال
ير

 غ
ف

رو
ح

 ال
ب

تي
تر

Ju
m

bl
ed

 le
tte

rs
, s

yl
la

bl
e 

or
 w

or
ds

.

ءة
رو

مق
 ال

ت
ارا

عب
 ال

ت /
ما

كل
لل

ة 
سب

نا
لم

ت ا
قا

طا
لب

ر ا
يا

خت
ا

Id
en

tif
yi

ng
 w

rit
te

n 
fo

rm
: 

ch
oo

se
 t

ex
t 

ca
rd

s 
as

 t
ea

ch
er

 c
al

ls
 o

ut
 

w
or

ds
 a

nd
 p

hr
as

es
.

ل
جم

وال
ت 

ما
كل

 ال
ب

كي
تر

W
or

d/
se

nt
en

ce
 b

ui
ld

in
g:

 p
up

ils
 w

or
k 

in
 g

ro
up

s 
of

 th
re

e.
 T

ea
ch

er
 

gi
ve

s 
ou

t 
en

ve
lo

pe
/b

ag
 c

on
ta

in
in

g 
m

ix
tu

re
 o

f 
le

tte
rs

 a
nd

 w
or

ds
 

an
d 

pu
pi

ls
 h

av
e 

to
 s

ee
 h

ow
 m

an
y 

w
or

ds
/s

en
te

nc
es

 th
ey

 c
an

 b
ui

ld
 

w
ith

in
 a

 g
iv

en
 ti

m
e.

ي
نائ

ء ث
ملا

إ

P
ai

r 
di

ct
at

io
n:

 e
ac

h 
pa

rtn
er

 w
rit

es
 a

n 
ag

re
ed

 n
um

be
r 

of
 i

te
m

s.
 

Th
en

 e
ac

h 
di

ct
at

es
 t

o 
th

e 
ot

he
r. 

Th
e 

or
ig

in
al

 a
nd

 t
he

 d
ic

ta
te

d 
w

or
k 

ar
e 

co
m

pa
re

d.

ام
ج

ح
الأ

S
iz

es
  

To
o 

bi
g,

 to
o 

sm
al

l, 
to

o 
lo

ng
, t

oo
 s

ho
rt

ب؟
س

نا
لم

س ا
قا

لم
و ا

 ه
ذا

 ه
هل

داً.
ج

ير 
صغ

اً. 
جد

ير 
كب

اً. 
جد

ل 
وي

ط
اً. 

جد
ير 

ص
 ق

نه
، إ

 لا
ب.

س
نا

 م
نه

، إ
م

نع
س

لاب
لم

ء ا
شرا

ل ل
ح

 م
رة

زيا
ة: 

لي
ثي

تم
ل 

عم

R
ol

e-
pl

ay
: b

uy
in

g 
ne

w
 c

lo
th

es
 fo

r a
 s

pe
ci

al
 o

cc
as

io
n.
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ve

l 3
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
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tu
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s 
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vo

ca
bu
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O
ra

cy
Li

te
ra

cy
  Environment: local area    البيئة: المنطقة المحلية

ية
ع

بي
ط

 ال
ظر

نا
لم

ف ا
ص

و

La
nd

sc
ap

e

قع
مو

ال

Lo
ca

tio
n

ت
ما

خد
ال

A
m

en
iti

es

ن؟
شي

عي
/ ت

ش
عي

ن ت
 أي

ن؟
ني

ك
س

/ ت
كن

س
ن ت

أي

ة 
طق

من
ي 

 ف
ر /

ح
لب

ن ا
 م

ب
قر

بال
 / 

ية
قر

 ال
ة /

ين
مد

 ال
ي

 ف
كن

س
ا أ

أن
...

ية
بل

ج

ة؟
لي

ح
لم

ك ا
قت

ط
من

ي 
 ف

جد
يو

ذا 
ما

ة 
س

ني
ك

 / 
ما

ين
س

 / 
ي

ه
في

تر
كز 

مر
 / 

ح
سب

 م
ة /

يق
حد

ي 
قت

ط
من

ي 
 ف

جد
يو

...
...

ة.
س

در
 م

ق /
سو

 / 
بد

مع
 / 

جد
س

 م
/

ة: 
لي

ح
لم

ة ا
طق

من
 ال

ف
ص

و

...
...

رة
قذ

 / 
فة

ظي
/ ن

ة 
ير

كب
 / 

رة
غي

ص
 / 

دة
عي

/ ب
ة 

يب
قر

ي 
قت

ط
من

..؟
...

ل..
جب

م 
..أ

...
ل.

جب
ى، 

عل
ا أ

هم
أي

...
.. 

بل
ج

ن 
 م

ى
عل

و أ
.ه

...
ل.

جب

..؟
...

ة.
ين

مد
م 

..أ
...

ة..
ين

مد
ب 

قر
ا أ

هم
أي

د:
اع

قو
ال

جر 
 ال

ف
رو

ح
   

•

ن(.
ك

، ل
 و

ل )
ص

لو
ت ا

دوا
. أ

)..
ل..

خ
 دا

ن )
كا

لم
ف ا

رو
ظ

  •

...
...

غر
ص

، أ
بر

ك
: أ

يل
ض

تف
 ال

اء
سم

  أ
•

G
ra

m
m

ar
 fo

cu
s 

• 
   

P
re

po
si

tio
ns

 

• 
   

Q
ue

st
io

n 
fo

rm
s

• 
   

C
on

ju
nc

tio
ns

: a
nd

,  
bu

t

• 
   

C
om

pa
ra

tiv
es

   
   

ح
ارب

ً و
ملا

كا
فاً 

ص
ن 

كوّ
ة 

عب
ل

N
ou

gh
ts

 a
nd

 c
ro

ss
es

: 
tw

o 
te

am
s 

us
e 

no
ug

ht
s 

an
d 

cr
os

se
s 

gr
id

 
w

ith
 n

um
be

rs
 o

r p
ic

tu
re

s 
(in

 th
is

 c
as

e 
pl

ac
es

 in
 lo

ca
l a

re
a)

. P
up

ils
 

ch
oo

se
 th

ei
r b

ox
 b

y 
na

m
in

g 
th

e 
ob

je
ct

 in
si

de
. T

he
 li

ne
 w

in
s.

 

ول
جد

 ال
ملأ

م ا
ع ث

تم
س

: ا
ي

اع
سم

ط 
شا

ن

Li
st

en
in

g 
to

 a
ud

io
 re

co
rd

in
g:

 d
iff

er
en

t p
eo

pl
e 

ta
lk

in
g 

ab
ou

t w
he

re
 

th
ey

 l
iv

e 
(J

or
da

n 
an

d 
U

K
) 

an
d 

w
ha

t 
th

er
e 

is
 t

o 
se

e/
do

 t
he

re
. 

P
up

ils
 c

om
pl

et
e 

ta
bl

e 
to

 d
em

on
st

ra
te

 u
nd

er
st

an
di

ng
.

طأ
خ

 ال
دد

ح
م 

ع ث
تم

س
: ا

ي
اع

سم
ط 

شا
ن

Tr
ue

/fa
ls

e 
lis

te
ni

ng
: p

up
ils

 h
av

e 
si

m
pl

ifi
ed

 to
w

n 
m

ap
 w

ith
 p

ic
tu

re
s/

sy
m

bo
ls

 o
f p

la
ce

s.
 T
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 c
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 m
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 d
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 b
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ح
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 c
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r l
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ح
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كل
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r c
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 c
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 c
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 b
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 b
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ف
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ح

 ال
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bl
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 le
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, s
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or
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w
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 m
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 p
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 c
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 c
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 re
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 p
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 c
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 p
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 r
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 c
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 d
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 c
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se
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ra
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ريا
ه 

ب
ة 

بي
عر

لاد 
ي ب

 ف
س

طق
 ال

لة
حا

 و
يا

طان
ري

ي ب
 ف

س
طق

 ال
لة

حا
ن 

بي
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 p
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 c
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..؟
ة(.

م)
عل

لم
(/ا

)ة
س

در
لم

/ ا
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io

n 
fo

rm
s

ب
وا

ج
وال

ل 
ؤا

س
 ال

ى
عل

ب 
دري

لت
ا

Q
ue

st
io

n 
an

d 
an

sw
er

 p
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 c
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 d
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 c
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اء
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ب
ح
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أ
م 

لو
لع

، ا
ضة

ريا
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ريا
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أن
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لم
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ريا
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s
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ح
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: c
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d 
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e.
 

ب 
ح

لا ي
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ب 

ح
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عن
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ح
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ف:

ص
 ال
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 دا
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ع ر

طلا
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ا
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in
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ne
 w

ho
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pi

ls
 c
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at
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in
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 d
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 u
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il 

th
ey

 fi
nd

 p
up

il 
w

ho
 li
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s/

di
sl

ik
es
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ec
ifi

ed
 it

em
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ou
ld

 le
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 o
n 

to
 c

la
ss

 s
ur

ve
y.
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س

درا
 ال

ص
ص

ح
 ال
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جد

S
ch

oo
l t

im
et

ab
le

وم
ل ي

ك
س 

در
ي ت

لت
د ا
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لم

ا

Le
ss

on
s 

ea
ch

 d
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صة
ح

ل 
ك

د 
عي

وا
 م

ت/
قا

أو

Ti
m

es
 o

f l
es

so
ns
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مع

ج
 ال

س /
مي

خ
 ال

ء /
عا

لأرب
/ ا

اء 
لاث

لث
/ ا

ن 
ني

لاث
م ا

يو
س 

در
ا ت

اذ
م

ت؟
وق

ي 
ي أ

ف
)..

...
...

ن.
ني

لاث
 )ا

وع
سب

الأ
م 

أيا
ر ب

كي
تذ
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شر.

 ع
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ثان
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...
...

...
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ة 
ني

ثا
 ال

دة،
ح

وا
 ال

عة
سا

 ال
ت:

وق
 ال

ن /
زم

 ال
عة

ج
مرا

قة
قي

٠ د
6 

= 
عة

سا
 ال

   
   

   
   

   
   

   
قة

قي
5 د

١ 
= 

عة
سا

ع 
رب

   
   

   
   

   
   

   
   

   
   

   
   

   
   

   
قة

قي
 د

٠2
 =

ة 
اع

س
ث 

ثل
قة

قي
٠ د

3 
= 

عة
سا

ف 
ص

ن

د:
اع

قو
ال

د(
بع

ل، 
قب

 ( 
من

لز
د ا

في
ي ت

لت
ط ا

رب
 ال

ت
دوا

  أ
•

G
ra

m
m

ar
 fo

cu
s 
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C
on

ju
nc

tio
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: b
ef

or
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 a
fte

r

رة
دائ
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le
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ct
iv

ity
: p
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e 
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nd
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w
er

s 
ba
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 th
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 to
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ها
لي

 ع
بة
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الا

ى 
عل

 و
لة

سئ
الأ

ح 
طر

ى 
عل

ب 
دري

لت
ا

Q
ue

st
io

n 
an

d 
an

sw
er

 p
ra

ct
ic

e 
(te

ac
he

r t
o 

pu
pi

l, 
pu

pi
l t

o 
pu

pi
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 u
si

ng
 

en
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rg
ed

 ti
m

et
ab

le
 a

sk
 q

ue
st

io
ns

 a
bo

ut
 w

ha
t s

ub
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ct
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Assessment at Levels 1–3
This section is divided into two parts:
1 Ongoing informal assessment
2 Formally accredited assessment 

Ongoing informal assessment
Teachers draw on a range of evidence (responses to questions, observation of pair/group activities, marking
of work) to make judgements about the degree to which:

In oracy pupils are able to:
Respond to simple requests and instructions;
Listen and respond with ease and confidence;
Use visual cues;
Use appropriate forms of address for teacher and peers;
Repeat modelled phrases independently with correct pronunciation;
Identify particular sounds;
Draw on non-verbal communication to convey meaning (facial expression, gesture, mime);
Engage in classroom routines;
Participate in role-plays;
Memorise new words;
Apply what they have learnt to new situations;
Correct themselves (e.g. if they mispronounce or forget).

•
•
•
•
•
•
•
•
•
•
•
•

In literacy pupils are able to:
Place letters in correct order;
Match the sound of letters and simple words to the written form;
Recognise simple words in written form (e.g. their name, words for classroom objects);
Match objects and images to spoken or written words;
Form an increasing number of recognisable letters/characters and numbers;
Pick out key points from short, simple texts;
Make logical predictions based on the context/situation and their prior knowledge;
Memorise spellings.

•
•
•
•
•
•
•
•

In intercultural understanding/creativity pupils are able to:
Match/sequence pictures to spoken or written text;
Retell and/or act out a story (with support of visual prompts);
Make predictions based upon what they know about stories and other genres;
Follow the rules of a game;
Perform rhymes, songs, short dialogues;
Reflect key features of the culture through creating stories, posters, cards, murals;
Compare and contrast aspects of different cultures through, e.g. Venn diagrams showing common and unique 
features, picture charts comparing different cultures.

It is important to be aware that, at this stage, pupils' comprehension will be greater than their expressive ability, so
opportunities to demonstrate understanding in various ways should be included.

•
•
•
•
•
•
•
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In self- and peer-assessment pupils are able to:
Think, pair, share. Pupils think individually about a question or set of questions and record response. They then
discuss ideas with a partner and record what they have shared. Finally ideas are shared with whole group or with
another pair. This process, which is useful at different levels, encourages pupils to think about their learning and
achieve greater clarity about their own strengths and weaknesses. It also provides valuable information for the
teacher about how pupils are progressing;
Self-assess by ticking list of things they can do;
Identify daily/weekly/monthly goals which are reviewed. Teachers may provide sample goal statements in target
language, e.g.:
--- I am going to talk to _____ about ______
--- I am going to speak at least _____ times in lessons
--- I am going to use two new words today: _____ and _____
--- I am going to write a message about _____ to _____
Assess work created by peers using clear criteria (e.g. quality of content, quality of language, quality of presentation).

•

•
•

•

In self- and peer-assessment pupils are able to:
Think, pair, share. Pupils think individually about a question or set of questions and record response. They then 
discuss ideas with a partner and record what they have shared. Finally ideas are shared with whole group or with
another pair. This process, which is useful at different levels, encourages pupils to think about their learning and
achieve greater clarity about their own strengths and weaknesses. It also provides valuable information for the
teacher about how pupils are progressing;
Self-assess by ticking list of things they can do;
Identify daily/weekly/monthly goals which are reviewed. Teachers may provide sample goal statements in target
language, e.g.:
--- I am going to talk to _____ about ______
--- I am going to speak at least _____ times in lessons
--- I am going to use two new words today: _____ and _____
--- I am going to write a message about _____ to _____
Assess work created by peers using clear criteria (e.g. quality of content, quality of language, quality of presentation).

•

•
•

•

Formally accredited assessment

Asset Languages (Breakthrough Stage)

LL* Can Do statements
These statements are intended to reflect
the likely observable outcomes of 
achievement at each level. They are not 
definitions of proficiency in themselves.

Examples of teacher assessed tasks
There is some scope for teachers to adapt
material to suit their own programme of
study.

1 L I can understand a few familiar spoken words and
phrases. 

The learner hears six short dialogues which link 
the name of a person with something else (e.g. a
place, an activity, a day of the week).

S I can say/repeat a few words and short simple
phrases.

Pupils repeat two lines of text after teacher.

R I can recognise and read out a few familiar words
and phrases.

Matching people/animals/objects/etc to short texts.

W I can write or copy simple words or symbols. Copying list of five words beside a picture.

*LL = Languages Ladder*LL = Languages Ladder
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3 L I can understand the main point(s) from a short
spoken passage.

The learner hears six short dialogues which link 
the name of a person with something else (e.g. a
place, an activity, a day of the week).

S I can ask and answer simple questions and talk 
about my interests.

Presentation (four sentences) based on personal
item, picture, toy, souvenir, book, etc.

R I can understand the main point(s) from a short
written passage in clear printed script.

Identifying which person the information given in
short texts relates to.

W I can write a few short sentences with support
using expressions which I have already learned.

Translating three simple sentences.

The external assessment for Breakthrough assesses aspects of grades 1–3. It should be noted that 
candidates can choose to take only teacher assessment, only external assessment or both. Tasks set for
external assessment are similar in type to those set for teacher assessment. External assessment is a formally
accredited qualification. For teacher assessment learners receive a Grade Award endorsed by OCR.

Performance descriptors for Breakthrough 

L On completing this stage, you should be able to understand a basic range of everyday expressions relating to 
personal details and needs. You may need to listen several times to get the information you need, depending
on how fast and clearly the speaker talks. You should have some understanding of a few simple grammatical
structures and sentence patterns. You should be familiar with the sound system of the language. You should be
aware of how to address people both formally and informally as appropriate.

S On completing this stage, you should be able to use a basic range of everyday expressions relating to personal 
details and needs. Your pronunciation will not always be completely accurate but your meaning will be clear. You
should be able to understand and use a few simple grammatical structures and sentence patterns. You should
be familiar with the sound system of the language. You should be aware of how to address people both formally
and informally as appropriate.

R On completing this stage, you should be able to understand a basic range of everyday expressions relating to 
personal details and needs. You should have some understanding of a few simple grammatical structures and
sentence patterns. You should be familiar with the writing system of the language. You should be aware of how
to address people both formally and informally as appropriate.

W On completing this stage, you should be able to use a basic range of everyday expressions relating to personal 
details and needs. Your spelling will not always be completely accurate but your meaning will be clear. You
should be able to understand and use a few simple grammatical structures and sentence patterns. You should
be familiar with the writing system of the language. You should be aware of how to address people both formally
and informally as appropriate.

For full information visit the Asset Languages website (www.assetlanguages.org.uk). Here you can view and
download the Arabic Language specification for this level which includes sections on:

Language purposes and functions
Grammatical areas
Vocabulary areas
Script acquisition

•
•
•
•

References to both CanReferences to both Can DDo statements and the nature of Asset Languages tasks are accurate at the time of going to press, but may beo statements and the nature of Asset Languages tasks are accurate at the time of going to press, but may be
subject to future amendments. When using the Languages Ladder and/or Asset Languages materials you are advised to check the latest subject to future amendments. When using the Languages Ladder and/or Asset Languages materials you are advised to check the latest
versions with DfES and OCR respectively.versions with DfES and OCR respectively.
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يع

م 
ن ل

ك
ً، ل

يا
سل

ً/م
عا

مت
.م

...
ن 

كا
 

...ً
عا

ظي
ف

...
...
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s

• 
   

P
as

t t
en

se

• 
   

Q
ue

st
io

n 
w

or
ds

بة
جو

وأ
ة 

ئل
س

ت أ
با

دري
ت

Q
ue

st
io

n 
an

d 
an

sw
er

 p
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 c
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 f
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r r
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. c
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 p
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وإد
ير 

طو
، ت

عة
ج

مرا
قاً

سب
م

C
on

so
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 p
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 p
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 p

ra
ct

ic
e 

bu
ild

in
g 

lo
ng

er
 s

en
te

nc
es

 b
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r c
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as
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تي
تر

 ال
ق

وف
ت 

ما
كل

 ال
ب

تي
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وإي
ة، 

ثر
بع

 م
ف

رو
ح

ن 
 م

ت
ما

كل
ن 

وي
ك

، ت
دي

ج
لأب

ا
ف 

ني
ص

وت
ى 
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ي؟
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ب أ
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اذ
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ب أ
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طة
سي

ة ب
لي

ثي
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lli
ng

: i
nt

er
vi

ew
 d

ia
lo

gu
e.

•  
Q

ue
st

io
n 

se
tti

ng
.

• 
(R

un
ni

ng
) D

ic
ta

tio
n.

 (S
ee

 p
49

)

• 
S

ha
re

d 
re

ad
in

g/
w

rit
in

g.

•  
G

ui
de

d 
w

rit
in

g:
 e

.g
. '

D
ay

 in
 th

e 
lif

e 
of

 …
' b

as
ed

 o
n 

m
od

el
.  

 
(S

ee
 it

em
 4

 in
 O

ra
cy

 o
pp

os
ite

)

رة
صو

لم
م ا

ج
عا

لم
كا

ع 
ج

مرا
 ال

ام
خد

ست
ى ا

عل
ذ 

مي
تلا

 ال
يد

عو
ت

B
eg

in
ni

ng
 to

 u
se

 s
om

e 
re

fe
re

nc
e 

m
at

er
ia

ls
 (p

ic
tu

re
 d

ic
tio

na
ry

, 
ve

rb
 ta

bl
es

).
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Le
ve

l �
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy

لة
سئ

الأ
ير 

اب
ع

ت

 Q
ue

st
io

ns

ت
ما

لي
ع

لت
ء ا

طا
إع

In
st

ru
ct

io
ns

ف:
ص

 ال
ي

 ف
مة

خد
ست

لم
ة ا

لغ
ال

ث 
ح

 اب
،..

ت.
ح

اً ت
ط

خ
ع 

ض
ل، 

ص
خ، 

س
 ان

م،
س

 ار
ب،

كت
، ا

قرأ
، ا

مع
ست

، ا
م

كل
ت

...
ن 

قار
ن، 

دوّ
ف، 

صن
ن، 

ع
لة

سئ
الأ

ن 
 ع

ب
ج

أ
ور

ص
 ال

ى
 إل

ظر
ان

ح.
حي

ص
 ال

ب
تي

تر
بال

ل 
جم

 ال
ت /

ما
كل

 ال
ف/

رو
ح

 ال
ضع

ت. 
غا

فرا
 ال

ملأ
ا

ب
س

نا
لم

ن ا
كا

لم
ي ا

 ف
صة

اق
لن

ت ا
ما

كل
 ال

ضع
ي

زل
من

 ال
ب

ج
وا

ال
ول

قب
 م

ير
 غ

ء /
ي

س
س، 

 بأ
 لا

ت،
سن

ح
، أ

يد
ج

ز، 
تا

مم
ية

هائ
لن

ة ا
لام

لع
/ ا

ة 
ج

در
ال

ة 
س

در
لم

ي ا
 ف

دة
عد

مت
ف 

اق
مو

ل 
حو

ة 
لي

ثي
تم

ل 
عم

M
ak

in
g 

up
 c

on
ve

rs
at

io
ns

: u
se

 im
ag

in
at

io
n 

to
 c

re
at

e 
in

te
re

st
in

g 
co

nv
er

sa
tio

ns
 u

si
ng

 fa
m

ili
ar

 la
ng

ua
ge

, e
.g

.  
ro

le
-p

la
y 

(in
 p

ai
rs

) o
f 

sc
ho

ol
 a

nd
 c

la
ss

ro
om

 s
itu

at
io

ns
.

B
y 

th
is

 s
ta

ge
 p

up
ils

 s
ho

ul
d 

re
co

gn
is

e 
ba

si
c 

w
rit

te
n 

in
st

ru
ct

io
ns

 in
 te

xt
bo

ok
s,

 o
n 

w
or

ks
he

et
s,

 e
tc

.  
Th

ey
 

sh
ou

ld
 a

ls
o 

be
 a

bl
e 

to
 u

nd
er

st
an

d 
ba

si
c 

w
rit

te
n 

co
m

m
en

ts
 m

ad
e 

by
 th

e 
te

ac
he

r 
on

 th
ei

r 
w

or
k.

 
Te

ac
he

rs
 s

ho
ul

d 
su

pp
or

t p
up

ils
 in

iti
al

ly
 in

 fa
m

ili
ar

is
in

g 
th

em
se

lv
es

 w
ith

 th
is

 la
ng

ua
ge

. I
t s

ho
ul

d 
th

en
 b

e 
us

ed
 

co
ns

is
te

nt
ly

 a
nd

 g
ra

du
al

ly
 e

xt
en

de
d.

ة 
بي

عر
 ال

ول
لد

ض ا
ع

ء ب
ما

س
 أ

ها
صم

وا
وع

 N
am

es
 o

f s
om

e 
A

ra
bi

c 
co

un
tr

ie
s 

an
d 

th
ei

r 
ca

pi
ta

ls
ة 

ح
يا

س
/ال

ية
ح

يا
س

 ال
ق

ط
نا

لم
 ا

ها
في

H
is

to
ri

ca
l p

la
ce

s
ها

لت
عم

 و
ان

لد
لب

م ا
لا

أع
 Fl

ag
s 

an
d 

cu
rr

en
cy

ض 
ع

لب
ة 

دي
لي

تق
 ال

س
لاب

لم
ا

ان
لد

لب
ا

Tr
ad

iti
on

al
 c

os
tu

m
es

)..
ة،.

ير
ش

تأ
)ال

فر 
س

 ال
ت

با
طل

مت
 Tr

av
el

 r
eq

ui
re

m
en

ts
V

is
a,

 p
as

sp
or

t, 
et

c.

دي
عو

س
ل 

ريا
 / 

ض
ريا

 ال
ة،

دي
عو

س
 ال

ية
رب

لع
ة ا

ك
مل

لم
ا

ية
ور

س
ة 

ير
/ ل

ق 
ش

دم
ا، 

وري
س

ي
اق

عر
ار 

ين
/ د

اد 
غد

، ب
اق

عر
ال

ية
نان

لب
ة 

ير
/ ل

ت 
رو

بي
ن، 

نا
لب

ري
ص

 م
يه

جن
 / 

رة
اه

لق
، ا

صر
م

نار
دي

 / 
س

ون
، ت

س
ون

ت
م

ره
/ د

ي 
دب

ة، 
بي

عر
 ال

ت
ارا

لإم
ة ا

ول
د

ة:
ري

لأث
م ا

عال
لم

ن ا
 ع

لة
مث

أ
...

...
وي

لأم
ع ا

ام
ج

 ال
ة-

هر
قا

 ال
رج

- ب
مر

تد
ة 

ين
مد

ت- 
ما

هرا
الأ

ر، 
س

 )ن
لام

لأع
ض ا

بع
ة ب

ص
خا

 ال
وز

رم
 ال

م،
علا

الأ
ة ب

ص
خا

 ال
ان

لو
الأ

م: 
علا

الأ
)..

ة.
جم

ن
...

...
ة,

بي
جلا

ل، 
روا

س
ة، 

اء
عب

ة: 
دي

لي
تق

 ال
س

لاب
لم

ا
لأ 

 م
فر،

س
 ال

رة
شي

 تأ
ب

طل
ة ل

فار
س

 ال
ى

 إل
ب

ها
لذ

: ا
فر

س
 ال

ت
با

طل
مت

...
...

ت
ريا

سف
 ال

ب
كت

 م
فر،

س
 ال

ت
ازا

جو
ب 

كت
 م

ت،
با

طل
ال

ية
رب

 ع
لة

دو
ى 

 إل
يذ

لام
لت

ض ا
بع

ها 
م ب

قا
ة 

حل
بر

ة 
لق

تع
 م

ور
ص

ار 
ض

ح
إ

R
es

po
nd

in
g 

to
 a

rtw
or

k:
 b

rin
g 

in
 p

ic
tu

re
s 

or
 e

xa
m

pl
es

 o
f a

rt 
th

at
 s

tu
de

nt
s 

m
ig

ht
 s

ee
 d

ur
in

g 
a 

tri
p 

to
 a

 ta
rg

et
 c

ou
nt

ry
,  

(e
.g

. 
ar

ch
ite

ct
ur

e,
 p

ai
nt

in
gs

, s
cu

lp
tu

re
). 

A
rr

an
ge

 th
es

e 
ar

ou
nd

 th
e 

ro
om

 
an

d 
al

lo
w

 p
up

ils
 to

 e
xa

m
in

e 
th

em
. P

up
ils

 c
an

 u
se

 a
 s

im
pl

e 
gr

id
 

fo
rm

at
 w

ith
 p

ic
tu

re
s 

to
 re

co
rd

 th
e 

fe
el

in
gs

 o
r r

es
po

ns
es

 th
at

 e
ac

h 
pi

ct
ur

e 
ev

ok
es

. T
he

y 
ca

n 
do

 th
is

 a
ct

iv
ity

 in
 g

ro
up

s 
an

d 
la

te
r s

ha
re

 
th

e 
in

fo
rm

at
io

n.
 A

ls
o 

in
vi

te
 th

em
 to

 lo
ok

 fo
r w

ha
t m

ak
es

 th
e 

pi
ec

es
 

di
st

in
ct

iv
e 

an
d 

w
ha

t t
he

y 
ha

ve
 in

 c
om

m
on

. H
av

e 
th

em
 w

or
k 

in
 

gr
ou

ps
 to

 c
la

ss
ify

 th
e 

ar
tic

le
s.

ت 
ما

سو
لر

، ا
ي

رب
لع

ط ا
خ

)ال
ي 

رب
لع

ن ا
لف

ن ا
 ع

لةٍ
مث

ر أ
ضا

ح
إ

ة(
مي

سلا
الإ

D
is

cu
ss

in
g 

ar
tw

or
k:

 h
av

e 
pu

pi
ls

 lo
ca

te
 a

nd
 b

rin
g 

to
 c

la
ss

 e
xa

m
pl

es
 

of
 ty

pi
ca

l a
rt 

w
ith

 a
n 

ex
pl

an
at

io
n 

of
 w

ha
t t

he
y 

th
in

k 
m

ak
es

 th
e 

ar
t 

ty
pi

ca
l o

r w
ha

t t
he

y 
lik

e 
ab

ou
t i

t. 

ر، 
صو

ن 
بي

 و
طة

سي
ت ب

ما
لو

مع
ي 

حو
ت ت

قا
طا

ن ب
بي

ة 
بق

طا
لم

ا
م.

ه
س

نف
 بأ

رى
خ

ت أ
قا

طا
ل ب

عم
م 

ث

M
at

ch
in

g 
ca

rd
s 

w
ith

 s
im

pl
e 

in
fo

rm
at

io
n 

to
 p

ic
tu

re
s 

an
d 

th
en

 
co

m
pl

et
in

g 
ex

tra
 c

ar
d(

s)
 o

f t
he

ir 
ow

n.

د(
شي

نا
 )أ

ي
ان

أغ
ص، 

ص
ق

S
to

ri
es

 a
nd

 s
on

gs

جار
ر ن

صو
من

ي 
عم

ة 
ني

أغ
ن: 

ه
لم

ن ا
 ع

ي
غان

أ
ت

صلا
وا

لم
ن ا

 ع
ي

غان
أ

م 
عال

 ال
ول

ح
فر 

سا
ر ي

غي
ص

ار 
ح

ن ب
 ع

ي
ك

ح
ة ت

ص
لق

: ا
اد

دب
سن

ة 
ص

ق
ت.

فرا
س

 ال
ذه

 ه
ي

 ف
ته

مرا
غا

وم
اء 

بغ
لب

ه ا
قت

دي
ص

ه 
مع

 و
ته

ين
سف

ب

نة
عي

 م
ية

فن
ل 

ما
أع

ن 
 ع

صة
 ق

ف
لي

تأ

W
rit

in
g 

a 
st

or
y:

 a
sk

 p
up

ils
 a

s 
a 

gr
ou

p 
to

 c
om

po
se

 a
 s

to
ry

 a
bo

ut
 o

ne
 

of
 th

e 
w

or
ks

 th
ey

 h
av

e 
se

en
 b

y 
m

ak
in

g 
su

gg
es

tio
ns

 a
nd

 c
om

m
en

ts
 

th
at

 th
e 

te
ac

he
r c

an
 re

co
rd

. I
nv

ite
 e

ac
h 

st
ud

en
t t

o 
m

ak
e 

on
e 

co
m

m
en

t f
or

 in
cl

us
io

n.
 T

he
 s

to
ry

 c
an

 b
e 

us
ed

 fo
r f

ur
th

er
 w

rit
in

g 
an

d 
re

ad
in

g 
pr

ac
tic

e.

ي
طان

ري
لب

ث ا
ترا

بال
ة 

بي
عر

 ال
ية

راث
لت

ص ا
ص

لق
ض ا

بع
ة 

ارن
مق

C
om

pa
re

 tr
ad

iti
on

al
 s

to
rie

s 
fro

m
 a

 ta
rg

et
 c

ou
nt

ry
 a

nd
 B

rit
is

h 
cu

ltu
re

s 
(a

s 
w

el
l a

s 
ot

he
r c

ul
tu

re
s)

.
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Le
ve

l �
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Self and others    أنا والآخرون

س
نا

 ال
لة

اب
مق

 

M
ee

tin
g 

pe
op

le
 

A
pp

ro
pr

ia
te

 m
od

es
 o

f 
ad

dr
es

s

ت
يا

ص
خ

ش
 ال

ف
ص

 و

C
ha

ra
ct

er
 d

es
cr

ip
tio

ns

ت
قا

لا
ع

وال

R
el

at
io

ns
hi

ps

سة
در

لم
ي ا

 ف
م

ك
ً  ب

هلا
س

ً و
هلا

أ
ل 

ض
مف

 ال
ي

يق
صد

 / 
سة

در
لم

ر ا
دي

 م
هو

ذا 
ه

ما 
 / 

ته
فا

ص
وا

 م
ي

 ه
ما

ة؟ 
ضل

مف
 ال

ك
قت

دي
ص

ي 
 ه

من
 / 

ك
يق

صد
و 

 ه
من

ا؟ 
ه

فات
ص

وا
 م

ي
ه

ف 
ص

 ال
ي

 ف
ك

قائ
صد

ن أ
 ع

ي
ثن

حد
 / 

ك
دي

ق ل
دي

ص
ل 

ض
أف

ن 
 ع

ي
ثن

حد
ع 

طي
ست

لا أ
..,

بـ
ة 

يد
ج

ي 
قت

علا
...

بـ
ة 

يد
ج

ي 
قت

علا
,..

ـ..
ك ب

قت
علا

ي 
 ه

ف
كي

/
...

ل .
حم

 أت
أن

ة 
وي

سن
 ال

هر
ش

الأ
ج ب

برا
الأ

ة 
لاق

 ع
ك؟

ج
بر

و 
 ه

ما
ل 

لأو
ى ا

تو
س

لم
ي ا

 ف
ها

كر
د ذ

ور
ي 

لت
ت ا

فا
ص

بال
ع 

س
تو

 ال
نا

كن
يم

نا 
ه

 / 
ول

س
ك

 / 
هد

جت
 م

ي /
غب

 / 
ي

ك
/ ذ

ع 
با

ط
 ال

ظ
 ف

ف /
طي

ر ل
غي

 / 
ف

طي
ل

 / 
ود

ود
ـ 

ار 
رث

ئ ث
اد

 ه
ن /

با
ج

 / 
اع

ج
ش

 / 
ف

عي
ض

 / 
وي

 ق
ك /

ح
ض

 م
ي /

جد
ود

ود
ير 

غ

ة(
وي

ول
الأ

ق 
وف

ب 
تي

تر
)ال

ت 
ضا

او
مف

 ال
غة

ل
طأ.

خ
 / 

ح
حي

ص
ير 

 غ
ذا

 ه
ح /

حي
ص

ذا 
ه

ق
اف

أو
لا 

 / 
ق

اف
أو

نا 
أ

...
...

ن..
د أ

تق
أع

نا 
.,أ

ين
قد

عت
/ ت

د 
تق

تع
ذا 

ما
...

...
...

اً..
ني

 ثا
لاً،

أو
ة 

وي
ول

الأ
ق 

وف
ب 

رت
ا ن

عن
د

د:
اع

قو
ال

مع
ج

وال
اد 

فر
الإ

و 
ث 

ني
تأ

وال
ير 

ك
تذ

 ال
ي

 ف
فَ

صو
مو

 ال
ها

قت
طاب

وم
ت 

فا
ص

 ال
 •

بل
تق

س
لم

ن ا
زم

ة/ 
ارن

مق
/ال

يل
ض

تف
 ال

 •

G
ra

m
m

ar
 fo

cu
s 

•  
  A

dj
ec

tiv
es

: 

   
   

   
   

   
   

o 
  A

gr
ee

m
en

t f
or

 g
en

de
r 

an
d 

nu
m

be
r

   
   

   
   

   
   

o 
  C

om
pa

ra
tiv

es
 a

nd
 s

up
er

la
tiv

es
 

• 
   

V
er

bs
: 

   
   

   
   

   
   

o 
  F

ut
ur

e 
te

ns
e

A
s 

pu
pi

ls
 

pr
og

re
ss

 
th

ro
ug

h 
th

e 
le

ve
ls

, 
th

er
e 

is
 

so
m

e 
re

cy
cl

in
g 

of
 t

op
ic

s.
 W

hi
ls

t 
it 

m
ay

 w
el

l 
be

 i
m

po
rt

an
t 

to
 

re
ac

tiv
at

e 
pr

ev
io

us
ly

 
le

ar
nt

 
vo

ca
bu

la
ry

 
an

d 
st

ru
ct

ur
es

 
(ty

pi
ca

lly
 t

hr
ou

gh
 b

ra
in

st
or

m
in

g)
, 

th
e 

te
ac

he
r 

sh
ou

ld
 b

e 
ai

m
in

g 
ra

pi
dl

y 
to

 e
xt

en
d 

th
e 

to
pi

c 
in

 t
er

m
s 

bo
th

 o
f 

co
nt

en
t 

an
d 

so
ph

is
tic

at
io

n 
of

 l
an

gu
ag

e 
as

 w
el

l 
as

 p
ro

vi
di

ng
 t

he
 

op
po

rt
un

ity
 f

or
 t

he
 d

ev
el

op
m

en
t 

of
 h

ig
he

r 
or

de
r 

th
in

ki
ng

 
sk

ill
s 

(e
.g

. 
co

m
pa

rin
g,

 e
xp

la
in

in
g,

 j
us

tif
yi

ng
). 

It 
is

 e
ss

en
tia

l 
th

at
 t

ea
ch

er
s 

do
 n

ot
 v

ie
w

 t
op

ic
s 

as
 s

el
f-c

on
ta

in
ed

 u
ni

ts
, 

bu
t 

ar
e 

m
ak

in
g 

lin
ks

 b
et

w
ee

n 
th

e 
di

ffe
re

nt
 a

re
as

 t
he

y 
ar

e 
co

ve
rin

g.
 In

de
ed

 th
er

e 
ar

e 
in

cr
ea

se
d 

op
po

rt
un

iti
es

 fo
r c

ro
ss

-
cu

rr
ic

ul
ar

 w
or

k 
an

d 
w

or
k 

ar
ou

nd
 d

iff
er

en
t 

te
xt

 t
yp

es
 a

t 
th

is
 

le
ve

l. 
W

ith
 r

eg
ar

d 
to

 g
ra

m
m

ar
, 

pu
pi

ls
 a

re
 e

xp
ec

te
d 

to
 b

e 
ab

le
 to

 u
se

 a
 r

an
ge

 o
f t

en
se

s 
an

d 
to

 c
on

st
ru

ct
 lo

ng
er

, m
or

e 
co

m
pl

ex
 s

en
te

nc
es

. T
he

y 
sh

ou
ld

 a
ls

o 
be

 in
cr

ea
si

ng
ly

 a
w

ar
e 

of
 s

tr
at

eg
ie

s 
fo

r e
xt

ra
ct

in
g 

m
ea

ni
ng

 fr
om

 s
po

ke
n 

an
d 

w
rit

te
n 

te
xt
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ai

n 
as

 
qu

ic
kl

y 
as

 p
os

si
bl

e.
 P

up
ils

 s
ho

ul
d 

be
 e

nc
ou

ra
ge

d 
to

 u
se

 t
hi

s 
te

ch
ni

qu
e 

w
he

n 
le

ar
ni

ng
 v

oc
ab

ul
ar

y 
fo

r h
om

ew
or

k.
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Le
ve

l �
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Home life and daily routine     البيت والعائلة والروتين اليومي

ي
 ف

ق
دائ

ح
وال

ت 
يو

لب
ة ا

رن
قا

م
ية

رب
 ع

لة
دو

 و
يا

ان
ط

ري
ب

C
om

pa
re

 
ho

m
es

 
an

d 
ga

rd
en

s 
(t

ra
di

tio
na

l 
an

d 
m

od
er

n)
 i

n 
U

K
 a

nd
 A

ra
b 

co
un

try
خ 

نا
لم

وا
ع 

وق
لم

ر ا
ثا

آ

E
ff

ec
ts

 
of

 
lo

ca
tio

n 
an

d 
cl

im
at

e
اء

بن
 ال

ل
صي

فا
وت

م 
مي

ص
لت

ا
ث

ثا
الأ

و

D
es

ig
n 

fe
at

ur
es

 (b
ui

ld
in

gs
 

an
d 

fu
rn

itu
re

)

اء
قر

لف
وا

ء 
يا

غن
الأ

ن 
بي

ق 
رو

لف
ا

D
iff

er
en

ce
s 

be
tw

ee
n 

ri
ch

 
an

d 
po

or

ي 
رب

 ع
لد

ي ب
وف

يا 
طان

ري
ي ب

 ف
ت

ض
 م

نة
س

 ٠
٠١

ل 
قب

ت 
يو

لب
ت ا

كان
ف 

كي
س 

در
لم

ر ا
يا

خت
ن ا

م
م؟

يو
 ال

ت
يو

لب
و ا

بد
ف ت

كي
م؟

يو
 ال

نع
ص

م ت
وم

ماً 
دي

 ق
ت

يو
لب

ع ا
صن

ت ت
كان

م 
م

ن؟
الآ

ى 
بن

ن ت
وأي

ت 
يو

لب
ى ا

بن
ت ت

كان
ن 

أي
رة

بي
ك

 ال
دن

لم
ي ا

/ف
ئ

ط
وا

ش
/ال

هار
لأن

ن ا
 م

ب
قر

بال
ت 

يو
لب

ى ا
بن

ت ت
كان

...
...

ن 
 م

نع
ص

ف ت
قو

س
 ال

ت
كان

...
ق..

واب
ط

ة 
عد

ن/
قي

طاب
د/

ح
 وا

ق
طاب

ن 
 م

ف
تأل

ت ت
يو

لب
ت ا

كان
...

...
...

ت/
انا

ض
يا

لف
ر ا

ط
خ

ف/
ص

وا
لع

د/ا
سائ

 ال
جو

 ال
ب

سب
ا ب

هذ
ت؟

يو
لب

أ ا
دف

ت ت
كان

ف 
كي

...
...

ب/.
ش

خ
م/

ح
/ف

غاز
ء/

ربا
ه

ك
ء/

ما
ك 

نا
 ه

ان
ك

...
...

بة
طو

لر
ر/ا

حا
 ال

جو
 ال

ب
سب

ي ب
كز

مر
ف 

يي
ك

س ت
نا

 ال
دى

ن ل
كا

...
...

ي
 ف

وم
لي

ن ا
شو

عي
وي

...
...

ي
 ف

ون
ش

عي
ء ي

يا
غن

الأ
ن 

كا
...

ي..
 ف

وم
لي

ن ا
شو

عي
وي

...
...

ي..
 ف

ون
ش

عي
ء ي

يا
غن

الأ
ن 

كا
ن/

حو
ص

ة 
سال

/غ
س

لاب
 م

لة
سا

/غ
جة

ثلا
ن/

فر
د 

ج
يو

ث 
دي

ح
 ال

خ
طب

لم
ي ا

ف
ف

وي
رو

ك
مي

.) 
ي

اع
شع

ن إ
فر

د:
اع

قو
 ال

ها
وات

خ
و أ

ن 
كا

 / 
ية

سم
الا

ة 
مل

ج
 ال

ف.
ط

لع
ب ا

لو
س

 أ

ور
ص

 ال
ق

ري
ط

ن 
 ع

دة
دي

ج
 ال

ت
ما

كل
 ال

م
دي

تق

C
ul

tu
ra

l c
om

pa
ris

on
s:

 u
si

ng
 v

is
ua

ls
 t

o 
in

tro
du

ce
 k

ey
 v

oc
ab

ul
ar

y 
an

d 
di

ffe
re

nc
es

/s
im

ila
rit

ie
s 

be
tw

ee
n 

ho
m

es
: 

U
K

/A
ra

bi
c 

co
un

try
, 

ol
d 

/n
ew

, r
ic

h/
po

or
, b

ui
ld

in
g 

up
 V

en
n 

di
ag

ra
m

. 

ن 
وي

تد
 و

م
ه

وت
بي

ن 
 ع

ون
دث

ح
يت

ص 
خا

ش
الأ

ض 
بع

ى 
 إل

اع
تم

س
الا

ت
ظا

ح
ملا

 ال
ض

بع

Li
st

en
in

g 
an

d 
no

tin
g:

 li
st

en
in

g 
to

 p
eo

pl
e 

ta
lk

in
g 

ab
ou

t t
he

ir 
ho

m
e 

an
d 

no
tin

g 
de

ta
ils

: l
oc

at
io

n,
 b

ui
ld

in
g 

m
at

er
ia

ls
, n

um
be

r 
of

 fl
oo

rs
, 

m
et

ho
d 

of
 h

ea
tin

g,
 fu

rn
itu

re
,  

de
co

ra
tio

n,
 s

pe
ci

al
 fe

at
ur

es
. 

ثاً
دي

ح
ً و

ما
دي

 ق
ت

يو
لب

م ا
مي

ص
ن ت

بي
ق 

فر
 ال

ين
بي

لت
ور 

ص
م 

دي
تق

C
ul

tu
ra

l 
co

m
pa

ris
io

n:
 u

si
ng

 v
is

ua
ls

 t
o 

co
m

pa
re

 a
 k

itc
he

n/
liv

in
g 

ro
om

 a
 h

un
dr

ed
 y

ea
rs

 a
go

 w
ith

 o
ne

 to
da

y.
 

ت
ابا

ج
الإ

ة 
دد

ح
 م

ير
وغ

ة 
ح

تو
مف

ة 
ئل

س
ح أ

طر

O
pe

n-
en

de
d 

qu
es

tio
ns

: 
pu

tti
ng

 
m

or
e 

op
en

-e
nd

ed
 

qu
es

tio
ns

 
to

 p
up

ils
 a

nd
 e

nc
ou

ra
gi

ng
 l

on
ge

r 
re

sp
on

se
s,

 i
nc

lu
di

ng
 u

se
 o

f 
co

nn
ec

tiv
es

, r
el

at
iv

e 
cl

au
se

s,
 e

tc
. ي

ثال
لم

ت ا
بي

 ال
عن

ض 
عر

م 
دي

تق

P
re

se
nt

in
g 

id
ea

s 
to

 a
n 

au
di

en
ce

: p
re

pa
rin

g 
gr

ou
p 

pr
es

en
ta

tio
n 

on
 

th
e 

id
ea

l h
om

e 
or

 to
 s

el
ec

t f
ro

m
 g

iv
en

 c
ho

ic
e.

 U
si

ng
 In

te
rn

et
 a

s 
re

so
ur

ce
 a

nd
 p

re
se

nt
in

g 
us

in
g 

P
ow

er
P

oi
nt

. (
S

ee
 p

49
)

ت 
فا

ص
وا

لم
ق ا

وف
ور 

ص
 ال

ي
 ف

دة
جو

مو
 ال

ت
يو

لب
ف ا

ني
ص

ت
ت

قا
طا

لب
ى ا

عل
ة 

وب
كت

لم
ا

C
at

eg
or

is
in

g 
ac

tiv
ity

. P
up

ils
 w

or
ki

ng
 in

 g
ro

up
s 

pr
ov

id
ed

 w
ith

 s
et

 o
f 

ca
rd

s.
 a

nd
 p

ic
tu

re
s 

of
 d

iff
er

en
t h

ou
se

s 
in

 U
K

 a
nd

 E
gy

pt
. O

n 
ea

ch
 

ca
rd

 t
he

re
 is

 s
ho

rt 
pi

ec
e 

of
 in

fo
rm

at
io

n 
ab

ou
t 

di
ffe

re
nt

 h
ou

se
s.

 
P

up
ils

 h
av

e 
to

 d
ec

id
e 

w
hi

ch
 te

xt
 c

ar
d 

go
es

 w
ith

 w
hi

ch
 h

ou
se

.

ن 
 ع

بة
تا

ك
 ال

ى
عل

ب 
طلا

 ال
دة

اع
س

لم
ة 

تاب
ك

ط 
ط

خ
 م

م
دي

تق
ي 

ثال
لم

ت ا
بي

ال

G
ap

-fi
ll/

w
rit

in
g 

fra
m

e 
to

 s
up

po
rt 

pu
pi

ls
 i

n 
w

rit
in

g 
ar

tic
le

/le
tte

r 
to

 
de

sc
rib

e 
id

ea
l h

om
e.

 D
ra

fti
ng

/re
dr

af
tin

g 
(o

n 
w

or
d 

pr
oc

es
so

r)
 t

o 
pr

ov
id

e 
su

pp
or

tiv
e 

co
nt

ex
t f

or
 w

rit
in

g.

ت 
يو

ن ب
 ع

ون
حث

يب
ص 

خا
ش

وأ
ت 

يو
ن ب

 ع
ت

لانا
إع

ن 
بي

ط 
رب

ال
فة

تل
خ

 م
ت

فا
ص

وا
بم

M
at

ch
in

g 
pe

op
le

 w
ith

 p
ar

tic
ul

ar
 r

eq
ui

re
m

en
ts

 t
o 

ad
ve

rti
se

m
en

ts
 

fo
r d

iff
er

en
t p

ro
pe

rti
es

.

ي 
 ف

ت
يا

ول
سؤ

لم
وا

ت  
ما

ه
لم

ا
ت

بي
ال

R
ol

es
 a

nd
 re

sp
on

si
bi

lit
ie

s 
in

 th
e 

ho
m

e

ة؟
لي

نز
لم

ل ا
ما

لأع
 با

وم
يق

ن 
م

ة 
س

كن
لم

 با
س

كن
/ال

يل
س

لغ
خ/ا

طب
/ال

وق
س

لت
 با

وم
تق

ي 
/ه

وم
يق

و 
ه

م 
قو

ى ت
مت

ة. 
رف

لغ
ب ا

تي
تر

ة/
ئد

ما
 ال

ير
ض

ح
ة/ت

سرّ
الأ

ب 
تي

تر
ة/

ئي
ربا

ه
ك

ال
انأ

حي
اُ/أ

ئم
/دا

وم
ل ي

ك
ةُ؟ 

اد
 ع

ك
ذل

ب
وع

سب
الإ

ي 
 ف

ين
رت

/م
رة

م
ة؟

لي
نز

لم
ل ا

ما
لأع

ي ا
 ف

ين
عد

سا
د/ت

اع
س

ل ت
ه

...
بـ.

ي 
خت

ي/أ
خ

ي/أ
/أب

ي
أم

د/
اع

س
أ

...
ن..

 لأ
لا،

 /.
ن..

 لأ
م

نع
ل؟ 

عد
 ال

من
ل 

ه
ئاً

شي
ل 

عم
لا ت

ي 
.ه

...
ل..

عم
ط ت

فق
ي 

/ه
هو

..و
ـ..

م ب
قو

ن أ
يّ أ

عل

د:
اع

قو
ال

ا  
ه

وات
خ

وأ
ن 

ا/إ
ه

وات
خ

وأ
ن 

كا
ة/

مي
س

الا
ة 

مل
ج

وال
ة 

لي
فع

 ال
لة

جم
/ال

ف 
رو

ظ
 ال

 •

G
ra

m
m

ar
 fo

cu
s

•  
  A

dv
er

bs
/a

dv
er

bi
al

 p
hr

as
es

 (
fre

qu
en

cy
)

• 
   

V
er

ba
l s

en
te

nc
es

 a
nd

 n
om

in
al

 s
en

te
nc

es
 

ي 
 ف

اء
بن

الأ
ة 

عد
سا

 م
لة

 ق
من

ن 
كو

شت
ل ي

لأه
ى ا

 إل
اع

تم
س

الا
ت

بي
ال

Li
st

en
in

g 
an

d 
no

tin
g:

 li
st

en
in

g 
to

 p
ar

en
ts

 c
om

pl
ai

ni
ng

 a
bo

ut
 w

ha
t 

th
e 

 c
hi

ld
re

n 
sh

ou
ld

 h
av

e 
do

ne
 to

 h
el

p 
in

 th
e 

ho
us

e 
an

d 
 c

hi
ld

re
n 

m
ak

in
g 

ex
cu

se
s 

(fo
rg

ot
, o

n 
th

e 
ph

on
e,

 d
oi

ng
 h

om
ew

or
k,

 n
ot

 w
el

l, 
et

c)
. N

ot
e 

co
m

pl
ai

nt
 a

nd
 e

xc
us

e.

ت
بي

 ال
ب

تي
تر

ل 
حو

ة 
ط

سي
ة ب

لي
ثي

تم

R
ol

e-
pl

ay
: 

ar
gu

m
en

t 
be

tw
ee

n 
pa

re
nt

(s
) 

an
d 

ch
ild

(r
en

) 
 a

bo
ut

, 
e.

g.
 w

ho
 s

ho
ul

d 
tid

y 
up

 a
fte

r 
pa

rty
 o

r 
ab

ou
t 

on
e 

ch
ild

 b
ei

ng
 

ex
pe

ct
ed

 t
o 

do
 m

or
e 

th
an

 a
no

th
er

. 
Th

is
 c

ou
ld

 b
e 

do
ne

 w
ith

 
(fi

ng
er

) p
up

pe
ts

. 

ص  
لن

ي ا
 ف

لام
ك

 ال
اع

نو
د أ

دي
ح

ت

Te
xt

 m
ar

ki
ng

.

ث
دا

ح
ب أ

تي
تر

S
eq

ue
nc

in
g:

 d
ia

lo
gu

e.
 

ت  
غا

فرا
 ال

لء
م

G
ap

-fi
lli

ng
: d

ia
lo

gu
e.

 

لاء
إم

(R
un

ni
ng

) D
ic

ta
tio

n.
 S

ee
 (p
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)  

   
  

هة
ج

مو
ة 

تاب
ك

   
  

G
ui

de
d 

w
rit

in
g.

 

ت  
فا

ص
 ال

ام
خد

ست
 با

لة
وي

ط
ل 

جم
ن 

وي
ك

ت

B
ui

ld
in

g 
lo

ng
er

, m
or

e 
co

m
pl

ex
 s

en
te

nc
es

 u
si

ng
 a

dv
er

bs
/ a

dv
er

bi
al

 
ph

ra
se

s.
 

م
ج

مع
 ال

اق
سب

D
ic

tio
na

ry
 ra

ce
: f

in
d 

th
e 

E
ng

lis
h 

eq
ui

va
le

nt
 o

f A
ra

bi
c 

w
or

ds
.

ت
ردا

مف
 ال

اع
نو

د أ
دي

ح
ت

A
na

ly
si

ng
 v

oc
ab

ul
ar

y 
(a

dj
ec

tiv
e,

 n
ou

n,
 v

er
b,

 a
dv

er
b)

. 
Ty

pe
s 

of
 

en
di

ng
.
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Le
ve

l �
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Dress and fashion    الملابس والأزياء                     

اء
لأزي

وا
س 

لاب
لم

ا

D
re

ss
 a

nd
 fa

sh
io

n

س
نا

 ال
س

لاب
لم

ف 
ص

و
م 

ه
لي

ح
و

D
es

cr
ib

in
g 

pe
op

le
 

C
lo

th
es

, j
ew

el
le

ry

ي
لز

/ ا
س

لاب
 م

ف
ص

و
ت/

لا
حف

 ال
س

لاب
 م

ي
س

در
لم

ا
ت

نا
جا

هر
لم

ا

D
es

cr
ib

in
g 

sc
ho

ol
 

un
ifo

rm
, p

ar
ty

 c
lo

th
es

, 
fe

st
iv

al
 c

lo
th

es

س 
لاب

لم
ن ا

بي
ة 

رن
قا

م
ة 

دي
لي

تق
 ال

ة.
بي

غر
وال

ة 
قي

شر
ال

ثة
دي

ح
وال

C
om

pa
ri

ng
 s

ty
le

s 
(E

as
t/

W
es

t, 
 tr

ad
iti

on
al

/m
od

er
n,

 
m

al
e/

fe
m

al
e)

ق 
شر

 ال
ي

 ف
ف

فا
لز

س ا
لاب

م
ب

غر
وال

D
re

ss
 a

t A
si

an
 a

nd
 

W
es

te
rn

 w
ed

di
ng

s

    
ي. 

 ه
س

لب
..ت

...
...

و..
 ه

س
لب

؟ ي
ين

س
لب

/ ت
س

لب
ا ت

اذ
م

ي 
 ه

و/
 ه

ت /
 أن

تِ /
 أن

ن)
جا

هر
 م

ة/
فل

ح
ى 

 إل
ب

ذه
ا ت

دم
عن

س 
لب

ا ت
اذ

م
ق/ 

عن
ة 

ط
 رب

ر/ 
صي

 ق
ت

كي
جا

 / 
م

طق
 / 

لة
بد

 ( 
س

لب
/ ت

س
لب

/ ي
ي

 ه
و/

 ه
نا/

أ
)..

...
...

ص .
مي

 ق
 / 

ال
رو

س
 / 

ءة
با

 ع
ة /

بع
 ق

م /
حزا

 / 
ال

ش
 / 

ير
حر

 ال
و /

فر
 ال

 / 
لد

ج
 ال

 / 
مل

خ
لم

/ ا
ف 

صو
 ال

ن/
ط

لق
) ا

ن 
 م

وع
صن

م
)..

...
ن 

اتا
س

ال
 / 

رار
 أز

مع
 / 

ت
عا

رب
 م

ط /
ط

خ
 م

 / 
ط

نق
 م

ه /
لي

 ع
وم

س
مر

  /
ة 

اد
س

 / 
ق

ني
أ

 ..
سع

 وا
ق /

ضي
ن 

 م
 / 

ب
ذه

 ال
من

 ) 
...

ط..
قر

  /
ق 

حل
  /

د 
عق

ة/ 
ور

س
  أ

م /
خات

( :
ي

حل
ال

...
...

ؤ.
ؤل

لل
/ ا

س 
ما

 ال
 / 

ضة
لف

ا

ن ؟
جا

هر
 م

ة /
فل

ح
ى 

 إل
ين

هب
تذ

  /
ب 

ذه
ا ت

دم
عن

ن 
سي

لب
و ت

س أ
لب

ا ت
اذ

م
ه(؟

لي
 ع

ف
عار

مت
)ال

ل 
ض

مف
 ال

زي
 ال

ل 
ك

ش
و 

 ه
ما

...
.. 

ية
رق

ش
 / 

ية
رب

 غ
ب(

يا
 )ث

س
لاب

م
...

ة.
يث

حد
 / 

مة
دي

ق

د:
اع

قو
 ال

ت
فا

ص
وال

اء 
سم

الأ
  •

م 
ه

مال
أع

ن 
 ع

ون
لم

ك
يت

ص 
خا

ش
ى أ

 إل
اع

تم
س

الا

Li
st

en
in

g 
an

d 
no

tin
g:

 l
is

te
ni

ng
 t

o 
re

co
rd

in
gs

 o
f 

in
te
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R
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P
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از/
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ا أ
ده

اه
ش

ت
ج 

ام
بر

أو 
ض 

رو
 ع

ة /
ك

ح
ض

لم
/ ا

ة 
دي

مي
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لام
لإع

ا

M
ed

ia
ة 

صي
خ

ش
 ال

اء
لآر

ن ا
 ع

ير
عب

لت
 ا

ي/ 
ان

أغ
 / 

لام
أف

ج/ 
ام

بر
ه 

جا
 ت

تر 
يو

مب
كو

ب 
عا

أل

D
es

cr
ib

in
g 

an
d 

ex
pr

es
si

ng
 o

pi
ni

on
s 

ab
ou

t p
ro

gr
am

m
es

, 
fil

m
s,

 s
on

gs
, c

om
pu

te
r 

ga
m

es

  

ة؟
ني

لأغ
/ ا

ب 
تا

ك
 ال

م /
يل

لف
، ا

ك
رأي

ك 
رأي

و 
اه

م
...

...
ة.

يئ
س

 / 
ئ

سي
 / 

س
 بأ

 لا
ة /

يد
ج

 / 
يد

ج
 / 

عة
رائ

 / 
ئع

 را
ها

 إن
ه /

 إن
ا؟

ه
في

ك 
جب

يع
م 

/ ل
يه

 ف
ك

جب
أع

ي 
لذ

ماا
 

 / 
ك

ح
ض

 م
ق /

ري
 ع

ق /
شو

 م
ع /

مت
 م

ة /
ك

حر
بال

يء 
مل

ه 
 إن

م؟
يل

لف
ث ا

دا
ح

ر أ
دو

ا ت
اذ

 م
ول

ح
ه؟ 

صت
 ق

ي
 ه

ما
م 

يو
 ال

ي
وف

ج/ 
دري

لت
وبا

ة/ 
جأ

 ف
ما/

م 
يو

...
...

...
ل..

حو
م 

يل
لف

  ا
ث

دا
ح

ر أ
دو

ت
...

...
م

يل
لف

ة ا
هاي

ي ن
وف

ن/ 
ري

ه
ش

د 
بع

ي/
ثان

ال
ل/ 

مي
ج

ه 
لأن

ا /
ه

لأن
 ..

...
ي.

 ه
صة

لق
ي ا

 ف
ي

تن
جب

أع
ي 

لت
ة ا

صي
خ

ش
.ال

ن/ 
نو

ج
 م

ة/
اع

ج
ش

ع/ 
جا

ش
ة/ 

دق
صا

ق/ 
اد

ص
ة/ 

يق
 أن

ق/
ني

/ أ
م

سي
 و

ة/
يل

جم
ة.

ني
دوا

 ع
ي/

وان
عد

ة/
ني

أنا
ي/ 

نان
/ أ

رة
ري

ش
ر/ 

ري
ش

ة/ 
ون

جن
م

د:
اع

قو
ال

ن(
كا

لم
 وا

ان
زم

)ال
ف 

رو
ظ

 ال
 •

 
م

كل
مت

وال
ب 

ط
خا

لم
، ا

ب
غائ

لل
ة 

صل
نف

لم
و ا

ة 
صل

مت
 ال

ئر
ما

ض
 ال

 •

G
ra

m
m

ar
 fo

cu
s 

• 
   

R
el

at
iv

e 
cl

au
se

s

• 
   

A
dv

er
bs

, a
dv

er
bi

al
 p

hr
as

es

ير 
عب

لت
ت ل

با
س

نا
لم

ي ا
 ف

مة
عا

 ال
ها

دد
ير

ة 
يم

قد
ة 

وري
كل

فل
ي 

غان
وأ

ج 
ازي

أه
رح

لف
ن ا

ع

ه.
في

ي 
لرأ

ء ا
دا

وإب
ف 

ص
 ال

خل
 دا

ته
ش

اق
من

 و
ي

راث
م ت

يل
 ف

دة
اه

ش
م

ار 
خت

لم
ر ا

عم
ل 

ط
لب

ة ا
ص

 ق
م

يل
لف

ا ا
هذ

ي 
ك

ح
: ي

تار
خ

لم
ر ا

عم
م 

يل
ف

ده.
بلا

ير 
حر

وت
صر 

لن
ى ا

عل
ت 

حاز
ي 

لت
ه ا

ك
عار

وم
يا 

يب
لل

ي 
طال

لاي
ل ا

تلا
ح

الا
و

ي 
 ف

ها
ام

خد
ست

 با
ك

ذل
 و

عد
وا

لق
 وا

ت
ما

كل
 ال

ض
بع

ة 
جع

مرا
فة

تل
خ

 م
ص

صو
ن

C
on

so
lid

at
e 

le
ar

ni
ng

 o
f 

vo
ca

bu
la

ry
 a

nd
 g

ra
m

m
ar

 b
y 

re
-u

si
ng

 i
t 

in
 o

th
er

 c
on

te
xt

s.

ط
 رب

ت
دوا

وأ
ف 

رو
ظ

م 
دا

خ
ست

 با
ك

ذل
 و

لة
وي

ط
ل 

جم
اء 

بن

B
ui

ld
 l

on
ge

r 
se

nt
en

ce
s 

by
 i

nc
lu

di
ng

 m
or

e 
in

fo
rm

at
io

n 
su

ch
 a

s 
ad

ve
rb

s 
or

 a
dv

er
bi

al
 p

hr
as

es
, o

r c
on

ju
nc

tio
ns

. 

أو 
اء 

سم
الأ

دد 
ح

 و
فة

لو
مأ

ة 
لغ

ل ل
طو

ت أ
قرا

 ف
ى

 إل
مع

ست
إ

ة.
مي

ك
 ال

أو
دد 

لع
، ا

ال
فع

الأ

Li
st

en
 

to
 

lo
ng

er
 

pa
ss

ag
es

 
of

 
fa

m
ili

ar
 

la
ng

ua
ge

 
an

d 
id

en
tif

y 
sp

ec
ifi

c 
de

ta
ils

, e
.g

. n
am

e,
 p

la
ce

, q
ua

nt
ity

, a
nd

 c
os

t. 

ص.
ص

لق
/ ا

ئد
صا

لق
/ ا

ي
غان

الأ
ض 

بع
اء 

وأد
كُر 

تذ

M
em

or
is

e 
an

d 
pe

rfo
rm

 a
 p

oe
m

, s
on

g,
 s

to
ry

 o
r s

ke
tc

h.
 

أو 
رد 

نف
 م

كل
ش

ر ب
كا

لاف
ض ا

بع
م 

دي
تق

ذ 
مي

تلا
 ال

من
ب 

طل
ال

ى.
خر

ت أ
يرا

عب
و ت

ة أ
ري

ص
ةٍ ب

اد
 م

ير
ض

ح
بت

ك 
ذل

 و
ي

اع
جم

ل 
ك

ش
ب

P
re

se
nt

 id
ea

s 
to

 a
n 

au
di

en
ce

 (e
ith

er
 in

di
vi

du
al

ly,
 in

 s
m

al
l g

ro
up

s 
or

 w
ith

 t
he

 c
la

ss
) 

us
in

g 
pr

ep
ar

ed
 m

at
er

ia
l, 

vi
su

al
s,

 g
es

tu
re

 a
nd

 
ex

pr
es

si
on

. T
hi

s 
m

ig
ht

 b
e 

a 
‘li

ve
’ t

al
k,

 a
 m

ul
tim

ed
ia

 p
re

se
nt

at
io

n,
 

a 
sk

et
ch

, a
 p

oe
m

, a
 s

on
g 

or
 a

 v
id

eo
. (

S
ee

 p
49

) 

ة 
بي

عر
 ال

ى
يق

س
مو

 ال
من

ج 
اذ

نم
ة 

لاث
و ث

ن أ
جي

وذ
نم

ار 
ض

ح
إ

م 
م ل

ا أ
وه

حب
ى أ

يق
س

مو
 ال

ذه
ه

م ب
ه

رائ
ن آ

 ع
ب

طلا
 ال

ال
سؤ

و
ار 

ض
ح

 بإ
ب

طلا
 ال

ال
سؤ

ر. 
عو

ش
 ال

ذا
 ه

راء
 و

ب
با

س
الأ

 و
ها

بو
ح

ي
ب 

با
س

وأ
ها 

عن
ث 

دي
ح

وال
ف 

ص
 ال

ى
 إل

ي
غان

و أ
ة أ

قي
سي

مو
ع 

ط
ق

ب
جا

لإع
ا

B
rin

g 
tw

o 
or

 t
hr

ee
 s

am
pl

es
 o

f 
tra

di
tio

na
l 

an
d 

co
nt

em
po

ra
ry

 
A

ra
bi

c 
m

us
ic

 t
o 

lis
te

n 
to

. A
sk

 p
up

ils
 t

o 
ex

pr
es

s 
op

in
io

ns
 a

bo
ut

 
th

e 
m

us
ic

 (
w

he
th

er
 th

ey
 li

ke
 it

 o
r 

no
t, 

an
d 

th
ei

r 
re

as
on

s.
 P

re
se

nt
 

in
fo

rm
at

io
n 

ab
ou

t t
he

 m
us

ic
 (

e.
g.

 d
at

e,
 e

ra
, p

ur
po

se
, p

er
fo

rm
er

, 
an

d 
co

m
po

se
r)

. 
Fo

llo
w

 u
p 

by
 a

sk
in

g 
pu

pi
ls

 t
o 

br
in

g 
to

 c
la

ss
 a

 
pi

ec
e 

of
 m

us
ic

 t
he

y 
lik

e.
 T

he
y 

sh
ou

ld
 b

e 
pr

ep
ar

ed
 t

o 
do

 a
 t

w
o-

m
in

ut
e 

pr
es

en
ta

tio
n 

(e
.g

. 
in

cl
ud

in
g 

co
m

po
se

r 
an

d 
pe

rfo
rm

er
, 

da
te

, t
he

m
e,

 re
as

on
 fo

r p
re

fe
re

nc
e)

.

ها 
ام

خد
ست

 وا
ت

رن
نت

الإ
أو 

ت 
جلا

لم
و ا

د أ
رائ

ج
 ال

من
ت 

الا
مق

ار 
تي

خ
ا

بة
تا

ك
وال

ة 
راء

لق
ت ا

طا
شا

ي ن
ف

S
el

ec
te

d 
sh

or
t 

ar
tic

le
s 

fro
m

 m
ag

az
in

es
, 

ne
w

sp
ap

er
s,

 I
nt

er
ne

t 
us

ed
 a

s 
st

im
ul

us
 fo

r s
po

ke
n 

or
 w

rit
te

n 
re

sp
on

se
.

ة 
اف

ثق
أو 

ة 
ض

ريا
ن 

 م
ب

با
ش

 ال
ف

اق
مو

ن 
 ع

ير
قار

لت
ة ا

تاب
ك

 و
ءة

قرا
ال

نة
عي

م

R
ea

d 
ab

ou
t 

an
d 

re
po

rt 
on

 y
ou

ng
 p

eo
pl

e'
s 

at
tit

ud
es

 t
o 

sp
or

t 
or

 
po

pu
la

r c
ul

tu
re

.

ه 
هذ

ى 
عل

ت 
طا

شا
ء ن

جرا
م إ

ا ث
ه

بت
تا

ك
 و

ية
غن

الأ
ى 

 إل
اع

تم
س

الا
ت 

غا
فرا

 ال
لء

كم
ة 

ني
لأغ

ا

Li
st

en
 t

o 
a 

so
ng

 a
nd

 t
he

n 
lo

ok
 a

t 
a 

tra
ns

cr
ip

tio
n 

of
 a

 t
ex

t 
w

ith
 

ga
ps

. C
hi

ld
re

n 
fil

l i
n 

th
e 

ga
ps

 b
y 

co
py

in
g 

w
or

ds
 fr

om
 a

 li
st

.

م
ج

مع
 ال

ي
 ف

ث
ح

لب
ا

Lo
ca

te
 h

ea
dw

or
ds

 i
n 

a 
di

ct
io

na
ry

, 
e.

g.
 d

o 
a 

he
ad

w
or

d 
qu

iz
: 

ch
ild

re
n 

ha
ve

 a
 li

st
 o

f t
en

 w
or

ds
 w

hi
ch

 th
ey

 h
av

e 
to

 lo
ok

 u
p 

in
 a

 
di

ct
io

na
ry

. 
Fo

r 
ea

ch
 w

or
d 

th
ey

 h
av

e 
to

 f
in

d 
th

e 
pa

ge
 n

um
be

r 
in

 
th

e 
di

ct
io

na
ry

, t
he

 h
ea

dw
or

d 
w

hi
ch

 p
re

ce
de

s 
it 

an
d 

th
e 

he
ad

w
or

d 
w

hi
ch

 fo
llo

w
s 

it.

ت
ما

كل
 ال

بة
تا

ك
 و

اج
خر

ست
 لا

م
ج

مع
 ال

ام
خد

ست
ا

U
se

 a
 b

ili
ng

ua
l d

ic
tio

na
ry

 to
 c

he
ck

 th
e 

sp
el

lin
g 

of
 fa

m
ili

ar
 w

or
ds

.

ة 
ني

رو
كت

 إل
لة

سا
ل ر

ما
ك

إ

C
om

pl
et

e 
a 

se
m

i-c
om

pl
et

ed
 e

-m
ai

l 
m

es
sa

ge
 t

o 
so

m
eo

ne
 i

n 
a 

pa
rtn

er
 s

ch
oo

l.

ها
لي

 ع
بة

جا
الإ

 و
ية

ون
تر

ك
 إل

لة
سا

ة ر
راء

ق

R
ea

d 
an

 e
-m

ai
l 

m
es

sa
ge

 f
ro

m
 a

 p
ar

tn
er

 s
ch

oo
l 

an
d 

re
pl

y 
to

 
so

m
e 

of
 t

he
ir 

qu
es

tio
ns

 o
n 

e.
g.

 h
ob

bi
es

, 
th

e 
w

ea
th

er
, 

ho
lid

ay
s,

 
lik

es
 a

nd
 d

is
lik

es
.

در
صا

لم
ف ا

تل
خ

 م
من

ص 
صو

لن
ض ا

بع
ة 

راء
 ق

دة
عا

إ

R
e-

re
ad

 a
 ra

ng
e 

of
 te

xt
s,

 in
cl

ud
in

g 
w

or
k 

on
 th

e 
bo

ar
d,

 c
om

pu
te

rs
, 

fro
m

 
bo

ok
s,

 
ta

pe
d 

st
or

ie
s 

w
ith

 
te

xt
s,

 
so

ng
s,

 
po

em
s,

 
e-

m
ai

l 
m

es
sa

ge
s 

an
d 

te
xt

s 
fro

m
 th

e 
In

te
rn

et
.
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Media / intercultural understanding / creativity     الإعلام / الإبداع والأعمال الفنية

 أو
ما

ين
س

 ال
رة

يا
لز

ب 
تي

تر
ال

ض 
رو

ع
 ال

لة
صا

أو 
ح 

سر
لم

ا
ث 

حد
ة 

هد
شا

 م
 أو

ية
يق

س
مو

ال
ي

ض
يا

ر
ن(

ما
لز

وا
ن 

كا
لم

/ ا
ة 

عو
لد

)ا

M
ak

in
g 

ar
ra

ng
em

en
ts

 
to

 a
tt

en
d 

fil
m

, m
us

ic
 o

r 
sp

or
tin

g 
ev

en
t 

In
vi

ta
tio

n 
Lo

ca
tio

n 
Ti

m
e

ن؟
الآ

ض 
عُر

ي ي
لذ

ا ا
م

ي 
ح

سر
 م

ض
عر

ي/ 
يق

س
مو

ض 
عر

م/ 
يل

 ف
ك

نا
ه

..؟
...

...
...

.. 
هد

شا
و ت

ب أ
ذه

ن ت
ب أ

ح
ل ت

ه
 ..

...
ب..

ذه
ن أ

ب أ
ح

أ
...

...
ب..

ذه
ن أ

ب أ
ح

لا أ
ة؟ 

كر
تذ

 ال
ف

كل
م ت

ك
ت

ها
ني

ج
...

...
...

...
ف .

كل
ت

ي ؟
تق

نل
س

ن 
أي

...
...

...
.. 

ج /
خار

 / 
ام

أم
باً

ري
 ق

ك
أرا

...
...

...
اً .

 إذ
نا

فق
ات

ة 
دث

حا
 م

ف
لي

وتأ
ل 

يا
خ

 ال
ام

خد
ست

 با
ك

ذل
 و

طة
سي

ة ب
لي

ثي
تم

كة
حر

مت
 ال

س
رائ

لع
م ا

دا
خ

ست
 وا

فة
لو

مأ
ة 

لغ
م 

دا
خ

ست
ة ا

تع
مم

R
ol

e-
pl

ay
: 

• 
U

se
 im

ag
in

at
io

n 
to

 c
re

at
e 

in
te

re
st

in
g 

co
nv

er
sa

tio
ns

 u
si

ng
  

     
     

     
 fa

m
ili

ar
 la

ng
ua

ge
, e

.g
. t

ak
e 

on
 th

e 
ro

le
 o

f d
iff

er
en

t p
eo

pl
e 

w
he

n  
   

   
  h

av
in

g 
a 

si
m

ila
r c

on
ve

rs
at

io
n,

 u
se

 p
up

pe
ts

 a
nd

 p
ro

ps
. 

ثة
اد

ح
لم

 با
دأ

لب
ل ا

قب
ير 

ك
تف

لل
ذ 

مي
تلا

لل
ة 

ص
فر

اء 
ط

إع

U
se

 
‘s

ta
lli

ng
 

st
ra

te
gi

es
’ 

to
 

al
lo

w
 

tim
e 

to
 

he
si

ta
te

, 
e.

g.
 

us
e   

sp
ok

en
 

ex
pr

es
si

on
s 

an
d 

ge
st

ur
es

 
w

hi
ch

 
al

lo
w

 
fo

r 
th

in
ki

ng
   

tim
e 

in
 th

e 
co

nv
er

sa
tio

n.
 

ت( 
ما

لو
مع

 ال
كة

شب
ت )

رن
نت

و إ
ة أ

يد
جر

أو 
ة 

جل
 م

ح
صف

ت
نة

عي
 م

ت
ما

لو
مع

ى 
عل

ل 
صو

ح
لل

S
ca

n 
ev

en
ts

 
pa

ge
s 

in
 

m
ag

az
in

e 
or

 
on

 
In

te
rn

et
 

fo
r 

ke
y 

in
fo

rm
at

io
n.

 

كر 
واذ

م 
فلا

ة أ
لاث

ر ث
خت

، ا
لام

لأف
ن ا

 ع
حة

تا
لم

ت ا
ما

لو
مع

 ال
لال

خ
ن 

م
يار

خت
الا

ب 
سب

Fr
om

 fi
lm

 in
fo

rm
at

io
n 

id
en

tif
y 

th
re

e 
yo

u 
m

ig
ht

 li
ke

 to
 s

ee
 a

nd
 

ex
pl

ai
n 

re
as

on
 fo

r y
ou

r c
ho

ic
e.
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ض
را

لأم
وا

ح 
رو

ج
ال

In
ju

ri
es 

Ill
ne

ss
es

ج
لا

ع
ال

Tr
ea

tm
en

ts

ك؟
حال

ف 
كي

ن؟
الآ

ي 
/ه

هو
ف 

كي
سن

ح
بت

عر 
ش

/ ت
عر

ش
ل ي

ه
سن

ح
بت

عر 
ش

لا ت
ي 

/ه
عر

ش
لا ي

و 
/ه

عر
ش

لا أ
نا 

أ

ة 
عد

لم
/ ا

س
لرأ

ي ا
 ف

م
 أل

ها
ند

 ع
ي

 ه
ه/

ند
 ع

هو
 / 

دي
عن

نا 
؟ أ

لة
ك

ش
لم

ا ا
م

ة 
ج

در
ي 

 ف
اع

تف
 ار

ة/
جر

حن
 ال

ي
 ف

م
 أل

ده
عن

و 
/ه

ان
سن

الأ
ي 

/ف
طن

لب
و ا

أ
...

...
...

...
س

شم
ة 

رب
ض

ة/ 
سي

سا
ح

زا/
ون

فل
 إن

أو
ح 

ش
/ ر

ال
سع

د/ 
بر

ة/ 
رار

ح
ال

...
م..

قد
ل/ 

ج
/ ر

بة
رق

 / 
ف

كت
ع/ 

ذرا
ها/

نا
عي

ه، 
نا

عي
ي، 

نا
عي

جع
تو

م/ 
ؤل

ت
...

ها.
جل

 /ر
له

ج
ا ر

ه
اع

ذر
ه/ 

اع
ذر

ي/ 
جل

و ر
ي أ

اع
ذر

ت 
سر

ك
د 

لق
...

...
ت.

ما
كد

ح/ 
جر

ق/ 
حر

ن 
 م

ي
عان

أ
  /

ي
بع

ص
..إ

...
...

من
ة 

سع
لل

ي 
 ه

تْ
ض

عر
د ت

لق
ة/ 

سع
لل

تُ 
ض

عر
د ت

لق
ها 

دم
 ق

ف/
نز

ه ت
دم

/ق
ي

دم
/ق

ها
جل

ه/ر
جل

/ ر
ي

جل
ا/ر

ه
اع

ذر
ي/ 

اع
ذر

ا/ 
ه

بع
ص

إ
ف

نز
ت

ت
يأ

تق
د 

لق
أ /

قي
د ت

لق
 / 

تُ
يأ

تق
د 

لق
ى 

 إل
اج

حت
/ ت

حة
لرا

ن ا
 م

طٍ
س

 ق
ى

 إل
اج

حت
/ ي

ة 
ح

لرا
ن ا

 م
طٍ

س
 ق

ى
 إل

اج
حت

أ
حة

لرا
ن ا

 م
طٍ

س
ق

واء
ب د

بو
ح

ت/ 
قا

ص
مل

ط/ 
ربا

ى 
 إل

اج
حت

ج/ي
تا

ح
ت

د:
اع

قو
ال

ث
ؤن

لم
وا

كر 
مذ

 ال
مع

ت 
يرا

تغ
وال

ن 
ك أ

لي
 ع

ب /
ج

ع ي
 م

ال
فع

الأ
   

•

ير
ك

تذ
ة 

اد
إع

م )
س

ج
 ال

زاء
ج

ع أ
 م

مع
ج

 ال
ى/

ثن
لم

/ ا
رد

مف
 ال

 •

ث
ثال

 ال
وى

ست
لم

ي ا
 ف

ها
كر

 ذ
مر

 ( 
 •

فة
تل

خ
لم

ض ا
مرا

الأ
 و

م
س

ج
 ال

اء
ض

أع
ف ب

ري
تع

لل
ة 

يئ
ه

ت

B
ra

in
st

or
m

in
g 

to
 id

en
tif

y 
di

ffe
re

nt
 p

ar
ts

 o
f t

he
 b

od
y 

an
d 

ill
ne

ss
es

: 
th

is
 c

an
 b

e 
do

ne
 a

s 
w

ho
le

 c
la

ss
 a

ct
iv

ity
 o

r i
ni

tia
lly

 in
 p

ai
rs

.

م 
ه

طائ
إع

 و
م

ه
ض

مرا
ن أ

 ع
ون

لم
ك

يت
س 

نا
 ال

ض
بع

ى 
 إل

اع
تم

س
الا

ح
صائ

لن
ا

Li
st

en
in

g 
an

d 
no

tin
g:

 l
is

te
ni

ng
 t

o 
di

ffe
re

nt
 p

eo
pl

e 
ta

lk
in

g 
ab

ou
t 

th
ei

r 
ill

ne
ss

es
: 

pu
pi

ls
 n

ot
e 

w
ha

t 
is

 w
ro

ng
 a

nd
 a

dv
ic

e 
ab

ou
t 

tre
at

m
en

t, 
et

c.
, b

y 
co

m
pl

et
in

g 
gr

id
. D

iff
er

en
tia

te
 b

y 
ad

di
ng

 c
ol

um
n 

fo
r e

xt
ra

 d
et

ai
ls

.

ية
ها

لن
ة ا

دد
ح

 م
ير

 غ
لة

سئ
ع أ

ض
و

O
pe

n-
en

de
d 

qu
es

tio
ns

: 
pu

tti
ng

 m
or

e 
op

en
-e

nd
ed

 q
ue

st
io

ns
 t

o 
pu

pi
ls

 a
nd

 e
nc

ou
ra

gi
ng

 lo
ng

er
 r

es
po

ns
es

, d
ra

w
in

g 
on

 p
re

vi
ou

sl
y 

le
ar

nt
 

la
ng

ua
ge

 
an

d 
in

cl
ud

in
g 

us
e 

of
 

co
nn

ec
tiv

es
, 

re
la

tiv
e 

cl
au

se
s,

 e
tc

. )..
ت.

بي
 ال

ي
 ف

فـ
هات

 ال
ى

عل
ة )

لف
خت

 م
وار

أد
ت ب

يا
يل

مث
  ت

R
ol

e-
pl

ay
: 

• 
A

ct
 o

ut
 s

ce
ne

 (
on

 p
ho

ne
) 

w
he

re
 f

rie
nd

 h
as

 s
er

io
us

 in
ju

ry
,  

   
   

  b
ut

 re
fu

se
s 

to
 s

ee
 d

oc
to

r o
r g

o 
to

 h
os

pi
ta

l.

• 
A

ct
 o

ut
 s

ce
ne

 b
et

w
ee

n 
ch

ild
 a

nd
 p

ar
en

t, 
w

he
re

 c
hi

ld
 i

s  
  

  
m

ak
in

g 
up

 e
xc

us
es

 f
or

 n
ot

 b
ei

ng
 a

bl
e 

to
 g

o 
to

 s
ch

oo
l  

   
   

  (
be

ca
us

e 
do

es
n'

t w
an

t t
o 

do
 te

st
/e

xa
m

). 

• 
A

ct
 

ou
t 

sc
en

e 
as

 
a 

pe
op

le
 

w
ith

 
pa

rti
cu

la
r 

ch
ar

ac
te

r,  
  

  
  

e.
g.

 s
om

eo
ne

 w
ho

 e
xa

gg
er

at
es

 p
ro

bl
em

s 
(‘d

ra
m

a 
qu

ee
n’

)  
  

  
 a

nd
 s

om
eo

ne
 w

ho
 a

lw
ay

s 
th

in
ks

 t
ha

t 
th

in
gs

 w
ill

 t
ur

n 
ou

t  
   

   
  f

or
 th

e 
be

st
 (u

si
ng

 fi
ng

er
 p

up
pe

ts
). 

A
t t

hi
s 

le
ve

l i
t i

s 
im

po
rt

an
t f

or
 p

up
ils

 to
 e

xt
en

d 
th

ei
r r

an
ge

 o
f 

ex
pr

es
si

on
 a

nd
 d

ev
el

op
 th

ei
r a

w
ar

en
es

s 
of

 w
or

d 
or

ig
in

s 
an

d 
re

la
tio

ns
hi

ps
. 

Te
ac

he
rs

 s
ho

ul
d 

be
 r

ea
dy

 t
o 

ta
ke

 a
dv

an
ta

ge
 

of
 o

pp
or

tu
ni

tie
s 

th
at

 a
ris

e 
na

tu
ra

lly
 i

n 
le

ss
on

s 
to

 s
up

po
rt

 
th

is
. A

ct
iv

iti
es

 b
as

ed
 o

n 
te

xt
s 

(b
ot

h 
w

rit
te

n 
an

d 
sp

ok
en

) c
an

 
be

 u
se

d 
as

 a
 s

tim
ul

us
 fo

r 
la

ng
ua

ge
 in

ve
st

ig
at

io
n.

 E
xa

m
pl

es
 

w
ou

ld
 in

cl
ud

e:
   

ى
عن

لم
 با

مة
كل

 ال
لة

قاب
م

• 
W

or
d 

de
fin

iti
on

s:
 m

at
ch

 w
or

d 
to

 d
ef

in
iti

on
; 

   
   

   
اد 

ضد
الأ

 و
ت

فا
راد

مت
ال

• 
S

yn
on

ym
s 

an
d 

an
to

ny
m

s:
 m

at
ch

in
g 

or
 ta

bl
e 

co
m

pl
et

io
n;

 

مة
كل

 ال
وع

ب ن
س

ح
ل 

داو
ج

 ال
لء

م

• 
D

iff
er

en
t 

w
or

d 
fo

rm
s 

de
pe

nd
in

g 
on

 g
ra

m
m

at
ic

al
 f

un
ct

io
n   

 
(n

ou
n,

 v
er

b,
 a

dj
ec

tiv
e,

 a
dv

er
b)

 u
si

ng
 ta

bl
e 

co
m

pl
et

io
n;

مة
كل

 ال
وع

ب ن
س

ح
ل 

داو
ج

 ال
لء

م

• 
D

iff
er

en
t v

er
b 

fo
rm

s 
de

pe
nd

in
g 

on
 te

ns
e 

us
in

g 
ta

bl
e 

 
 

co
m

pl
et

io
n.

Te
ac

he
rs

 n
ee

d 
to

 d
ec

id
e 

w
ha

t 
ty

pe
s 

of
 a

ct
iv

ity
 le

nd
 t

he
m

se
lv

es
 

m
os

t r
ea

di
ly

 to
 a

ny
 p

ar
tic

ul
ar

 te
xt

. 

   
   

ار 
حو

ث 
دا

ح
ب أ

تي
تر

S
eq

ue
nc

in
g 

di
al

og
ue

.

يو
راد

ن، 
علا

، إ
لة

ج
 م

ي
 ف

ص
صو

لن
ة 

سي
سا

الأ
ط 

قا
لن

ة ا
تاب

ك

R
ea

di
ng

 a
nd

 n
ot

in
g:

 n
ot

in
g 

ke
y 

po
in

ts
 o

f 
si

m
pl

e 
m

es
sa

ge
s/

 
ad

ve
rts

, e
.g

. s
ee

n 
in

 a
 m

ag
az

in
e 

or
 o

n 
a 

w
eb

si
te

, o
r 

he
ar

d,
 e

.g
. 

on
 T

V
 o

r r
ad

io
. 

لان
إع

أو 
ط 

حائ
ة 

جل
 م

م
مي

ص
ت

P
er

su
as

iv
e 

w
rit

in
g:

 d
es

ig
ni

ng
 a

 p
os

te
r t

o 
ad

ve
rti

se
 a

 p
ro

du
ct

. T
hi

s 
co

ul
d 

be
co

m
e 

a 
cl

as
s 

co
m

pe
tit

io
n 

ju
dg

ed
 b

y 
an

ot
he

r 
te

ac
he

r 
or

 
si

xt
h 

fo
rm

er
s.

 

ب
بي

ط
أو 

ب 
بي

ط
 ال

عة
ج

را
م

ة 
لي

يد
ص

 ال
 أو

ان
سن

الأ

C
on

su
lti

ng
 a

 d
oc

to
r,

 
de

nt
is

t o
r 

ch
em

is
t

ك؟ 
لم

يؤ
ذا 

ما
ي؟ 

عان
م ت

 م
ة؟

كل
ش

لم
ا ا

م
...

...
ي.

ند
ع

ذا؟
 ه

من
ي 

عان
ت ت

وأن
ى 

مت
ذ 

من
ط

فق
م 

يو
/ال

س
أم

ل 
/أو

س 
أم

ة /
ح

بار
/ال

م 
أيا

ة 
لاث

ذ ث
من

ء؟
دوا

ي 
ت أ

ول
نا

ل ت
ه

...
ت..

ول
نا

م ت
نع

ل. 
او

تن
م أ

, ل
 لا

ت؟
كل

ا أ
اذ

م
ي؟

ف ل
ص

و ت
ي/أ

حن
ص

تن
ذا 

ما
ب

دم
قا

 ال
وع

سب
الأ

ى 
حت

ش 
فرا

 ال
ي

 ف
اء

بق
 ال

ك
لي

ع
...

ن.
تي

اع
س

ت/ 
عا

سا
ع 

أرب
ل 

ك
...

ن.
 م

ين
قت

لع
 م

ة /
عق

مل
ذ 

خ
ام

طع
 ال

عد
و ب

ل أ
قب

ن 
تي

مر
اء 

دو
 ال

ذا
 ه

ول
نا

ت
ى

شف
ست

لم
ي ا

 ف
ص

خت
لم

ب ا
بي

ط
 ال

عة
ج

مرا
ك 

لي
ع

د:
اع

قو
ال

ع.
ضار

لم
ل ا

فع
 ال

ر /
لأم

ل ا
فع

ة. 
مد

/ ل
ذ 

من
م 

دا
خ

ست
  ا

•

ى(
شف

ست
 م

ي
 ف

ف
وق

)م
ي 

يل
مث

ل ت
عم

D
oc

to
rs

 a
nd

 n
ur

se
s 

gr
ou

p 
pr

ac
tic

e 
ac

tiv
ity

: 
fo

ur
 p

up
ils

 (
pa

tie
nt

, 
fri

en
d,

 n
ur

se
, 

do
ct

or
) 

im
pr

ov
is

e 
ro

le
-p

la
ys

 w
ith

 u
np

re
di

ct
ab

le
 

el
em

en
ts

. 

ة(
وي

لأد
 )ا

ت
جا

نت
لم

د ا
ح

ق أ
وي

س
لت

ن 
علا

ل إ
عم

P
up

ils
 m

ak
e 

a 
ta

pe
/v

id
eo

 a
dv

er
tis

in
g 

a 
pr

od
uc

t. 

ظ
ح

 ال
ب

ولا
د

W
he

el
 o

f f
or

tu
ne

. (
S

ee
 p

43
)

ية
ص

خ
ش

ل 
حو

ة 
ئل

س
ح أ

طر

S
po

tli
gh

t a
ct

iv
ity

. (
S

ee
 p

51
)

خر
الآ

ف 
طر

 ال
ى

 إل
ول

ص
لو

وا
ط 

خ
 ال

ال
كم

ة إ
عب

ل

B
lo

ck
bu

st
er

s:
 l

ik
e 

th
e 

te
le

vi
si

on
 g

am
e,

 t
he

re
 a

re
 t

w
o 

te
am

s  
an

d 
th

e 
ai

m
 

is
 

to
 

jo
in

 
he

xa
go

ns
 

ac
ro

ss
 

th
e 

bo
ar

d 
(le

ft 
to

  
rig

ht
 

or
 

to
p 

to
 

bo
tto

m
). 

A 
he

xa
go

n 
is

 
w

on
 

by
 

na
m

in
g 

it  
co

rr
ec

tly
. 

If 
th

ey
 

ca
nn

ot
 

na
m

e 
it,

 
th

e 
ot

he
r 

te
am

 
ha

s 
th

e  
ch

an
ce

 to
 g

o.
 C

an
 b

e 
ad

ap
te

d 
fo

r d
iff

er
en

t l
ev

el
s.
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Le
ve

l 6
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Health and fitness  الصحة واللياقةالبدنية  

م 
ظا

لن
/ ا

ي 
ح

ص
 ال

اة
حي

 ال
ام

ظ
 ن

 / 
ية

ض
يا

لر
ن ا

اري
تم

 ال
ي /

ذائ
غ

ال
ئة

بي
 ال

يا
ضا

ق

H
ea

lth
y 

liv
in

g 
D

ie
t, 

ex
er

ci
se

, 
en

vi
ro

nm
en

t

ا؟
ه

حب
و ت

ا أ
ه

ول
نا

تت
ي 

لت
ة ا

عم
ط

الأ
ع 

وا
 أن

ي
 ه

ما
ط/ 

س
لأو

ق ا
شر

 ال
ام

طع
ي/ 

يز
مال

 ال
ي/

ين
ص

 ال
ي/

يز
جل

لإن
م ا

عا
ط

 ال
ب

ح
ا أ

أن
 ..

...
...

ي
تان

س
ك

با
 ال

ي/
ند

ه
ال

وم
ح

لل
ل ا

ك
لا أ

 و
ي

بات
ا ن

أن
 / 

ك
سم

 ال
ج/

جا
لد

/ ا
ف

رو
خ

 ال
ر/

بق
 ال

م
ح

: ل
وم

ح
لل

ن ا
 م

ب
ح

لاأ
ب/ 

ح
أ

...
س..

يد
قر

ال
 ..

...
ار.

خي
 ال

ة/
ور

ند
لب

 /ا
م

ط
ما

ط
 ال

ة/
فل

لي
لف

: ا
ضار

خ
 ال

من
...

ح..
بل

 ال
ن/

تي
 ال

و/
ج

من
 ال

خ/
طي

لب
/ ا

ال
تق

بر
:ال

ه 
ك

وا
لف

ا
...

...
ب

بو
ح

 ال
ت/

سرا
ك

لم
/ ا

نة
رو

ك
مع

 ال
رز/

 ال
ز/

خب
 ال

ت:
ويا

ش
لن

ا
...

ة..
شد

لق
/ ا

ة 
بد

لز
/ ا

بن
ج

 ال
ب/

لي
ح

 ال
ب:

لي
ح

 ال
ت

قا
شت

م
ة 

اف
كن

 ال
ة /

لاو
بق

كال
ى 

خر
الأ

ت 
ويا

حل
 ال

ت/
وي

ك
س

لب
/ ا

ك
كع

 ال
ت:

ويا
حل

ال ...
..

 ..
ل..

تي
ك

كو
/ال

ه 
ك

وا
لف

ر ا
صي

 ع
ة/

هو
لق

/ ا
اي

ش
 ال

ء/
ما

 ال
ت :

وبا
شر

لم
ا

ياً
ح

ص
ة 

يا
ح

بَ 
لو

س
ي أ

 ه
بع

تت
و/ 

 ه
بع

يت
 / 

ت
 أن

بع
تت

ل 
ه

ياً
ح

ص
ياً 

ذائ
ً غ

ما
ظا

ع ن
تب

ي ت
 ه

ع/
تب

و ي
 ه

ع/
تب

/ أ
أنا

م 
نع

لا. 
 

ء؟
شا

لع
/ ا

داء
لغ

/ ا
طار

لإف
ة ا

جب
 و

ي
 ف

دة
عا

ل 
او

تن
ا ت

اذ
م

...
...

ل(
او

تن
 )أ

كل
لا آ

 /.
...

ل..
ك

ا آ
أن

ء؟
دا

لغ
ة ل

حي
ص

ت 
با

ج
 و

ك
ست

در
 م

دم
تق

ل 
ه

ي(؟
ح

ص
)ال

ي 
س

سا
الأ

ير 
 غ

ام
طع

 ال
من

ير 
كث

 ال
ول

نا
تت

ل 
ه

ة؟
ض

ريا
 ال

س
مار

ل ت
ه

ة 
ش

ري
 ال

رة
ك

 / 
رة

طائ
 ال

رة
ك

 / 
ب

ضر
لم

ة ا
كر

 / 
دم

لق
ة ا

كر
ب 

لع
ا أ

 أن
م،

نع
حة

با
س

/ال
...

م..
يو

ل 
ك

ع /
بو

س
الأ

ي 
 ف

رة
 م

...
ري

ج
لل

ص /
رق

لل
 / 

حة
با

س
لل

ب 
ذه

أ
...

ه..
تي

ارا
ك

 ال
 و

دو
جو

 ال
ب

لع
/ أ

ي 
جت

درا
ود 

أق
ي؟ 

ح
ص

ة 
يا

ح
ط 

نم
ى 

عل
ظ 

اف
ح

ف ت
كي

ل 
او

تن
ب 

جن
 أت

اً /
حي

ص
ما 

عا
ط

ل 
او

تن
/ أ

ة 
ض

ريا
 ال

سة
مار

 م
ى

عل
ب 

ظ
أوا

...
. ،

ت
ويا

حل
 ال

ة،
سم

لد
ة ا

عم
ط

الأ
ئر 

صا
لع

 با
ها

عن
ة 

ض
عا

ست
الا

 و
ية

غاز
 ال

ت
وبا

شر
لم

ل ا
او

تن
ن 

 م
لال

لإق
يّ ا

عل
اء.

لم
 وا

ية
يع

طب
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 w

hi
ch

 
ca

te
go

ry
 e

ac
h 

of
 1

0 
– 

12
 s

ta
te

m
en

ts
 b

el
on

g 
to

. 

رة
صو

ل 
حو

ة 
ئل

س
ع أ

ض
و

Q
ue

st
io

n 
se

tti
ng

 a
ro

un
d 

a 
pi

ct
ur

e:
 p

up
ils

 in
 g

ro
up

s 
de

ci
de

 o
n 

an
d 

no
te

 q
ue

st
io

ns
 t

he
y 

w
ou

ld
 li

ke
 t

o 
as

k 
th

e 
pe

rs
on

/p
eo

pl
e 

in
 t

he
 

pi
ct

ur
e.

 T
hi

s 
ca

n 
be

 fo
llo

w
ed

 u
p 

by
 th

e 
re

ad
in

g 
of

 a
 te

xt
, I

nt
er

ne
t 

re
se

ar
ch

, t
he

 v
ie

w
in

g 
of

 a
 v

id
eo

, e
tc

, t
o 

try
 to

 fi
nd

 o
ut

 a
nd

 n
ot

e 
an

sw
er

s 
to

 t
he

 q
ue

st
io

ns
. 

Th
is

 c
an

 t
he

n 
le

ad
 o

n 
to

 a
 p

ie
ce

 o
f 

w
rit

te
n 

w
or

k.

ية
لو

لأو
ب ا

س
ح

ث 
دا

ح
الأ

ب 
تي

تر

D
ia

m
on

d 
ra

nk
in

g:
 t

he
 m

os
t 

im
po

rta
nt

 t
hi

ng
s 

in
 s

ch
oo

l. 
P

up
ils

 
w

or
k 

co
lla

bo
ra

tiv
el

y 
in

 g
ro

up
s 

to
 r

an
k 

st
at

em
en

ts
 a

bo
ut

 s
ch

oo
l. 

O
ut

co
m

es
 a

re
 th

en
 c

om
pa

re
d 

an
d 

de
ci

si
on

s 
ju

st
ifi

ed
. (

S
ee

 p
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)

...
و..

دي
في

ة، 
يد

ص
 ق

كل
ش

ى 
عل

ت 
حا

تر
مق

أو 
ار 

ك
أف

ض 
عر

P
re

se
nt

in
g 

id
ea

s 
to

 a
n 

au
di

en
ce

 (
ei

th
er

 i
nd

iv
id

ua
lly

, 
in

 s
m

al
l 

gr
ou

ps
 

or
 

w
ith

 
th

e 
cl

as
s)

 
us

in
g 

pr
ep

ar
ed

 
m

at
er

ia
l, 

vi
su

al
s,

 
ge

st
ur

e 
an

d 
ex

pr
es

si
on

. T
hi

s 
m

ig
ht

 b
e 

a 
‘li

ve
’ t

al
k,

 a
 m

ul
tim

ed
ia

 
pr

es
en

ta
tio

n,
 a

 s
ke

tc
h,

 a
 p

oe
m

, a
 s

on
g 

or
 a

 v
id

eo
. (

S
ee

 p
49

)

اء
ص

ح
إ

S
ur

ve
y:

 p
up

ils
 in

te
rv

ie
w

 c
la

ss
m

at
es

.

بر
مع

 ال
هر

لز
ر ا

ج
ح

ة 
عب

ل

D
ic

e 
ga

m
es

: 
ta

lk
in

g 
di

ce
 

(s
ee

 
R

es
ou

rc
es

 
lis

t) 
to

 
re

in
fo

rc
e 

vo
ca

bu
la

ry
, p

ra
ct

is
e 

se
nt

en
ce

 c
on

st
ru

ct
io

n,
 e

tc
.

فة
تل

خ
 م

ت
طا

شا
ي ن

 ف
رة

غي
ص

 ال
اح

لو
الأ

م 
دا

خ
ست

ا

M
in

i w
hi

te
bo

ar
d 

ac
tiv

iti
es

, e
.g

:

• 
O

dd
 o

ne
 o

ut
.

• 
A

na
gr

am
 g

am
e.

 T
ea

ch
er

 w
rit

es
 w

or
d 

on
 b

oa
rd

 a
nd

 s
tu

de
nt

s  
 

w
rit

e 
do

w
n 

as
 m

an
y 

w
or

ds
 a

s 
th

ey
 c

an
 fr

om
 it

.

• 
M

ak
in

g 
a 

se
nt

en
ce

 o
f 

si
x,

 e
ig

ht
, 

te
n 

w
or

ds
 i

nc
lu

di
ng

 a
  

 
gr

am
m

at
ic

al
 fe

at
ur

e.

• 
D

ic
ta

tio
n.

ة 
بي

جن
الأ

 و
ية

رب
لع

د ا
بلا

 ال
ي

 ف
س

دار
لم

ة ا
ارن

مق
                         

C
om

pa
rin

g:
 

pu
pi

ls
 

co
m

pa
re

 
th

ei
r 

sc
ho

ol
 

w
ith

 
on

e 
in

 
ta

rg
et

 
co

un
try

. W
he

re
 th

er
e 

is
 li

nk
 w

ith
 p

ar
tn

er
 s

ch
oo

l, 
th

is
 c

an
 b

ec
om

e 
a 

co
lla

bo
ra

tiv
e 

pr
oj

ec
t 

w
ith

 c
la

ss
es

 i
n 

ea
ch

 s
ch

oo
l 

pr
ov

id
in

g 
in

fo
rm

at
io

n 
O

ut
co

m
es

 o
f 

th
e 

pr
oj

ec
t 

co
ul

d 
be

 p
re

se
nt

ed
 i

n 
th

e 
fo

rm
 o

f a
 n

ew
sp

ap
er

/m
ag

az
in

e 
or

 o
n 

th
e 

sc
ho

ol
 w

eb
si

te
. 

لة
قا

 م
ى

عل
داً 

و ر
ة أ

جل
 م

ى
 إل

لة
سا

ة ر
تاب

ك

W
rit

in
g 

a 
le

tte
r t

o 
a 

m
ag

az
in

e 
re

sp
on

di
ng

 to
 a

n 
ar

tic
le

.

من
لز

و ا
ل أ

اع
لف

ر ا
يي

تغ
ع 

 م
ص

لن
ة ا

تاب
ك

ة 
اد

إع

R
ew

rit
in

g 
a 

te
xt

 in
 a

 d
iff

er
en

t p
er

so
n 

(th
ird

 in
st

ea
d 

of
 fi

rs
t p

er
so

n)
 

or
 te

ns
e 

(p
as

t i
ns

te
ad

 o
f p

re
se

nt
).

ت
يا

ص
خ

ش
 ال

دى
ح

ر إ
ظ

ة ن
ه

ج
 و

من
ص 

لن
ة ا

تاب
ك

ة 
اد

إع

R
ew

rit
in

g 
a 

te
xt

 f
ro

m
 t

he
 s

ta
nd

po
in

t 
of

 o
ne

 o
f 

th
e 

ch
ar

ac
te

rs
/

pe
op

le
 re

fe
rr

ed
 to

.

ة 
ير

خ
الأ

ت 
وا

سن
 ال

ي
 ف

س
دار

لم
ى ا

عل
ت 

طرأ
ي 

لت
ت ا

يرا
تغ

 ال
ف

ص
و

D
es

cr
ib

in
g 

ho
w

 s
ch

oo
l h

as
 c

ha
ng

ed
 in

 U
K

 a
nd

 S
yr

ia
 o

r o
th

er
 A

ra
b 

co
un

tri
es

 o
ve

r 
th

e 
pa

st
 5

0 
ye

ar
s.

 M
ig

ht
 b

e 
ba

se
d 

on
 in

te
rv

ie
w

s 
w

ith
 p

ar
en

ts
/g

ra
nd

pa
re

nt
s.

سة
در

لم
ن ا

 ع
ية

رب
لع

د ا
بلا

 ال
دى

ح
ي إ

 ف
ت

كرا
مذ

ة 
تاب

ك

W
rit

e 
a 

pa
ge

 in
 d

ia
ry

 o
f a

 p
up

il 
in

 E
gy

pt
 d

es
cr

ib
in

g 
w

ha
t h

ap
pe

ne
d 

at
 s

ch
oo

l.

م
ج

عا
لم

كا
ع 

ج
مرا

 ال
ام

خد
ست

ز ا
زي

تع

D
ev

el
op

in
g 

re
fe

re
nc

e 
sk

ill
s,

 in
cl

ud
in

g 
us

e 
of

 b
ili

ng
ua

l d
ic

tio
na

ry
.
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Le
ve

l 6
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Free time    وقت الفراغ والتسلية            

ت
قا

 أو
ي

 ف
س

نا
 ال

ل
ع

يف
ذا 

ما
م

ه
اغ

فر

A
ct

iv
iti

es
 p

eo
pl

e 
do

/li
ke

 
do

in
g 

in
 th

ei
r 

fr
ee

 ti
m

e 
an

d 
ho

w
 o

ft
en

 th
ey

 d
o 

th
em لة

ض
مف

 ال
م

ه
ات

واي
 ه

ي
ه

ما 

Fa
vo

ur
ite

  h
ob

bi
es

س
نا

 ال
يد

ج
لا ي

ي 
لت

ء ا
يا

ش
الأ

ها
عل

ف

Th
in

gs
 p

eo
pl

e 
ar

e 
(n

ot
) 

go
od

 a
t

ت
يا

وا
ه

 ال
ي

 ف
ي

لرأ
ن ا

 ع
ير

عب
لت

ا
فة

تل
خ

لم
ا

E
xp

re
ss

in
g 

op
in

io
ns

 
ab

ou
t d

iff
er

en
t h

ob
bi

es

ك؟
اغ

فر
ت 

قا
أو

ي 
 ف

عل
تف

ذا 
ما

ه؟
اغ

فر
ت 

قا
أو

ي 
 ف

و(
)ه

ل 
فع

ا ي
اذ

م
ا؟

ه
اغ

فر
ت 

قا
أو

ي 
 ف

ي(
)ه

ل 
فع

ا ت
اذ

م
تـ 

سب
م 

يو
ل 

ك
 / 

ياً(
هائ

) ن
داً 

 أب
ا /

يان
ح

ً/ أ
دا

ج
راً 

ثي
ك

اً/ 
ير

كث
.؟ 

...
...

رة
 م

م
ك

ع.
بو

س
الأ

ي 
.ف

...
...

...
ان

رت
 م

ة /
حد

 وا
رة

 م
/..

...
د..

ح
أ

..؟
...

ن 
 م

مع
...

...
ي.

يق
صد

 / 
ي

خ
/ أ

ي 
خت

/ أ
ي 

 أب
ي /

أم
ع 

م
ل؟

فع
ن ت

ب أ
ح

ا ت
اذ

م
ل؟

فع
ن ي

( أ
هو

ب )
ح

ا ي
اذ

م
ل ؟

فع
ن ت

( أ
ي 

)ه
ب 

ح
ا ت

اذ
م

...
...

ق
طي

لات
ق، 

طي
لا ي

ه/ 
كر

، ت
ره

ك
/ ي

ب 
ح

لا ت
ب، 

ح
لا ي

 / 
ب

ح
، ت

ب
ح

ي
ة؟

ضل
مف

 ال
ها

يت
وا

 ه
ه /

يت
وا

 ه
ك /

يت
وا

 ه
ي

اه
م

ة 
طل

لع
/ ا

س 
أم

م 
يو

ي/ 
ض

ما
 ال

وع
سب

الأ
ة 

هاي
ة ن

طل
 ع

ي
 ف

ت
عل

 ف
اذا

م
ة؟

ضي
ما

ال
...

...
...

ت
زه

تن
ت، 

ج
خر

ت، 
عب

، ل
ت

هب
ذ

اء 
س

لم
ا ا

هذ
 / 

غد
م 

يو
 / 

لة
قب

لم
ع ا

بو
س

الأ
ة 

هاي
ة ن

طل
 ع

ي
 ف

عل
تف

س
ذا 

ما ..؟
.

ة:
ض

ريا
ال

...
...

رة
طائ

 ال
رة

ك
ة، 

ول
طا

 ال
رة

ك
ب، 

ضر
لم

ة ا
كر

م، 
قد

 ال
رة

ك
ب 

لع
/ ت

ب
لع

ي
...

...
يد

جل
 ال

ى
عل

ج 
زل

لت
، ل

حار
لإب

، ل
يد

ص
لل

ة، 
ح

با
س

لل
ب 

ذه
و ي

ه
ها.

جت
درا

ب 
ك

تر
 / 

ته
ج

درا
ب 

ك
ير

 / 
ي

جت
درا

ب 
ك

أر
س

نف
 ال

عن
ع 

فا
لد

ة ا
ض

ريا
ب 

لع
ي ت

 ه
ب /

لع
و ي

ه
ى:

يق
س

مو
ال

ي 
نا

 ال
ن /

ما
ك

 ال
ر /

تا
جي

 ال
و /

يان
لب

ى ا
عل

ف 
عز

ي ت
 ه

ى /
عل

ف 
عز

و ي
ه

ي 
 ف

أو
ة 

قي
سي

مو
 ال

سة
در

لم
ة ا

رق
 ف

ي
.ف

ل..
طب

 ال
ى

عل
ب 

ضر
/ ت

ر( 
ما

مز
)ال

ة.
قي

سي
مو

ة 
رق

ف
م:

علا
الإ

...
ت..

ايا
رو

 ال
ت،

جلا
لم

، ا
ب

كت
 ال

دة،
ري

ج
 ال

قرأ
/ ت

رأ 
يق

 / 
قرأ

أ
فاز

تل
 ال

هد
شا

/ ت
د 

اه
ش

/ ي
د 

اه
ش

أ
ية

ون
تر

ك
 إل

ابا
لع

ب أ
لع

/ ت
ب 

لع
/ ي

ب 
لع

أ
وراً

ص
ط 

تق
تل

 / 
ط

تق
يل

 / 
ط

تق
أل

ما
ين

س
 ال

ى
 إل

ب
ذه

/ ت
ب 

ذه
/ ي

ب 
ذه

أ
ة:

ام
 ع

طة
ش

أن
...

...
ى.

 إل
ها

قائ
صد

ع أ
 م

ب
ذه

/ ت
ه 

قائ
صد

ع أ
 م

ب
ذه

/ ي
ي 

قائ
صد

ع أ
 م

ب
ذه

أ
سة

ني
ك

 ال
د /

عب
لم

/ ا
د 

ج
س

لم
ى ا

 إل
ب

ذه
/ ت

ب 
ذه

/ ي
ب 

ذه
أ

...
...

...
ير

مث
ب، 

تع
 م

ل،
مم

ع، 
مت

 م
د،

جي
ه 

لأن
...

...
ه .

كر
/ أ

ب 
ح

ا أ
أن

...
...

د.
جي

ي ت
 ه

د /
جي

و ي
 ه

د /
جي

ا أ
أن

د:
اع

قو
ال

ي
 ه

و،
 ه

نا،
ر أ

مائ
ض

 ال
مع

ة 
رع

ضا
لم

و ا
ة 

ضي
ما

 ال
ال

فع
الأ

ف 
ري

ص
  ت

•

ها 
يف

صن
وت

ي 
ثان

 ال
وى

ست
لم

ت ا
ردا

مف
ة 

جع
مرا

( ل
يد

ه
تم

ة )
يئ

ه
ت

ب(
ح

لا أ
 / 

ب
ح

)أ

B
ra

in
st

or
m

 to
 re

vi
se

 a
nd

 e
xt

en
d 

vo
ca

bu
la

ry
 in

tro
du

ce
d 

in
 L

ev
el

 2
: 

po
ss

ib
ly

 c
at

eg
or

is
e 

in
to

 li
ke

s 
an

d 
di

sl
ik

es
.

ول
جد

لء 
وم

م 
ه

اغ
فر

ت 
قا

أو
ن 

 ع
ون

لم
ك

يت
س 

أنا
ى 

 إل
اع

تم
س

الا

Li
st

en
in

g 
to

 p
eo

pl
e 

ta
lk

in
g 

ab
ou

t h
ow

 th
ey

 s
pe

nd
 th

ei
r 

fre
e 

tim
e 

an
d 

no
tin

g 
de

ta
ils

: 
e.

g.
 a

ct
iv

iti
es

, 
ho

w
 o

fte
n 

th
ey

 d
o 

th
em

, 
w

hy
 

th
ey

 li
ke

 th
em

 (g
rid

 c
om

pl
et

io
n)

. 

ي 
ض

تق
ف 

كي
 و

فة
رو

مع
ة 

صي
خ

ش
ع 

 م
لة

قاب
)م

ي 
يل

مث
ل ت

عم
ها(

اغ
فر

ت 
قا

أو

R
ol

e-
pl

ay
 in

te
rv

ie
w

 w
ith

 s
po

rti
ng

, m
us

ic
 o

r 
fil

m
 p

er
so

na
lit

y 
ab

ou
t 

w
ha

t t
he

y 
do

 in
 th

ei
r f

re
e 

tim
e.

اء
ص

ح
إ

S
ur

ve
y:

 p
up

ils
 in

te
rv

ie
w

 c
la

ss
m

at
es

.

ية
ها

لن
ة ا

دد
ح

 م
ير

 غ
لة

سئ
ع أ

ض
و

P
ut

tin
g 

m
or

e 
op

en
-e

nd
ed

 q
ue

st
io

ns
 t

o 
pu

pi
ls

 a
nd

 e
nc

ou
ra

gi
ng

 
lo

ng
er

 r
es

po
ns

es
, 

dr
aw

in
g 

on
 p

re
vi

ou
sl

y 
le

ar
nt

 l
an

gu
ag

e 
an

d 
in

cl
ud

in
g 

us
e 

of
 c

on
ne

ct
iv

es
, r

el
at

iv
e 

cl
au

se
s,

 e
tc

. 

ي 
 ف

دة
جو

مو
 ال

لة
ض

مف
 ال

ت
ايا

هو
 ال

ض
عر

ي ل
اع

جم
ط 

شا
ن

ية
حل

لم
ق ا

ط
نا

لم
ا

G
ro

up
 p

re
se

nt
at

io
n 

on
 fa

vo
ur

ite
 h

ob
by

 o
r l

ei
su

re
 a

ct
iv

iti
es

 in
 lo

ca
l 

ar
ea

. I
nt

er
ne

t a
s 

re
so

ur
ce

 a
nd

 p
re

se
nt

at
io

n 
us

in
g 

P
ow

er
P

oi
nt

.

ك(
ير

ظ
 )ن

ك
ين

قر
ن 

 ع
ث

ح
اب

Fi
nd

 y
ou

r 
do

ub
le

: 
pu

pi
ls

 a
re

 e
ac

h 
gi

ve
n 

a 
se

t 
of

 i
nt

er
es

ts
 a

nd
 

di
sl

ik
es

 o
n 

a 
ca

rd
. T

he
y 

m
ov

e 
ar

ou
nd

, i
nt

er
vi

ew
in

g 
ot

he
rs

 to
 fi

nd
 

th
e 

ot
he

r p
up

il 
in

 th
e 

cl
as

s 
w

ith
 a

n 
id

en
tic

al
 m

at
ch

 o
f t

as
te

s.

اع
تم

س
 وا

ءة
قرا

ط 
شا

ن

Ji
gs

aw
 li

st
en

in
g 

an
d 

re
ad

in
g 

ta
sk

: s
om

e 
pu

pi
ls

 h
av

e 
to

 d
is

co
ve

r 
in

fo
rm

at
io

n 
fro

m
 a

 w
rit

te
n 

te
xt

 a
nd

 o
th

er
 p

up
ils

 f
in

d 
in

fo
rm

at
io

n 
fro

m
 a

 s
po

ke
n,

 t
ap

ed
 s

ou
rc

e.
 P

ar
tn

er
s 

sh
ar

e 
in

fo
rm

at
io

n 
to

 
pr

od
uc

e 
a 

fu
ll 

ac
co

un
t.

رة
ص

خت
 م

ية
طاب

خ
ة 

لم
ك

ير 
ض

ح
ت

P
re

pa
rin

g 
a 

on
e-

m
in

ut
e 

sp
ee

ch
.

كة
تر

ش
لم

ت ا
ايا

هو
 ال

ب
س

ح
ة 

سل
مرا

اء 
دق

ص
 بأ

ب
طلا

 ال
ف

ري
تع

M
at

ch
in

g 
pe

op
le

 
to

 
pe

np
al

 
ad

ve
rti

se
m
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t p
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 p
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.
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 d
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 c
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m
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 p
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l 6
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cy
Media / intercultural understanding / creativity      الإعلام والوعي الثقافي والإبداع
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لإع
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M
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ني

يو
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تل
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ام
بر

ف ل
ص
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ية
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تر
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 إل

ب
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 أل
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لام
أف
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في
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لرأ

ن ا
 ع

ير
عب

لت
وا

D
es

cr
ib

in
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an
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ex
pr

es
si

ng
 o

pi
ni

on
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ou

t t
el

ev
is

io
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pr
og
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m

m
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ilm
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ng
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 c
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te
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m
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زي
لف

ل ت
س

سل
/م
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ح

سر
م

P
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 a

nd
 T

V
 s

er
ie

s

..؟
ب..

تا
ك

 ال
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ني
لأغ

 /ا
ج

ام
رن

لب
/ ا

م 
يل

لف
ي ا

 ف
ك

رأي
و 

 ه
ما

...
.. 

اً /
جد

ئ 
سي

 / ً
ئا

سي
س 

لي
 / 

يد
ج

 / 
تاز

مم
ه 

 أن
ظن

أ
ا؟

ه
في

 / 
يه

 ف
ك

جب
أع

ي 
لذ

ا ا
م

ا؟
ه

في
 / 

يه
 ف

ك
جب

يع
م 

ي ل
لذ

ا ا
م

...
...ً

كا
ح

ض
 م

اً /
ثي

ترا
 / ً

عا
مت

 م
اً /

ير
مث

 / ً
ثرا

مؤ
م 

يل
لف

ن ا
كا

..؟
ب..

تا
ك

 ال
م /

يل
لف

ة ا
ص

 ق
ما

...
...

ن .
 ع

ها
 إن

ه /
إن

...
...

صة
.ق

...
ب

تا
ك

 ال
م /

يل
لف

ي ا
ك

ح
ي

ل 
ك

ش
و ب
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ه
ش

د 
بع
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ثان
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وم

لي
ي ا

 ف
أة،

ج
 ف

م،
لأيا

ن ا
 م

وم
ي ي

ف
...

...
ة .

هاي
لن

ي ا
 ف
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ج
دري

ت
...

...
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ند
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ت
كان

ل 
حو

لت
ة ا

ط
نق

 /.
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ما
ند

 ع
ت

كان
ة 

ص
لق

ة ا
رو
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...

.. 
لة

ط
لب

/ ا
ل 

ط
لب

ة ا
صي

خ
ش

ى 
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عن
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ص

خ
ش
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 / 
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 / 
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اد
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 / 

بة
رت

/م
ة 
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يل
جم

ة 
صي
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ش

ها 
 إن

ه /
إن

...
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ج

 / 
نة
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ج
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...
ة..
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خ

ش
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ي
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ج
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لت

ة ا
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ني
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ة /
ني
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 / 

رة
ري

ش
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ئة
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ة 
صي

خ
ش

ها 
أن
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 f
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w
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 b
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ra
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 b
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 f
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 t
ea

ch
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av

in
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id
en
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d 
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 r
ef

le
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m
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en
ts

 in
 

dr
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tio
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 p

up
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on

 s
ou

nd
tra

ck
, i
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 s
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ba
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 m
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, c
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er
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tc
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د:
اع
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حا
 ال

مل
ج
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 •

G
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m
m
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 fo
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s 

•  
  R

el
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iv
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cl
au

se
s

• 
   

A
dv

er
bs

, a
dv

er
bi

al
 p

hr
as

es

ة:
ح

تر
مق

ص 
صو

ن
لَ 

ك
شا

لم
ة ا

حي
سر

لم
ه ا

هذ
ض 

عر
: ت

ين
غب

شا
لم

ة ا
س

در
 م

ية
ح

سر
م

ن 
سي

در
لم

ب ا
عا

تي
س

ل ا
لو

ح
ك 

ذل
ك

 و
سة

در
لم

 وا
ف

ص
 ال

خل
 دا

ية
ك

لو
س

ال
م.

هَ
كل

شا
وم

م 
ه

اعَ
ض

أو
م 

ه
همَ

تف
 و

م
هَ

لاب
ط

ة 
لف

خت
 م

كلَ
شا

 م
سل

سل
لم

ا ا
هذ

ض 
عر

: ي
مة

اع
ك ن

وا
ش

ل أ
س

سل
م

ي 
 ف

ها
ور

ود
ة 

عي
ما

جت
الا

ة 
شد

مر
 ال

خل
تد

 و
ت

با
طال

 ال
من

ة 
لف

خت
 م

حَ
رائ

ش
ل

ة.
سب

نا
 م

ول
حل

اد 
ج

إي

م
يل

لف
و ا

ة أ
ص

لق
ث ا

دا
ح

ب أ
تي

تر
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g:

 k
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rt 
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 p
ro
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m
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لق
ث ا

دا
ح

الأ
ؤ ب

نب
ت

W
ha

t h
ap

pe
ns

 n
ex

t: 
w

at
ch

in
g 

fil
m

 c
lip

s/
ad

ve
rti

se
m

en
ts

. T
ea

ch
er

 
pa

us
es

 ta
pe

 a
nd

 d
iff

er
en

t p
oi

nt
s 

an
d 

as
ks

 p
up

ils
 to
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re

di
ct

 w
ha

t 
ha

pp
en

s 
ne

xt
.

...
.. 

صة
 ق

ة /
ني

أغ
د 

دي
تر

 و
ظ

حف

M
em
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in
g 

an
d 

pe
rfo

rm
in

g 
a 

po
em

, s
on

g,
 s

to
ry

 o
r s

ke
tc

h.
 

يه
 ف

أي
لر

ء ا
دا

 إب
 و

...
ب

تا
ك

 / 
م

يل
 ف

عن
ث 

دي
ح

ال

D
es

cr
ib

in
g 

an
d 

ex
pr

es
si

ng
 o

pi
ni

on
s 

ab
ou

t a
 fi

lm
, s

on
g,

 b
oo

k:
 th

is
 

co
ul

d 
ta

ke
 th

e 
fo

rm
 o

f a
 c

la
ss

 d
eb

at
e.

 

م
يل

 ف
أو

ة 
ص

 ق
عن

ة 
بل

قا
 م

راء
ج

إ

In
te

rv
ie

w
in

g 
pa

rtn
er

 a
bo

ut
 a

 f
ilm

 s
/h

e 
ha

s 
se

en
, 

bo
ok

 s
/h

e 
ha

s 
re

ad
, s

on
g 

s/
he

 h
as

 h
ea

rd
.

م 
فلا

ل أ
عم

ل ل
سائ

لو
د ا

عد
مت

ض 
عر

A 
m

ul
tim

ed
ia

 p
re

se
nt

at
io

n:
  

sk
et

ch
, e

.g
. s

ce
ne

 fr
om

 s
oa

p 
op

er
a,

 
in

te
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ie
w

,  
sc

ho
ol

 n
ew

s 
br

oa
dc
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t, 

fa
sh

io
n 

sh
ow

, w
ea

th
er

 fo
re

ca
st

. 
P

up
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 s
to

ry
bo

ar
d*

 a
nd

 th
en

 m
ak

e 
th

ei
r o

w
n 

di
gi

ta
l v

id
eo

. 

ها 
اع

سم
وإ

ة 
لف

خت
 م

ية
رب

 ع
لاد

ن ب
 م

ية
يق

س
مو

ت 
نا

عي
ار 

ض
ح

إ
ب

طلا
لل

B
rin

g 
tw

o 
or

 th
re

e 
sa

m
pl

es
 o

f  
tra

di
tio

na
l a

nd
 c

on
te

m
po

ra
ry

 A
ra

bi
c 

so
ng

s 
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r p
up

ils
 to

 li
st

en
 to

. A
sk

 p
up

ils
 to

 e
xp

re
ss

 o
pi

ni
on

s 
ab

ou
t 

th
e 

m
us

ic
 (

w
he

th
er

 th
ey

 li
ke

 it
 o

r 
no

t, 
an

d 
th

ei
r 

re
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on
s.

 P
re

se
nt

 
in

fo
rm

at
io

n 
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ou
t t

he
 m

us
ic
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e.

g.
 d

at
e,

 e
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, p
ur
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se

, p
er
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er
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m
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r)
. F

ol
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w
 u
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 to
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 c
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 re
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r p
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  ب
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عد
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لم

ت ل
رن

نت
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يد
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خ
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 c
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 b
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 b
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 p
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تا

ك
ة 
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ص
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ص ا

خي
تل

S
eq

ue
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g 
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en
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 in
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 s

to
ry
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r f

ilm
.

ص  
لن

ي ا
 ف
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دي
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ت

Te
xt

 m
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ح
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S
eq
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 d
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lo
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م
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: d
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لاء
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e 
he

lp
 o

f a
 w

rit
in

g 
fra

m
e.

 

ظر
لن

ة ا
ه

ج
 و

 و
من

لز
وا

ل 
اع

لف
ر ا

يي
تغ

ع 
 م

صة
لق

ا

R
ew

rit
in

g 
st

or
y 

in
 a

 d
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t p
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 c
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Assessment at Levels 4–6
This section is divided into two parts:
1 Ongoing informal assessment
2 Formally accredited assessment 

Ongoing informal assessment
Teachers draw on a range of evidence (responses to questions, observation of pair/group activities, marking
of work) to make judgements about the degree to which:

In literacy pupils are able to:
Make logical predictions based on the context/situation and their prior knowledge;
Use clues to work out meaning;
Demonstrate comprehension of a range of short texts;
Identify and summarise relevant information when carrying out research (including on the Internet);
Organise work and make it easy to follow;
Memorise spellings;
Make work interesting by including details or using a variety of language structures;

Possible criteria for assessing written work (including e-mails, letters, diary pages, etc) might include extent to which:-
--- Meaning is clear;
--- Interesting, relevant details are included;
--- Appropriate conventions are followed;
--- A range of vocabulary is used; 
--- Risks are taken in using language not practised in class. 

•
•
•
•
•
•
•

In oracy pupils are able to:
Understand and respond to questions, including those which are more open-ended and involve expressing and
justifying opinions; 
Participate in role-plays: it is important to discuss assessment criteria with pupils before they present dialogues, 
sketches, etc. These might include extent to which pupils: 
--- Convey an understandable message; 
--- Use appropriate titles and forms of address;
--- Include relevant and interesting details or features;
--- Find ways to keep the conversation going;
--- Use a variety of vocabulary and language structures.
Make more extensive use of target language for classroom discourse (questions, requests, explanations);
Apply what they have learnt to new situations;
Use stalling strategies (fillers) to assist in maintaining flow of conversation.

•

•

•
•
•

In intercultural understanding/creativity pupils are able to:
Perform songs/sketches;
Take into account different viewpoints, e.g. by writing a page in the diary of someone living in another country, 
scripting an (imaginary) interview with a famous person or a character in a story, painting or sculpture;
Compare and contrast aspects of different cultures through carrying out (Internet) research, exchanging 
information with partner school via e-mail, oral presentations, creating posters/displays.

Possible criteria for evaluating collaborative (multimedia) stories/drama scripts include:
--- The story begins with a problem to be solved;
--- The story is easy to understand and follow;
--- The relationships of the characters to each other are clear;
--- Events follow a logical sequence;
--- The ending resolves the story problem.

Possible criteria for evaluating short poems/pieces of creative writing:
--- Offer personal feelings or viewpoints;
--- Provide clear themes or messages;
--- Draw on features of the poetry and prose they have read and heard.

•
•

•
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In self- and peer-assessment pupils are able to:
Self-assess by ticking list of things they can do;
Identify daily/weekly/monthly goals which are reviewed;
Pupils assess piece of work created by peers using clear criteria (e.g. quality of content, quality of language,
quality of presentation).

Discuss with pupils criteria for carrying out presentations:
--- Meaning is clear and comprehensible;
--- Delivery is fluid;
--- Vocabulary and structures are varied and appropriate for the purpose and context;
--- Content interesting and informative (clear message/ideas, awareness of audience);
--- There is risk taking (in relation to expression of ideas, use of language).

To prompt reflection and self-assessment, have students keep a log of their reading, viewing, and listening activities,
both in and outside of school. They should include:

--- Title and author, artist, actor, or musician;
--- Context, genre or form (e.g. film on videotape, CD I bought, magazine in the library);
--- A short description;
--- A brief account or symbol that shows their opinion of the work.
When students create artwork, have them develop a short, simple assessment form (in target language) that their
classmates, teacher and family members can fill out. For example, they might pose two questions: What is one thing
you liked? What is one thing we could improve?

•
•
•

Formally accredited assessment

Asset Languages (Preliminary Stage)

LL* Can Do statements
These statements are intended to reflect
the likely observable outcomes of 
achievement at each level. They are not 
definitions of proficiency in themselves.

Examples of teacher assessed tasks
There is some scope for teachers to adapt
material to suit their own programme of
study.

4 L I can understand the main points and some of the
detail from a short spoken passage.

Three item multiple choice exercise.

S I can take part in a simple conversation and I can
express my opinions.

Learners ask questions to identify a favourite sport.

R I can understand the main points and some of the
detail from a short written text.

Three item multiple choice exercise.

W I can write a short passage on a familiar topic,
adapting language which I have already learned.

Learners arrange phrases in the target language to
match English sentences.

5 L I can understand the main points and simple
opinions (e.g. likes and dislikes) of a longer spoken
passage.

True or false based on statements.

S I can give a short prepared talk, on a topic of my
choice, including expressing my opinions.

In pairs, learners discuss favourite TV programmes.

R I can understand the main points and simple
opinions (e.g. likes and dislikes) of a longer written
text.

True or false sentences based on a text.

W I can write a short passage on a range of familiar
topics.

Learners write an informative article of five
sentences.

*LL = Languages Ladder
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6 L I can understand passages referring to present and
past or future events.

Matching English statements to short target
language extracts.

S I can give a short prepared talk, on a topic of my
choice expressing opinions and answering simple
questions about it.

In pairs, learners prepare a short radio
advertisement.

R I can understand longer passages and distinguish
present and past or future events.

Gap-filling from a choice of three words in the
target language.

W I can write a simple text, e.g. a letter, giving and
seeking information.

Learners write eight sentences to describe an ideal
day.

The external assessment for Preliminary assesses aspects of grades 4–6. It should be noted that candidates
can choose to take only teacher assessment, only external assessment or both. Tasks set for external
assessment are similar in type to those set for teacher assessment. External assessment is a formally
accredited qualification. For teacher assessment learners receive a Grade Award endorsed by OCR.

Performance descriptors for Preliminary 

L On completing this stage, you should be able to understand standard speech relating to a range of predictableg
everyday matters, providing that it is spoken clearly and directly. You should be able to recognise the difference
between past, present and future events and be familiar with simple forms of the verb tenses.

S On completing this stage, you should be able to use and adapt learned language relating to a range ofg
predictable everyday matters. Your pronunciation should be clear and you should be able to maintain a simple
conversation using strategies such as asking for clarification or repetition. You should be able to recognise the
difference between past, present and future events and be familiar with simple forms of the verb tenses.

R On completing this stage, you should be able to understand standard language relating to a range ofg
predictable everyday matters. You should be able to read clear handwritten text. You should be able to recognise
the difference between past, present and future events and be familiar with simple forms of the verb tenses.

W On completing this stage, you should be able to use and adapt learned language relating to a range ofg
predictable everyday matters. You should be able to write simple texts, with spelling that is generally accurate.
You should be able to recognise the difference between past, present and future events and be familiar with
simple forms of the verb tenses.

For full information visit the Asset Languages website (www.assetlanguages.org.uk). Here you can view and 
download the Arabic Language specification for this level which includes sections on:

Language purposes and functions
Grammatical areas
Vocabulary areas
Script acquisition

•
•
•
•

References to both Can Do statements and the nature of Asset Languages tasks are accurate at the time of going to press, but may be
subject to future amendments. When using the Languages Ladder and/or Asset Languages materials you are advised to check the latest 
versions with DfES and OCR respectively.
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GCSE Arabic

Examination Board: Edexcel
Specification number 1606 (four skills)
Specification number 1607 (three skills)

Key features:
Designed for full course linear (no modular or short course versions)
One tier
Terminal exam (No course work)
Two exam options
A: Four skills (Listening, Speaking, Reading and Writing) / Specification number 1606
B: Three skills (Listening , Reading and Writing) / Specification number 1607

Arabic A (4 skills) Arabic 3 (3 skills)

Paper/assessment objective % Time % Time

1 Listening and responding 25 45 mins (+ 5 mins reading time) 33 45 mins (+ 5 mins reading time)

2 Speaking 25 8–12 mins

3 Reading and responding 25 55 mins 33 55 mins

4 Writing 25 1 hour 15 mins 33 1 hour 15 mins

Grades A*–G are awarded for candidates taking the GCSE examination. It is up to teachers, pupils and 
parents to decide at what point to enter pupils for the GCSE examination. It is expected that pupils working 
at Level 6 in this guide should be able to achieve at least Grade C.

Candidates will be required to:
Listen and respond to different types of spoken language;
Express themselves and interact with teacher in speech, using a range of vocabulary, syntax and
structures;
Read and respond to different types of written language, including texts from ICT-based sources;
Express themselves in writing using a range of vocabulary, syntax and structures;
Understand and apply the grammar of Chinese as detailed in the specification;
Respond to materials from countries and communities where the Chinese is spoken.

In addition, candidates aiming at grades C–A* will be expected to:
Listen and respond to longer and more complex extracts of spoken language including some unfamiliar 
material;
Speak at greater length and take active part in interactive conversations, using a wider range of
vocabulary and more complex syntax and structures;
Read and respond to longer and more complex written texts including some unfamiliar material;
Write at greater length, using a wider range of vocabulary and more complex syntax and structures;
Understand and apply a fuller range of grammar.

N.B.: The expectations for speaking are, of course, not applicable to candidates undertaking the 3 skills 
GCSE.

The GCSE Arabic specification and past papers with mark scheme are available on the Edexcel website: 
www.edexcel.org.uk

•
•
•
•

•
•

•
•
•
•

•

•

•
•
•
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at
io

n 
to

 a
n 

au
di

en
ce

.

ن 
د أ

ري
ي ي

لت
وا

ب 
طال

 ال
ها

رف
يع

ي 
لت

ت ا
ما

لو
مع

بال
ل 

دو
ج

 ال
لاء

إم
ين

مع
ع 

ضو
مو

ل 
حو

ها 
لم

تع
ي 

لت
م ا

ا ث
ه

رف
يع

C
om

pl
et

in
g 

K
W

L 
ch

ar
t: 

un
de

r K
 p

up
ils

 n
ot

e 
w

ha
t t

he
y 

kn
ow

 a
bo

ut
 

a 
to

pi
c,

 u
nd

er
 W

 w
ha

t t
he

y 
w

an
t t

o 
kn

ow
 a

nd
 u

nd
er

 L
 w

ha
t t

he
y 

ha
ve

 le
ar

nt
. U

se
fu

l i
n 

he
lp

in
g 

pu
pi

ls
 id

en
tif

y 
pr

io
r k

no
w

le
dg

e 
an

d 
ex

pe
rie

nc
e 

as
 b

rid
ge

 to
 a

 n
ew

 to
pi

c 
or

 c
on

ce
pt

. 

   
   

   
   

   
لة

ج
 م

م
مي

ص
  ت

أو
ب 

سو
حا

 ال
ام

خد
ست

 با
ض

عر
م 

دي
تق

C
re

at
in

g 
P

ow
er

po
in

t 
pr

es
en

ta
tio

n/
m

ag
az

in
e:

 a
fte

r 
in

iti
al

 w
ho

le
 

cl
as

s 
br

ai
ns

to
rm

, 
pu

pi
ls

 w
or

k 
in

 g
ro

up
s 

to
 p

la
n,

 r
es

ea
rc

h 
(o

n 
In

te
rn

et
) 

an
d 

th
en

 d
ra

ft 
an

d 
re

dr
af

t 
(o

n 
w

or
d 

pr
oc

es
so

r)
 p

ag
es

/
sc

re
en

s 
co

m
bi

ni
ng

 te
xt

 w
ith

 im
ag

es
, s

ou
nd

 e
ffe

ct
s,

 e
tc

. 

من
لز

ر ا
غي

د ت
بع

ة 
ص

لق
ة ا

تاب
ك

ة 
اد

إع

R
ew

rit
in

g 
st

or
y 

in
 a

 d
iff

er
en

t t
en

se
: b

y 
m

od
ify

in
g 

or
ig

in
al

 o
n 

w
or

d 
pr

oc
es

so
r.

م
كل

مت
 ال

دل
ب ب

غائ
 ال

غة
صي

ص ب
لن

ة ا
تاب

ك
ة 

اد
إع

R
ew

rit
in

g 
a 

te
xt

 in
 a

 d
iff

er
en

t p
er

so
n 

(th
ird

 in
st

ea
d 

of
 fi

rs
t p

er
so

n)
 

or
 te

ns
e 

(p
as

t i
ns

te
ad

 o
f p

re
se

nt
) 

by
 m

od
ify

in
g 

or
ig

in
al

 o
n 

w
or

d 
pr

oc
es

so
r.

س
مو

قا
 ال

ام
خد

ست
و ا

س 
با

قت
الا

ة 
هار

 م
ير

طو
ت

D
ev

el
op

in
g 

re
fe

re
nc

e 
sk

ill
s,

 in
cl

ud
in

g 
us

e 
of

 b
ili

ng
ua

l d
ic

tio
na

ry
.

S
ee

 
R

ea
di

ng
 

an
d 

W
rit

in
g 

st
ra

te
gi

es
 

in
cl

ud
in

g 
st

ra
te

gi
es

 
fo

r 
ch

ec
ki

ng
 w

rit
te

n 
w

or
k 

(p
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Le
ve

l �
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Travel and tourism    السياحة والسفر   

ان
ك

 م
ق /

ند
لف

ي ا
 ف

جز
ح

ال
مة

قا
الإ

B
oo

ki
ng

 a
cc

om
m

od
at

io
n

ار
ط

لق
ة ا

ط
ح

 م
ي

ف

A
t t

he
 tr

ai
n 

st
at

io
n

ار
ط

لق
ة ا

اق
ط

ء ب
را

ش

B
uy

in
g 

a 
tr

ai
n 

tic
ke

t

ة:
ام

لإق
ن ا

كا
 م

جز
ح

ك؟
ضل

 ف
من

ة 
رغ

فا
ة 

رف
 غ

م
ك

دي
ل ل

ه
د؟

ري
ف ت

غر
 ال

من
ع 

نو
ي 

أ
...

لـ.
 /)

ين
ص

خ
ش

 )ل
جة

دو
مز

 /)
حد

وا
ص 

خ
ش

 )ل
دة

فر
 م

فة
غر

د 
أري

...
ص..

خا
ش

أ
...

...
ة.

يق
حد

 ال
ر /

ح
لب

ى ا
عل

ل 
ط

/ ت
ة 

يل
جم

ة 
لال

ط
 بإ

م /
ما

ح
ع 

 م
فة

غر
د 

أري
ت؟

ح
سم

و 
ة ل

رف
لغ

د ا
ري

ة ت
يل

م ل
ك

...
. /

ن 
عي

بو
س

/ أ
ع 

بو
س

/ أ
ل 

يا
..ل

...
ث..

ثلا
 / 

ين
لت

لي
 / 

دة
ح

 وا
لة

لي
ا ل

ده
أري

هر
ش

..أ
../

ن 
ري

ه
ش

 / 
هر

ش
ع/ 

بي
سا

أ
( ؟

ب
مرآ

ت )
ارا

سي
لل

ف 
وق

 م
ة /

ح
با

س
ة 

ك
بر

 / 
م

طع
 م

ك
نا

 ه
هل

ر؟
طا

لإف
د ا

وع
 م

ى
مت

...
...

ة .
اع

س
وال

...
.. 

عة
سا

 ال
ين

ا ب
 م

طار
لإف

د ا
وع

م
ار:

ط
لق

ة ا
ط

ح
 م

ي
ف

 / 
ظار

نت
الا

ة 
رف

 غ
ت /

انا
لأم

ب ا
كت

 م
ر /

ك
ذا

لت
ع ا

بي
ب 

كت
 م

ين
، أ

ك
ضل

 ف
من

ت؟
ودا

فق
لم

ب ا
كت

م
...

ك..
نا

 ه
ا /

هن
 / 

ف
خل

 / 
ام

أم
 / 

بل
قا

 م
ن /

 م
ب

قر
بال

 / 
ب

جان
ا ب

ه
 إن

ه /
إن

ار:
ط

لق
ة ا

اق
ط

ء ب
شرا

...
...

ى .
 إل

ب
إيا

 و
ب

ها
/ ذ

ب 
ها

ة ذ
اق

ط
يَ ب

تر
ش

ن أ
د أ

أري
ك، 

ضل
 ف

من
ية

ثان
ة 

ج
در

ى، 
ول

ة أ
ج

در
ن؟

خي
تد

 ال
يه

 ف
وح

سم
 م

ع /
نو

مم
ن 

كا
 م

ي
 ف

س
لو

ج
 ال

يد
تر

ل 
ه

ك؟
ضل

 ف
من

ة( 
كر

تذ
)ال

ة 
اق

ط
لب

( ا
عر

س
ن )

ثم
م 

ك
..؟

...
ى .

 إل
ي

تال
 ال

طار
لق

د ا
وع

 م
ى

مت
...

...
.. 

عة
سا

 ال
ي

 ف
طار

لق
ر ا

اد
يغ

ر؟
اد

يغ
س

ف 
صي

ي ر
ن أ

م
ر؟

طا
لق

ر ا
غي

ن أ
يّ أ

عل
ن 

عي
يت

ل 
ه

...
...

طار
 ق

خذ
وتأ

...
.. 

طة
ح

 م
ي

 ف
طار

لق
رَ ا

غي
ن ت

ك أ
لي

 ع
ين

تع
م ي

نع
لا. 

ك؟
ضل

 ف
من

...
.. 

ى
 إل

طار
لق

ل ا
صو

 و
عد

مو
و 

 ه
ما

د:
اع

قو
ال

ان
زم

وال
ن 

كا
لم

ف ا
رو

ظ
  •

بل
تق

س
لم

ن ا
زم

 / 
رع

ضا
لم

ل ا
فع

 ال
 •

ي
نف

 ال
ب

لو
س

، أ
ام

ه
تف

س
الا

ت 
دوا

  أ
•

دة:
دي

ج
ت 

ردا
مف

 / 
يه

شال
 / 

دق
فن

ي 
 ف

فة
غر

 / 
شة

رو
مف

ير 
 غ

قة
ش

 / 
شة

رو
مف

ة 
شق

...
ة..

قل
تن

لم
ت ا

يو
لب

ا
...

ت..
ح

سم
و 

/ ل
ك 

ضل
 ف

من
ة: 

ذب
ه

 م
ت

ارا
عب

ب ب
طل

ال
من

لز
/ ا

ت 
وق

ل
داد

لأع
ا

دد
ح

 م
ف

ص
وو

ت 
ما

لو
مع

ى 
 ال

ع 
ما

ست
الا

Li
st

en
in

g 
fo

r s
pe

ci
fic

 in
fo

rm
at

io
n,

 e
.g

.:

• 
R

ec
ep

tio
ni

st
 d

es
cr

ib
es

 s
ev

er
al

 ro
om

s 
av

ai
la

bl
e 

in
 h

ot
el

.  
 

P
up

ils
 h

av
e 

to
 id

en
tif

y 
w

hi
ch

, i
f a

ny
, f

it 
pa

rti
cu

la
r r

eq
ui

re
m

en
ts

  
 

re
la

tin
g 

to
 p

ric
e,

 fa
ci

lit
ie

s,
 e

tc
.

• 
P

up
ils

 a
sk

ed
 t

o 
im

ag
in

e 
th

ey
 h

av
e 

be
en

 s
en

t 
to

 t
ou

ris
t  

 
of

fic
e 

by
 p

ar
en

ts
 to

 fi
nd

 o
ut

 a
bo

ut
 p

os
si

bl
e 

ac
co

m
m

od
at

io
n.

  
 

R
ec

ep
tio

ni
st

 s
ug

ge
st

s 
th

re
e 

ho
te

ls
 a

nd
 g

iv
es

 d
et

ai
ls

. 

P
up

ils
 m

ak
e 

no
te

s 
un

de
r s

pe
ci

fic
 h

ea
di

ng
s 

(a
nd

 a
re

 e
nc

ou
ra

ge
d  

to
 a

dd
 fu

rth
er

 d
et

ai
ls

 if
 th

ey
 c

an
).

ن 
 م

زء
ج

ك
أو 

ف 
هات

 ال
ق

ري
ط

ن 
 ع

جز
ح

لل
ة 

ط
سي

ة ب
لي

ثي
تم

ل 
عم

نة
عي

 م
ية

ص
خ

ش
ة ل

س
درا

أو 
م 

يل
 ف

أو
ل 

س
سل

م

R
ol

e-
pl

ay
: b

oo
ki

ng
 a

cc
om

m
od

at
io

n 
by

 p
ho

ne
. 

ة 
ط

سي
ة ب

لي
ثي

تم
ل 

عم

R
ol

e-
pl

ay
: (

sc
rip

te
d 

or
 im

pr
ov

is
ed

) i
n 

th
e 

st
yl

e 
of

 a
n 

ac
tio

n 
fil

m
, a

 
so

ap
 o

pe
ra

, a
 c

ha
t s

ho
w

. B
ef

or
e 

ac
tin

g 
ou

t r
ol

e-
pl

ay
, p

up
ils

 s
el

ec
t 

ca
rd

 w
ith

 w
or

d 
on

 it
 d

es
cr

ib
in

g 
th

ei
r 

ch
ar

ac
te

r 
m

oo
d 

(e
.g

. 
si

lly
, 

an
gr

y,
 fo

rg
et

fu
l, 

ha
pp

y)
 th

ey
 th

en
 a

ct
 o

ut
 ro

le
-p

la
y 

an
d 

ob
se

rv
er

s 
ha

ve
 to

 g
ue

ss
 th

ei
r c

ha
ra

ct
er

/m
oo

d.

ت
غا

فرا
 ال

لء
 م

م
ة ث

ين
مع

ت 
ما

كل
أو 

ل 
جم

ى 
 إل

اع
تم

س
الا

Li
st

en
in

g 
fo

r 
sp

ec
ifi

c 
w

or
ds

/p
hr

as
es

: 
pu

pi
ls

 
ar

e 
gi

ve
n 

co
py

 
of

 t
yp

es
cr

ip
t 

w
ith

 e
ve

ry
 f

ift
h/

te
nt

h 
w

or
d 

or
 k

ey
 w

or
ds

/p
hr

as
es

 
bl

an
ke

d 
ou

t. 
A

s 
th

ey
 l

is
te

n 
pu

pi
ls

 h
av

e 
to

 t
ry

 t
o 

fil
l 

in
 m

is
si

ng
 

w
or

ds
.

ث
دا

ح
الأ

ب 
تي

تر

S
eq

ue
nc

in
g:

 p
up

ils
 a

re
 g

iv
en

 ju
m

bl
ed

 s
et

 o
f w

or
ds

/p
hr

as
es

 a
nd

 
as

ke
d 

to
 li

st
 th

em
 in

 th
e 

or
de

r t
ha

t t
he

y 
he

ar
 th

em
.

ال
سؤ

 ال
ند

 ع
بة

هذ
لم

ق ا
طر

 ال
يز

مي
ت

Li
st

en
in

g 
w

ith
 fo

cu
s 

on
 r

eg
is

te
r: 

pu
pi

ls
 a

sk
ed

 to
 id

en
tif

y 
di

ffe
re

nt
 

w
ay

s 
of

 r
eq

ue
st

in
g,

 a
po

lo
gi

si
ng

, 
co

m
pl

ai
ni

ng
, 

th
an

ki
ng

 a
nd

 t
o 

ex
pl

ai
n 

w
hi

ch
 a

re
 m

or
e/

le
ss

 fo
rm

al
 a

nd
 w

hy
.

ة 
ط

سي
ة ب

لي
ثي

تم
ل 

عم

R
ol

e-
pl

ay
: 

ac
tin

g 
as

 a
n 

in
te

rp
re

te
r 

fo
r 

so
m

eo
ne

 w
ho

 d
oe

s 
no

t 
sp

ea
k 

th
e 

la
ng

ua
ge

.

ت
ارا

ش
الإ

ع 
 م

ل
جم

 ال
ة(

بق
طا

)م
ل 

ص
و

M
at

ch
in

g 
la

be
ls

 to
 s

ig
ns

 a
nd

 n
ot

ic
es

.

ي(
نائ

ط ث
شا

ر)ن
وا

ح
ث ل

دا
ح

الأ
ب 

تي
تر

S
eq

ue
nc

in
g:

 l
in

es
 o

f 
a 

di
al

og
ue

 a
re

 c
ut

 u
p 

on
 s

tri
ps

 o
f 

pa
pe

r/
ca

rd
. P

up
ils

 w
or

ki
ng

 in
 p

ai
rs

 h
av

e 
to

 s
eq

ue
nc

es
 li

ne
s 

in
 c

or
re

ct
 

or
de

r. 
A

n 
IC

T 
op

po
rtu

ni
ty

 if
 p

up
ils

 a
re

 p
re

se
nt

ed
 w

ith
 W

or
d 

fil
e 

co
nt

ai
ni

ng
 ju

m
bl

ed
 s

en
te

nc
es

.

م 
دا

خ
ست

 با
مة

قا
للإ

ن 
كا

 م
جز

ح
ة ل

سال
ة ر

تاب
ك

ة: 
ه

ج
مو

ة 
تاب

ك
بة

تا
ك

لل
م 

عا
 ال

طار
الإ

Le
tte

r w
rit

in
g 

to
 b

oo
k 

ac
co

m
m

od
at

io
n 

us
in

g 
w

rit
in

g 
fra

m
e.

 F
oc

us
 

on
 c

on
ve

nt
io

ns
 fo

r w
rit

in
g 

fo
rm

al
 le

tte
rs

.

   
   

   
   

   
   

   
   

   
ب  

سب
 ال

كر
واذ

ف 
تل

خ
لم

ن ا
 ع

ث
ح

اب

O
dd

 o
ne

 o
ut

: p
up

ils
 a

re
 g

iv
en

 s
et

s 
of

 fo
ur

 o
r f

iv
e 

w
or

ds
 a

nd
 h

av
e 

to
 d

ec
id

e 
w

hi
ch

 w
or

d 
is

 th
e 

od
d 

on
e 

ou
t a

nd
 w

hy
. I

t m
ay

 b
e 

th
at

 
th

er
e 

is
 m

or
e 

th
an

 o
ne

 c
or

re
ct

 a
ns

w
er

 d
ep

en
di

ng
, f

or
 e

xa
m

pl
e,

 o
n 

w
he

th
er

 th
e 

fo
cu

s 
is

 o
n 

m
ea

ni
ng

 o
r f

or
m

. G
et

tin
g 

pu
pi

ls
 to

 m
ak

e 
up

 s
et

s 
of

 ‘o
dd

 o
ne

 o
ut

' it
em

s 
fo

r c
la

ss
m

at
es

 to
 tr

y 
to

 w
or

k 
ou

t c
an

 
al

so
 b

e 
a 

va
lu

ab
le

 a
ct

iv
ity

.

ير
صغ

 ال
وح

لل
م ا

دا
خ

ست
 با

ت 
طا

شا
ن

 M
in

i w
hi

te
bo

ar
d 

ac
tiv

iti
es

, e
.g

.:

• 
C

at
eg

or
is

in
g.

•  
O

dd
 m

an
 o

ut
.

• 
A

na
gr

am
 g

am
e:

 te
ac

he
r w

rit
es

 w
or

d 
on

 b
oa

rd
 a

nd
 s

tu
de

nt
s  

 
w

rit
e 

do
w

n 
as

 m
an

y 
w

or
ds

 a
s 

th
ey

 c
an

 fr
om

 it
. 

•  
M

ak
in

g 
a 

se
nt

en
ce

 o
f 

si
x,

 e
ig

ht
 o

r 
te

n 
w

or
ds

 i
nc

lu
di

ng
 a

  
 

gr
am

m
at

ic
al

 f
ea

tu
re

, 
e.

g.
 a

 c
on

ne
ct

iv
e,

 a
 t

en
se

, 
O

R
 a

  
 

ne
ga

tiv
e 

se
nt

en
ce

 O
R

 a
 q

ue
st

io
n.

ة 
ط

ح
 م

أو
ق 

ند
 ف

ي
 ف

ور 
تد

ة 
ص

 ق
ول

ح
ور 

ص
م 

س
و ر

ص أ
ة ن

تاب
ك

ت
ارا

ط
ق

W
rit

in
g 

sc
rip

t/s
to

ry
bo

ar
di

ng
 s

ce
ne

 a
t 

ho
te

l 
or

 t
ra

in
 s

ta
tio

n 
in

 
pr

ep
ar

at
io

n 
fo

r p
up

ils
 m

ak
in

g 
th

ei
r o

w
n 

di
gi

ta
l v

id
eo

. (
S
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�2

Le
ve

l �
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
        Careers and future plans    المهن وخطط المستقبل

لة
ض

مف
 ال

ال
عم

الأ

Jo
b 

pr
ef

er
en

ce
s

ية
مل

ع
 ال

رة
خب

ال

W
or

k 
ex

pe
ri

en
ce

ية
ص

خ
ش

 ال
ت

ءا
فا

ك
 ال

يا/
زا

لم
ا

P
er

so
na

l q
ua

lit
ie

s

ل
عم

 ال
ت

با
طل

م 
دي

تق

A
pp

ly
in

g 
fo

r 
jo

bs

لة
طا

لب
ة ا

كل
ش

م

Is
su

e 
of

 u
ne

m
pl

oy
m

en
t

ل؟
قب

ست
لم

ي ا
 ف

ها
س

مار
ن ت

د أ
تو

ي 
لت

ة ا
هن

لم
ي ا

 ه
ما

...
...

س.
نا

 ال
مة

عا
 / 

س
نا

 ال
ل /

فا
ط

الأ
ع 

 م
مل

أع
ن 

ب أ
ح

لا أ
 / 

ب
ح

أ
ب

كت
لم

ج ا
خار

 / 
خل

 دا
مل

لع
ب ا

ح
لا أ

 / 
ب

ح
ا أ

أن
م، 

اع
ط

لم
ة ا

دم
خ

ة، 
ح

يا
س

 ال
رة،

جا
لت

ي ا
 ف

مل
أع

ن 
ب أ

ح
لا أ

 / 
ب

ح
ا أ

أن
...

...
ضة

ريا
 ال

ة،
ح

ص
 ال

م،
لي

تع
 ال

ة،
سب

حا
لم

، ا
ء(

زيا
الأ

س )
لاب

لم
ا

 / 
يا

ط
شر

ة، 
ض

مر
 م

اً /
ض

مر
 م

ة،
كي

ني
كا

مي
 / ً

يا
ك

ني
كا

مي
ح 

صب
ن أ

ب أ
ح

أ
باً 

بي
ط

ة، 
في

ح
ص

 / ً
يا

حف
ص

ل، 
ما

أع
ة 

مرأ
/ ا

لَ 
ج

، ر
مة

عال
 / 

ما
عال

ة 
طي

شر
...

ة.
يب

طب
 /

ة؟
هن

لم
ه ا

هذ
ك ل

يار
خت

ي ا
 ف

ب
سب

 ال
هو

ما 
 / 

اذا
لم

م 
عل

، ب
رة

جا
لت

 با
ن(,

لف
 )ا

م
س

لر
 با

م
هت

/ أ
ب 

ح
ي أ

نن
 لأ

نة
ه

لم
ه ا

هذ
ت 

تر
خ

ا
...

...
ل.

فا
ط

الأ
ع 

 م
ل /

عم
ق 

ري
 ف

من
ض

ل 
عم

ن أ
ب أ

ح
..أ

...
ب.

سو
حا

ال
...

.. 
يد

ج
ه 

تب
 را

ع،
مت

 م
ع،

نو
 م

نه
 لأ

مل
لع

ا ا
هذ

ي 
بن

ج
يع

ر، 
اف

س
ن أ

ب أ
ح

أ
ة؟

لي
عم

ة 
بر

خ
ي 

ك أ
دي

ل ل
ه

م 
مي

ص
ة ت

ك
شر

 / 
ل(

ح
)م

ن 
كا

ي د
 ف

ت
مل

 ع
ي

ض
ما

 ال
ام

لع
، ا

م
نع

لا. 
 / ً

عا
بو

س
..أ

...
ة .

مد
..ل

...
ق 

ند
 ف

م /
طع

 م
ة /

تب
ك

 م
ة /

ح
يا

س
ب 

كت
 م

/
...

...ً
هرا

ش
ل 

عم
ت أ

كن
 / 

مل
أع

نا 
. أ

...
...

ي .
 ف

وع
سب

الأ
ة 

هاي
ة ن

طل
 ع

ي
 ف

مل
أع

ف 
ظ

مو
ك

 / 
وق

ند
ص

 ال
ى

عل
ب 

س
حا

كم
 / 

حل
 م

ي
 ف

عد
سا

كم
...

...
ل.

با
تق

س
ا

...
...

...
بـ 

د 
اع

س
. أ

...
...

ن 
ً ع

ولا
سؤ

 م
ت

كن
 / 

ول
سؤ

 م
أنا

ل؟
ما

 ال
من

ب 
س

ك
ت ت

كن
 / 

ب
س

ك
م ت

ك
ي 

 ف
ر /

ه
ش

 ال
ي

 ف
م /

يو
 ال

ي
 ف

ة /
اع

س
 ال

ي
.ف

...
ب

س
ك

ت أ
كن

ب /
س

ك
ا أ

أن
...

ة..
سن

ال
ل؟ 

عم
ت ت

كن
 / 

مل
تع

ت 
عا

سا
ي 

ي أ
ف

...
...

عة
سا

 ال
ي

ه
نت

و أ
...

ة..
اع

س
 ال

ي
مل

 ع
دأ

 أب
ت

كن
 / 

دأ
أب

ل؟
عم

 ال
ك

ذل
 / 

ذا
 ه

ي
 ف

ك
جب

أع
يء 

ش
ثر 

ك
و أ

 ه
ما

...
...

ة.
وي

لغ
 ال

ي
رات

ها
 م

ام
خد

ست
/ ا

ن 
بائ

لز
ة ا

عد
سا

 م
ي

بن
ج

أع
ة(؟

ص
خا

)ال
ة 

صي
خ

ش
 ال

ك(
ءات

فا
ك

 ( 
ك

ايا
مز

ي 
 ه

ما
ل 

عم
/ أ

م 
مي

ص
ي ت

ند
 ع

ي /
س

نف
ن 

 م
ق

واث
 / 

دئ
ها

 / 
وح

طم
ص 

خ
ش

نا 
أ

 / 
وي

 ق
د /

جا
 / 

ي
مل

 ع
/ )

دع
مب

ي )
قر

عب
 / 

م
هت

 م
ي /

اع
تم

ج
/ ا

ط 
شا

بن
...

ح
فت

من
 / 

م
ظ

من
ح 

رو
ي 

ند
 ع

ن/
ري

خ
الآ

ع 
 م

مل
عا

لت
د ا

جي
/ أ

ل 
عم

ق 
ري

 ف
من

ض
داً 

جي
ل 

عم
أ

...
ة..

عاب
لد

 وا
هة

كا
لف

ح ا
رو

ي 
ند

 ع
ع /

س
 وا

ال
خي

ي 
ند

 ع
ة /

در
با

لم
ا

ك؟
اً ل

سب
نا

ً م
ملا

 ع
جدَ

لا ت
ق أ

قل
بال

ك 
عر

ش
ل ي

ه
ي 

 ف
ير

كب
س 

اف
تن

ك 
نا

 ه
/..

...
ي .

 ف
رة

بي
ك

ة 
طال

ة ب
كل

ش
 م

ك
نا

 ه
م

نع
لا. 

مل
لع

ل ا
جا

م

د:
اع

قو
ال

ث
ؤن

لم
 وا

كر
مذ

 ال
 •

ها
وات

خ
وأ

ن 
كا

  •

يد
بع

وال
ب 

ري
لق

ة ل
شار

الإ
اء 

سم
  أ

•

ت
فا

ص
 ال

 •

ة(.
اري

مر
ست

الا
د 

في
 )ت

نذ
 م

ام
خد

ست
  ا

•

ة(
دد

ح
 م

رة
فت

د 
في

 )ت
دة

لم
   

•

ة 
لف

خت
لم

ن ا
ه

لم
( ا

ضار
 م

ئ )
او

س
وم

د( 
وائ

)ف
يا 

مزا
ة 

ش
اق

من

B
ra

in
st

or
m

 th
e 

pr
os

 a
nd

 c
on

s 
of

 d
iff

er
en

t j
ob

s.

ية
ذات

 ال
م

ه
رت

سي
لأ 

ام
 و

ين
ور

ه
ش

 م
ص

خا
ش

ى أ
 إل

مع
ست

ا

Li
st

en
 t

o 
ta

pe
d 

co
nv

er
sa

tio
n 

w
ith

  
a 

fa
m

ou
s 

pe
rs

on
 a

nd
 t

he
n 

w
rit

e 
th

ei
r C

V.
 

ية
تف

ها
ة 

سال
ن ر

 ع
ت

ظا
ح

ملا
ن 

دو

M
ak

e 
no

te
s 

on
 p

ho
ne

 m
es

sa
ge

s 
le

ft 
by

 c
lie

nt
s.

مل
 ع

لة
قاب

 م
ص

ح
 ف

ي:
يل

مث
ل ت

عم

R
ol

e-
pl

ay
/s

im
ul

at
io

n 
of

 j
ob

 i
nt

er
vi

ew
: 

th
is

 c
ou

ld
 b

e 
do

ne
 a

s 
a 

'lis
te

ni
ng

 t
ria

d'
 w

he
re

 o
ne

 s
tu

de
nt

 i
s 

th
e 

in
te

rv
ie

w
er

 a
sk

in
g 

qu
es

tio
ns

, 
an

ot
he

r 
is

 t
he

 c
an

di
da

te
 a

ns
w

er
in

g 
an

d 
th

e 
th

ird
 

ob
se

rv
es

 a
nd

 t
ak

es
 n

ot
es

 w
hi

ch
 c

an
 b

e 
us

ed
 t

o 
he

lp
 g

iv
e 

fe
ed

ba
ck

 to
 th

e 
ot

he
r t

w
o.

ت
غا

فرا
 ال

لء
 م

م
ت ث

ما
كل

 / 
مل

ج
ى 

 إل
اع

تم
س

الا

Li
st

en
in

g 
fo

r s
pe

ci
fic

 w
or

ds
/p

hr
as

es
: p

up
ils

 a
re

 g
iv

en
 c

op
y 

of
 ta

pe
 

sc
rip

t 
w

ith
 e

ve
ry

 f
ift

h/
te

nt
h 

w
or

d 
or

 k
ey

 w
or

ds
/p

hr
as

es
 b

la
nk

ed
 

ou
t. 

A
s 

th
ey

 li
st

en
 p

up
ils

 h
av

e 
to

 tr
y 

to
 fi

ll 
in

 m
is

si
ng

 w
or

ds
. T

hi
s 

ca
n 

be
 m

ad
e 

ea
si

er
 b

y 
pr

ov
id

in
g 

ju
m

bl
ed

 li
st

 f
ro

m
 w

hi
ch

 p
up

ils
 

se
le

ct
.

ار 
تي

خ
ى ا

عل
ة 

جع
ش

لم
ب ا

با
س

للأ
ة 

وي
ول

الأ
ب 

س
ح

ي 
ج

دري
ب ت

تي
تر

 
هن

لم
ى ا

حد
إ

D
ia

m
on

d 
ra

nk
in

g:
 p

up
ils

 w
or

ki
ng

 in
 g

ro
up

s 
ar

e 
gi

ve
n 

a 
se

t o
f n

in
e 

st
at

em
en

ts
 o

n 
se

pa
ra

te
 p

ie
ce

s 
of

 c
ar

d 
ab

ou
t 

w
ha

t 
m

ak
es

 jo
bs

 
m

or
e 

or
 le

ss
 a

ttr
ac

tiv
e 

(e
.g

. 
ea

rn
in

g 
a 

lo
t 

of
 m

on
ey

, 
w

or
ki

ng
 in

 
th

e 
op

en
 a

ir,
 h

av
in

g 
op

po
rtu

ni
ty

 t
o 

tra
ve

l, 
he

lp
in

g 
ot

he
r 

pe
op

le
, 

in
te

re
st

in
g 

w
or

k)
. (

S
ee

 p
53

)

ف
ص

 ال
خل

 دا
اء

ص
ح

ء إ
جرا

إ

C
ar

ry
 o

ut
 a

 c
la

ss
 s

ur
ve

y 
to

 fi
nd

 o
ut

 w
ha

t j
ob

s 
pe

op
le

 w
ou

ld
 m

os
t 

lik
e 

to
 d

o 
an

d 
w

hy
.

ي"
نت

ه
"م

ن 
وا

عن
ي ب

ه
شف

ب 
طا

خ
ير 

ض
ح

ت

P
re

pa
re

 a
 o

ne
-m

in
ut

e 
sp

ee
ch

 e
nt

itl
ed

 M
y 

Jo
b.

ل؟
جا

لر
 وا

اء
س

لن
ة ل

سب
نا

 م
ال

عم
الأ

ل 
ك

ل 
 ه

ت
شا

اق
من

G
en

de
r 

de
ba

te
: 

pu
pi

ls
 

ar
e 

gi
ve

n 
lis

t 
of

 
jo

bs
 

an
d 

as
ke

d 
to

 
id

en
tif

y 
w

he
th

er
 th

e 
jo

b 
w

ou
ld

 m
or

e 
lik

el
y 

be
 d

on
e 

by
 a

 m
an

 o
r 

a 
w

om
an

 (
in

 U
K

 a
nd

 A
ra

bi
c 

co
un

tri
es

). 
W

hy
 i

s 
th

is
? 

Is
 i

t 
fa

ir?
 

C
la

ss
 d

eb
at

e.

ب
س

نا
لم

ص ا
خ

ش
بال

ة 
هن

لم
ل ا

ص
 و

ل،
عم

 ال
ت

با
طل

ة 
تاب

ك

M
at

ch
in

g:
 p

up
ils

 a
re

 g
iv

en
 a

dv
er

tis
em

en
ts

 a
nd

 s
et

s 
of

 in
fo

rm
at

io
n 

ab
ou

t d
iff

er
en

t p
eo

pl
e.

 T
he

y 
ha

ve
 to

 m
at

ch
 jo

bs
 to

 p
eo

pl
e.

 

ة(
ه

ج
مو

ة 
تاب

ك
ة )

تي
ذا

 ال
رة

سي
 ال

ال
كم

إ

C
om

pl
et

e 
a 

C
V

 u
si

ng
 a

 w
rit

in
g 

fra
m

e.

فة
ظي

 و
عن

ن 
علا

ى إ
عل

ة 
بي

وا
ج

ة 
سال

ة ر
تاب

ك

Le
tte

r w
rit

in
g 

to
 re

sp
on

d 
to

 jo
b 

ad
ve

rti
se

m
en

t u
si

ng
 w

rit
in

g 
fra

m
e.

 
Fo

cu
s 

on
 c

on
ve

nt
io

ns
 fo

r w
rit

in
g 

fo
rm

al
 le

tte
rs

.

ة 
بل

قا
 م

ص
ح

 ف
وار

ح
ث 

دا
ح

ب أ
تي

تر

S
eq

ue
nc

in
g:

 li
ne

s 
of

 a
 jo

b 
in

te
rv

ie
w

 d
ia

lo
gu

e 
ar

e 
cu

t u
p 

on
 s

tri
ps

 
of

 p
ap

er
/c

ar
d.

 P
up

ils
 w

or
ki

ng
 in

 p
ai

rs
 h

av
e 

to
 m

at
ch

 q
ue

st
io

ns
 

an
d 

an
sw

er
s 

an
d 

th
en

 s
eq

ue
nc

e 
lin

es
 in

 c
or

re
ct

 o
rd

er
. A

n 
IC

T 
op

po
rtu

ni
ty

 i
f 

pu
pi

ls
 a

re
 p

re
se

nt
ed

 w
ith

 W
or

d 
fil

e 
co

nt
ai

ni
ng

 
ju

m
bl

ed
 s

en
te

nc
es

.

ور
ه

ش
ص 

خ
ش

ة 
يا

ح
ي 

 ف
وم

ف ي
ص

و

D
es

cr
ib

e 
a 

da
y 

in
 t

he
 l

ife
 o

f 
a 

fil
m

 s
ta

r, 
jo

ur
na

lis
t, 

tra
in

 d
riv

er
, 

w
ai

tre
ss

, e
tc

.

ية
مل

لع
ة ا

بر
خ

 ال
عن

ت 
يا

وم
ة ي

تاب
ك

W
rit

e 
a 

w
or

k 
ex

pe
rie

nc
e 

di
ar

y.

ة 
سال

لر
ص ا

خي
تل

ة/ 
ني

رو
كت

 إل
يد

بر
ة 

سال
ى ر

عل
رد 

ة 
تاب

ك
 

ية
يز

جل
لإن

با

W
rit

e 
a 

re
pl

y 
to

 a
n 

e-
m

ai
l y

ou
'v

e 
re

ce
iv

ed
 to

 a
rr

an
ge

 a
 m

ee
tin

g.

ص
خ

مل
ة 

تاب
ك

 

W
rit

e 
a 

su
m

m
ar

y 
in

 E
ng

lis
h 

of
 a

n 
e-

m
ai

l 
se

nt
 f

ro
m

 a
 c

lie
nt

 i
n 

A
ra

bi
c 

co
un

try
.

ف؟
تل

خ
لم

و ا
 ه

ما

O
dd

 o
ne

 o
ut

: 
pu

pi
ls

 a
re

 g
iv

en
 s

et
s 

of
 f

ou
r 

w
or

ds
 a

nd
 h

av
e 

to
 

de
ci

de
 w

hi
ch

 w
or

d 
is

 t
he

 o
dd

 o
ne

 o
ut

 a
nd

 w
hy

. 
It 

m
ay

 b
e 

th
at

 
th

er
e 

is
 m

or
e 

th
an

 o
ne

 c
or

re
ct

 a
ns

w
er

 d
ep

en
di

ng
, f

or
 e

xa
m

pl
e,

 o
n 

w
he

th
er

 th
e 

fo
cu

s 
is

 o
n 

m
ea

ni
ng

 o
r f

or
m

. G
et

tin
g 

pu
pi

ls
 to

 m
ak

e 
up

 s
et

s 
of

 ‘o
dd

 o
ne

 o
ut

' i
te

m
s 

fo
r c

la
ss

m
at

es
.
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Le
ve

l �
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
      

اد
ه

ط
ض

الا
ن 

 م
فة

تل
خ

 م
ع

وا
أن

D
iff

er
en

t t
yp

es
 o

f 
bu

lly
in

g 

ى
عل

اد 
ه

ط
ض

الا
ثر 

يؤ
ف 

كي
س

نا
ال

H
ow

 b
ul

ly
in

g 
af

fe
ct

s 
pe

op
le رة

اه
ظ

ع 
 م

ل
ام

ع
نت

ف 
كي

اد
ه

ط
ض

الا

H
ow

 to
 d

ea
l w

ith
 

bu
lly

in
g

ة؟
س

در
لم

ي ا
 ف

اد
ه

ط
ض

الا
ع 

وا
 أن

من
ع 

نو
ي 

( أ
جد

يو
ك )

نا
 ه

هل
د؟

ج
يو

اد 
ه

ط
ض

الا
ن 

 م
وع

ي ن
أ

...
...

ية
ص

خ
ش

 ال
اء

شي
الأ

ب 
سل

ل، 
ك

لر
، ا

ب
ضر

 ال
ي:

سد
ج

اد 
ه

ط
ض

ا
...

م
شت

 ال
ة،

هان
الإ

ب، 
س

 ال
ي:

ظ
لف

اد 
ه

ط
ض

ا
ير 

)غ
ة 

يئ
س

ل 
سائ

ل ر
سا

 إر
ة،

وه
ش

 م
ت

عا
شا

ر إ
ش

: ن
شر

با
 م

ير
 غ

اد
ه

ط
ض

ا
...

...
ال

نق
 ال

ف
هات

 ال
أو

ي 
ون

تر
ك

لإل
د ا

ري
لب

ق ا
ري

ط
ن 

 ع
ة(

ذب
ه

م
د؟

ها
ط

ض
الا

ن 
 م

وع
ي ن

 لأ
ك

يل
زم

أو 
ت 

 أن
ت

ض
عر

ل ت
ه

...
...

اد 
ه

ط
ض

 لا
ت

ض
عر

، ت
م

نع
لا. 

د؟
ها

ط
ض

الا
د 

بع
ها 

ور
شع

 / 
ره

عو
ش

 / 
ك

ور
شع

ن 
كا

ف 
كي

 / 
ب

طرا
ض

الا
/ ب

ة 
مي

لأه
م ا

عد
/ ب

ة 
حد

لو
 با

 / 
بة

كآ
بال

ت 
عر

ش
 / 

عر
ش

...
ط..

با
ح

الإ
/ ب

ب 
ض

لغ
با

د؟
ها

ط
ض

الا
ج 

تائ
ي ن

 ه
ما

م(
كلا

 ال
دم

وع
اء 

طو
لان

 )ا
ية

زال
نع

الا
ة، 

س
در

لم
ى ا

 إل
ب

ها
لذ

ض ا
رف

د؟
ها

ط
ض

للا
ض 

عر
ن ت

لم
ها 

دم
تق

ي 
لت

ة ا
ح

صي
لن

ي ا
 ه

ما
د 

ح
و أ

س أ
در

كم
غ )

بال
ص 

خ
ش

ع 
 م

م
كل

يت
ن 

ه أ
لي

 ع
هَد

ط
ض

لم
ص ا

خ
ش

ال
ما 

ن 
 ع

ث
حد

يت
ن 

ى أ
عل

د 
هَ

ط
ض

لم
ص ا

خ
ش

 ال
جَع

ش
ك ي

ذل
ك

 ).
ن..

وي
لأب

ا
ير 

 غ
نا

بأن
ن 

رو
شع

ن ي
دي

ه
ط

ض
لم

س ا
نا

 ال
عل

ج
ن ن

ا أ
ين

عل
ه. 

مع
ث 

حد
ي

م.
ه

من
ن 

في
خائ

ة 
لب

ط
 ال

ت
عا

ما
جت

ي ا
 ف

اد
ه

ط
ض

الا
ع 

ضي
وا

 م
شة

اق
من

 / 
كر

ع ذ
طي

ست
ن

ة.
سب

نا
لم

ل ا
لو

ح
 ال

اد
ج

 إي
لة

او
ح

لم

د:
اع

قو
ال

عل
فا

 ال
ب

نائ
 و

ل
اع

لف
/ ا

م 
لو

مع
لل

ي 
بن

لم
 وا

ول
ه

ج
لم

ي ل
بن

لم
  ا

•  

اة
حي

 ال
ي

 ف
ي

ح
ص

 ال
ير

/غ
ي 

ح
ص

 ال
ط

نم
 ال

يد
حد

لت
ة 

يئ
ه

ت

B
ra

in
st

or
m

 to
 id

en
tif

y 
fe

at
ur

es
 o

f h
ea

lth
y 

an
d 

un
he

al
th

y 
lif

es
ty

le
s:

 
th

is
 c

an
 b

e 
do

ne
 a

s 
w

ho
le

 c
la

ss
 a

ct
iv

ity
 o

r i
ni

tia
lly

 in
 p

ai
rs

 w
ith

 th
e 

su
pp

or
t o

f a
 d

ic
tio

na
ry

.

اء
فت

ست
/ ا

اء 
ص

ح
إ

S
ur

ve
y:

 p
up

ils
 i

nt
er

vi
ew

 c
la

ss
m

at
es

, 
fa

m
ily

 a
nd

 f
rie

nd
s 

to
 f

in
d 

ou
t a

bo
ut

 li
fe

st
yl

e.

حة
ص

لل
ة 

ضار
ة/

يد
مف

تٍ 
جا

نت
لم

ضاً 
عر

ب 
طلا

 ال
دم

يق

P
re

se
nt

in
g 

to
 

an
 

au
di

en
ce

: 
pu

pi
ls

 
m

ak
e 

a 
pr

es
en

ta
tio

n 
of

 
pr

od
uc

ts
 w

hi
ch

 a
re

 'g
oo

d 
fo

r 
yo

ur
 h

ea
lth

' a
nd

 t
ho

se
 w

hi
ch

 a
re

 
'b

ad
 fo

r y
ou

r h
ea

lth
'.

تر
يو

مب
ك

 ال
ام

خد
ست

 با
لان

إع
ل 

عم

Vi
de

o 
re

co
rd

in
g:

 m
ak

e 
a 

vi
de

o 
of

 a
dv

er
tis

em
en

ts
 c

om
pi

le
d 

an
d 

pr
es

en
te

d 
by

 p
up

ils
 o

r i
nv

ite
 p

up
ils

 to
 p

re
se

nt
 th

ei
r a

dv
er

tis
em

en
t 

us
in

g 
IC

T 
(p

re
se

nt
at

io
n 

so
ftw

ar
e)

.

ية
لو

لأو
ب ا

س
ح

ب 
تي

تر
ال

D
ia

m
on

d 
ra

nk
in

g:
 b

es
t 

(o
r 

w
or

st
) 

w
ay

s 
to

 k
ee

p 
he

al
th

y.
 (

S
ee

 
p5

3)
 

ن"
سف

 ال
كة

عر
"م

ة 
عب

م ل
دا

خ
ست

 با
عد

وا
لق

ى ا
عل

ب 
دري

لت
ا

B
at

tle
sh

ip
s 

ga
m

e:
 

Fu
n 

w
ay

 
to

 
pr

ac
tis

e 
gr

am
m

ar
, 

e.
g.

 
ve

rb
 

m
an

ip
ul

at
io

n.
 (S

ee
 p

61
)

ها 
لي

 ع
ق

لي
تع

/ال
رد

وال
ة 

يد
جر

ة/
جل

 م
ي

 ف
لة

ك
ش

 م
ءة

قرا

R
ea

di
ng

 a
nd

 re
sp

on
di

ng
 to

 p
ro

bl
em

 p
ag

e 
le

tte
rs

 fr
om

 m
ag

az
in

e.
 

اد
ه

ط
ض

الا
د 

ض
نا 

 أن
هر

ظ
ة ت

ح
لو

م 
مي

ص
ت

P
os

te
r: 

de
si

gn
 a

nt
i-b

ul
ly

in
g 

po
st

er
. 

Th
e 

po
st

er
 s

ho
ul

d 
in

cl
ud

e 
st

at
em

en
t a

bo
ut

 w
hy

 is
su

e 
is

 im
po

rta
nt

. 

ها
لال

خ
ن 

 م
ل

عم
وال

ة 
ص

 ق
يار

خت
ن ا

ك
مم

W
or

k 
on

 th
is

 to
pi

c 
co

ul
d 

be
 b

as
ed

 a
ro

un
d 

a 
re

la
te

d 
sh

or
t s

to
ry

.

اد
ه

ط
ض

الا
ة 

هر
ظا

ن 
 ع

غار
ص

لل
ح 

صائ
لن

ض ا
بع

ة 
تاب

ك

W
rit

in
g 

an
 a

dv
ic

e 
sh

ee
t f

or
 y

ou
ng

er
 c

hi
ld

re
n 

ab
ou

t b
ul

ly
in

g.

لة
ك

ش
لم

ه ا
هذ

ن 
 ع

لة
ج

 م
ي

 ف
ت

تب
ك

ة 
سال

ى ر
عل

رد 
ة 

تاب
ك

R
es

po
nd

in
g 

to
 le

tte
r o

n 
pr

ob
le

m
 p

ag
e 

of
 a

 te
en

ag
e 

m
ag

az
in

e.

م
كل

مت
 ال

دل
ب ب

غائ
 ال

غة
صي

ص ب
ة ن

تاب
ك

ة 
اد

إع

R
ew

rit
in

g 
a 

te
xt

 in
 a

 d
iff

er
en

t p
er

so
n 

(th
ird

 in
st

ea
d 

of
 fi

rs
t p

er
so

n)
 

or
 te

ns
e 

(p
as

t i
ns

te
ad

 o
f p

re
se

nt
).

ت
يا

ص
خ

ش
 ال

دى
ح

ر إ
ظ

ة ن
ه

ج
 و

لال
خ

ن 
 م

ص
ة ن

تاب
ك

ة 
اد

إع

R
ew

rit
in

g 
a 

te
xt

 f
ro

m
 t

he
 s

ta
nd

po
in

t 
of

 o
ne

 o
f 

th
e 

ch
ar

ac
te

rs
/

pe
op

le
 re

fe
rr

ed
 to

.

Creativity    الإبداع

يد
ش

نا
/ أ

ة 
ير

ص
 ق

ص
ص

ق

S
ho

rt
 s

to
ri

es
, p

oe
m

s,
 

so
ng

s

ة: 
لف

خت
 م

ية
رب

 ع
لاد

لب
ة 

بع
 تا

ية
طن

 و
يد

ش
أنا

م 
دا

خ
ست

ا
...

...
ر(.

ص
 م

ي )
لاد

ي ب
لاد

/ ب
ا( 

بي
لي

ر )
كب

لله أ
/ ا

يا(
ور

س
ر )

ديا
 ال

اة
حم

ي 
طان

أو
ب 

عر
 ال

لاد
/ ب

د 
ج

لم
ل ا

بي
س

ي 
 ف

ة:
سي

ما
ح

د 
شي

أنا
س

قد
 ال

ية
غن

/ أ
ي 

رب
لع

م ا
حل

 ال
ية

غن
: أ

قة
فر

مت
ي 

غان
أ

م
عال

 ال
ول

ح
ه 

لت
ح

ور
 "

طة
طو

ن ب
"اب

ة 
حال

لر
ص ا

ص
 ق

ام
خد

ست
ا

ب
تا

ك
 ال

ف
غلا

ر، 
صو

 ال
من

ة 
ص

لق
ع ا

ضو
مو

ع 
وق

ت

P
re

di
ct

in
g 

co
nt

en
t o

f s
to

ry
 fr

om
 il

lu
st

ra
tio

ns
, b

oo
k 

co
ve

r.

صة
لق

ث ا
دا

ح
ن أ

 م
اة

ح
تو

س
 م

ية
يل

مث
ت

R
ol

e-
pl

ay
in

g 
ep

is
od

es
 fr

om
 th

e 
st

or
y.

صة
لق

ت ا
يا

ص
خ

ش
ى 

حد
ع إ

 م
لة

قاب
 م

راء
ج

إ

In
te

rv
ie

w
in

g 
a 

ch
ar

ac
te

r f
ro

m
 th

e 
st

or
y.

ب
طلا

 ال
ى

عل
ها 

ح
طر

 و
لة

سئ
ن أ

وي
ك

ت

M
ak

in
g 

up
 q

ue
st

io
ns

 to
 p

ut
 to

 c
la

ss
m

at
es

. 

ب( 
ح

لا أ
ب /

ح
 )أ

ها
لي

 ع
ق

لي
تع

وال
ب 

طلا
 ال

ى
عل

ل 
ما

أع
ض 

عر
ب

سب
وال

P
re

se
nt

in
g 

a 
w

or
k 

to
 t

he
 c

la
ss

 c
om

m
en

tin
g 

on
 w

ha
t 

yo
u 

lik
e/

di
sl

ik
e 

ab
ou

t i
t a

nd
 w

hy
.

صة
لق

ث ا
دا

ح
ن أ

كا
 م

ول
ح

ط 
ط

خ
 م

م
مي

ص
ت

M
ak

in
g 

a 
la

be
lle

d 
pl

an
 o

r 
di

ag
ra

m
 o

f 
th

e 
se

tti
ng

 o
f 

pa
rt 

of
 t

he
 

st
or

y.

ت
يا

ص
خ

ش
 ال

حد
ت أ

كرا
مذ

ة 
تاب

ك

W
rit

in
g 

an
 

in
te

rio
r 

m
on

ol
og

ue
 

or
 

di
ar

y 
pa

ge
 

of
 

on
e 

of
 

th
e 

ch
ar

ac
te

rs
.

صة
لق

ث ا
دا

ح
 لأ

ص
خ

مل
ة 

تاب
ك

W
rit

in
g 

a 
su

m
m

ar
y.

فة
تل

خ
 م

نة
زم

 بأ
بة

تا
ك

 ال
دة

عا
إ

R
ew

rit
in

g 
in

 a
 d

iff
er

en
t t

en
se

.

طة
سي

د ب
صائ

 ق
ف

لي
تأ

C
om

po
si

ng
 s

im
pl

e 
po

em
s.

 

 

قضايا اجتماعية: الاضطهاد
Social issues: bullying



Curriculum guide for Arabic

��

Le
ve

l 8
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
               Environment    قضايا البيئة  

ي
 ف

ية
س

ئي
لر

ة ا
يئ

لب
ل ا

ك
شا

م
ي

رب
 ع

لد
/ ب

يا 
ان

ط
ري

ب

M
aj

or
 e

nv
ir

on
m

en
ta

l 
pr

ob
le

m
s 

in
 th

e 
U

K
 a

nd
 

A
ra

bi
c 

co
un

tr
y

ية
وم

ك
ح

 ال
ت(

ءا
را

ج
الإ

ل )
لو

ح
ال

G
ov

er
nm

en
t a

ct
io

ns

ية
رد

لف
( ا

ت
ءا

را
ج

الإ
ل )

لو
ح

ال

In
di

vi
du

al
 a

ct
io

ns
 

R
es

ou
rc

es
 

ht
tp

://
w

w
w

.w
w

f.o
rg

.u
k/

co
re

/
w

ild
lif

e/
fs

_0
00

00
00

03
8.

as
p

ة ؟
بي

عر
ة 

ول
 د

ا /
ني

طا
ري

ي ب
 ف

ية
س

ئي
لر

ة ا
ئي

بي
 ال

كل
شا

لم
ي ا

 ه
ما

 / 
بر

ك
/ أ

ن 
( أ

ظن
 )أ

قد
عت

/ أ
ن 

ي أ
( ل

ح
ض

يت
و )

بد
/ ي

ي 
ص

خ
ش

 ال
ي

رأي
ي 

ف
ي: 

 ه
كل

شا
 م

ة /
كل

ش
 م

وأ
س

أ
ي 

جو
 ال

ف
غلا

 ال
رة

حرا
ة 

ج
در

ع 
فا

ارت
ية

بر
 ال

اة
حي

 ال
ها

ض ل
عر

تت
ي 

لت
ت ا

دا
دي

ه
لت

ا
ت

ابا
لغ

( ا
ى

عل
اء 

ض
لق

 )ا
ير

دم
ت

ط
نف

 ال
ت

قلا
 نا

من
ل 

رو
بت

 ال
ب

سر
ت

اء
لم

 وا
واء

ه
وال

ة 
رب

لت
ث ا

لو
ت

نع
صا

لم
 وا

ت
صلا

وا
لم

ل ا
سائ

 و
عن

م 
ج

نا
 ال

ث
لو

لت
ا

ية
وو

لن
ت ا

ايا
نف

ال
حة

يا
س

ال
...

...
ق

ري
ط

ن 
 ع

ئة
بي

لل
رر 

ض
 ال

صل
ح

ي
...

...
ن.

ي أ
ور

ضر
 ال

من
 / 

م
ه

لم
ن ا

م
...

...
...

ي 
 رأ

ضد
نا 

/ أ
 ..

...
ي .

 رأ
مع

نا 
أ

ؤذٍ
 م

ي /
لب

س
 / 

ي
جاب

 إي
يرٌ

تأث
 ..

...
ـ..

ن ل
كو

ن ي
ن أ

ك
مم

 ال
من

ة؟
يئ

لب
ة ا

ماي
ح

ا ل
ذه

خ
ة أ

وم
ك

ح
 ال

ى
عل

 / 
نا

لي
 ع

ي
لت

ت ا
اءا

جر
الإ

ما 
ن: 

ة أ
ول

لد
ع ا

طي
ست

/ ت
ة 

وم
ك

ح
 ال

ى
عل

ب 
ج

ي
ت

ابا
لغ

ب ا
ري

خ
ع ت

من
- ت

ض
قرا

لان
ة ل

ض
عر

لم
ت ا

قا
لو

خ
لم

ة ا
ماي

ح
ت ل

وا
ط

خ
ذ 

خ
 تأ

-
ت 

صلا
وا

لم
ل ا

سائ
 و

عن
ج 

نات
 ال

ث
لو

لت
ن ا

 م
حد

لل
ت 

وا
ط

خ
ذ 

خ
 تأ

-
نع

صا
لم

وا
ت

شرا
ح

 ال
ت

دا
بي

 م
ام

خد
ست

ن ا
 م

يل
قل

لت
ت ل

وا
ط

خ
ذ 

خ
تت

 -
ة 

يع
سر

 ال
رق

ط
 ال

من
د 

زي
لم

ء ا
نا

ن ب
 ع

ف
وق

تت
 -

مة
عا

 ال
ت

صلا
وا

لم
م ا

دا
خ

ست
ى ا

عل
ع 

ج
ش

- ت
ت

ايا
نف

 ال
ع(

ني
ص

ة ت
اد

إع
ر )

وي
تد

ى 
عل

ع 
ج

ش
ت

ة 
اق

ط
 و

ية
س

شم
 ال

قة
طا

 ال
ثل

 م
قة

طا
لل

ى 
خر

رَ أ
اد

ص
 م

مر
تث

س
ن ت

- أ
اح

ري
ال

ة 
اد

إع
ر )

وي
تد

ت. 
ايا

نف
 ال

ي(
رم

ء )
قا

 إل
دم

 ع
نا.

يات
ح

ط 
نم

ير 
غي

: ت
نا

لي
 ع

ب
ج

ي
ه 

يا
لم

ر ا
هد

م 
عد

ك. 
تي

س
بلا

 ال
ب /

عل
 ال

ج /
جا

لز
/ ا

ق 
ور

 ال
ت

ايا
نف

ع( 
ني

ص
ت

لا 
بد

ة 
ئي

وا
ه

 ال
جة

درا
 ال

أو
ة 

ام
لع

ت ا
صلا

وا
لم

ل ا
سائ

 و
ام

خد
ست

. ا
اء

رب
ه

ك
وال

ر. 
صد

لم
ة ا

عي
بي

ط
 ال

مة
طع

الأ
ل 

او
تن

 . 
...

د .
ض

ج 
جا

حت
الا

ت. 
ارا

سي
 ال

من

د:
اع

قو
ال

يل
ض

تف
 ال

 و
نة

قار
لم

ب ا
لو

س
أ

دة
اع

س
لم

ل ا
عا

لأف
ا

ب 
طلا

 ال
يع

ج
ش

لت
ط 

ط
خ

وم
ة 

ئي
مر

ة 
يل

س
 و

ام
خد

ست
 با

شة
اق

من
 

كة
شار

لم
ل

B
ra

in
st

or
m

in
g:

 
us

in
g 

sp
id

er
gr

am
 

(a
nd

 
w

ith
 

vi
su

al
 

su
pp

or
t),

 
br

ai
ns

to
rm

 i
de

as
/in

fo
rm

at
io

n 
re

la
te

d 
to

 e
nv

iro
nm

en
t: 

to
 e

ns
ur

e 
m

ax
im

um
 in

vo
lv

em
en

t a
nd

 h
el

p 
tri

gg
er

 id
ea

s,
 te

ac
he

r c
an

 p
ro

vi
de

 
lis

t o
f r

el
at

ed
 te

rm
s/

id
ea

s 
w

hi
ch

 p
up

ils
 w

or
ki

ng
 in

 p
ai

rs
 a

re
 a

sk
ed

 
to

 c
la

ss
ify

 (
e.

g.
 p

os
iti

ve
/n

eg
at

iv
e)

 a
nd

 t
he

n 
ad

d 
to

. T
hi

s 
ca

n 
be

 
fo

llo
w

ed
 b

y 
w

ho
le

 c
la

ss
 fe

ed
ba

ck
.

فة
تل

خ
 م

ت
طا

شا
بن

ه 
اق

رف
وإ

و 
دي

في
م 

يل
 ف

ض
عر

Vi
ew

in
g 

vi
de

o/
D

V
D

 
re

co
rd

in
gs

 
(c

lip
s 

or
 

w
ho

le
 

pr
og

ra
m

m
es

, 
dr

am
a 

or
 d

oc
um

en
ta

ry
) 

ca
n 

be
 e

ffe
ct

iv
e 

w
ay

 to
 in

pu
t i

de
as

 a
nd

 
fa

m
ili

ar
is

e 
pu

pi
ls

 w
ith

 re
le

va
nt

 la
ng

ua
ge

. I
t i

s 
ge

ne
ra

lly
 u

se
fu

l:

• 
To

 
in

tro
du

ce
 

ke
y 

th
em

e(
s)

 
be

fo
re

 
vi

ew
in

g 
(a

pp
ro

pr
ia

te
  

 
vi

su
al

s 
ca

n 
as

si
st

 h
er

e)
.

• 
To

 p
re

se
nt

 t
he

 p
ro

gr
am

m
e 

in
 s

ec
tio

ns
 a

nd
 p

os
si

bl
y 

al
lo

w
  

 
pu

pi
ls

 to
 v

ie
w

 m
or

e 
th

an
 o

nc
e.

• 
To

 g
iv

e 
pu

pi
ls

 a
n 

ac
tiv

ity
, e

.g
. t

ru
e/

fa
ls

e 
or

 ta
bl

e 
co

m
pl

et
io

n,
  

 
to

 fo
cu

s 
th

ei
r a

tte
nt

io
n 

w
hi

le
 v

ie
w

in
g.

ت
ويا

ول
الأ

ب 
س

ح
ل 

ك
شا

لم
ل ا

لو
ح

ف 
ني

ص
ت

D
ia

m
on

d 
ra

nk
in

g:
 p

up
ils

 w
or

ki
ng

 in
 g

ro
up

s 
ar

e 
gi

ve
n 

a 
se

t o
f n

in
e 

pr
op

os
al

s 
on

 s
ep

ar
at

e 
pi

ec
es

 o
f c

ar
d 

su
gg

es
tin

g 
w

ha
t s

te
ps

 th
e 

go
ve

rn
m

en
t 

sh
ou

ld
 t

ak
e 

to
 p

ro
te

ct
 t

he
 e

nv
iro

nm
en

t. 
Th

ey
 a

re
 

as
ke

d 
to

 r
an

k 
th

e 
pr

op
os

al
s 

in
 o

rd
er

 o
f 

pr
io

rit
y 

by
 f

or
m

in
g 

th
e 

ni
ne

 c
ar

ds
 in

to
 th

e 
sh

ap
e 

of
 a

 d
ia

m
on

d.
 G

ro
up

s 
th

en
 p

re
se

nt
 th

ei
r 

ra
nk

in
gs

 f
or

 t
he

 c
la

ss
 t

o 
re

ac
h 

a 
co

ns
en

su
s 

th
ro

ug
h 

di
sc

us
si

on
 

an
d 

de
ba

te
. (
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ت
ايا

نف
 ال

ير
دو

/ ت
ع 

ني
ص

ة ت
اد

إع
ن 

 ع
ع(

طلا
ست

 )ا
اء

ص
ح

ل إ
عم

S
ur

ve
y:

  f
in

d 
ou

t w
ho

 in
 g

ro
up

 re
cy

cl
es

 w
ha

t.

ل 
ك

شا
 م

جة
عال

وم
ح 

طر
ن ل

صي
خ

ش
ن 

بي
ة 

بل
قا

 م
ي:

يل
مث

ل ت
عم

ئة
بي

ال

In
te

rv
ie

w
: s

cr
ip

t a
nd

 a
ct

 o
ut

 a
n 

in
te

rv
ie

w
. ئة

بي
 ال

عن
ة 

لم
ك

ير 
ض

ح
ت

P
re

pa
re

 a
 o

ne
-m

in
ut

e 
sp

ee
ch

.

س
در

لم
ف ا

شرا
 بإ

ت
ما

لو
مع

 ال
عن

ث 
ح

لب
ا

G
ui

de
d 

re
se

ar
ch

 in
vo

lv
in

g 
on

e 
or

 m
or

e 
of

 th
e 

fo
llo

w
in

g:

• 
Id

en
tif

ic
at

io
n 

of
 in

fo
rm

at
io

n:
 te

xt
 m

ar
ki

ng
.

• 
C

at
eg

or
is

at
io

n 
of

 
in

fo
rm

at
io

n:
 

ta
bl

e 
co

m
pl

et
io

n 
(n

at
ur

al
  

 
re

so
ur

ce
s,

 e
tc

 in
 d

iff
er

en
t r

eg
io

ns
).

• 
R

ef
or

m
ul

at
io

n 
of

 
in

fo
rm

at
io

n:
 

su
m

m
ar

is
in

g/
pr

od
uc

in
g 

an
  

 
ill

us
tra

te
d 

fa
ct

 s
he

et
.

• 
pr

es
en

ta
tio

n 
of

 in
fo

rm
at

io
n 

to
 a

n 
au

di
en

ce
. 

ل 
لو

ح
اد 

ج
وإي

ة 
ئي

بي
ل 

ك
شا

 م
رح

ط
ة ل

ح
لو

أو 
ط 

حائ
ة 

جل
 م

ل
عم ها

ل

P
os

te
r: 

as
k 

pu
pi

ls
 

to
 

se
le

ct
 

en
vi

ro
nm

en
ta

l 
is

su
e 

th
ey

 
ar

e 
co

nc
er

ne
d 

ab
ou

t a
nd

 d
es

ig
n 

a 
po

st
er

 te
lli

ng
 p

eo
pl

e 
ab

ou
t i

t. 
Th

e 
po

st
er

 s
ho

ul
d 

in
cl

ud
e 

st
at

em
en

t a
bo

ut
 w

hy
 is

su
e 

is
 im

po
rta

nt
 a

nd
 

w
ha

t c
ou

ld
 b

e 
do

ne
 a

bo
ut

 it
. A

 s
lo

ga
n 

sh
ou

ld
 a

ls
o 

be
 in

cl
ud

ed
 (N

o 
to

 …
!, 

D
ow

n 
w

ith
 …

!, 
P

ro
te

ct
 …

!, 
S

av
e 

…
!).

نة
دي

لم
/ ا

ة 
ري

لق
ي ا

 ف
ش

عي
 ال

وئ
سا

وم
ن 

س
حا

 م
نة

قار
م

C
om

pa
rin

g:
 p

ro
s 

an
d 

co
ns

 o
f 

liv
in

g 
in

 t
he

 c
ity

 a
nd

 li
vi

ng
 in

 t
he

 
co

un
try

.

ي 
 ف

ها
لت

ثي
 م

مع
ت 

طا
سل

 ال
ها

خذ
تت

ي 
لت

ت ا
وا

ط
خ

 ال
نة

قار
م

ية
رب

 ع
لة

دو

C
om

pa
rin

g:
 

pu
pi

ls
 

co
m

pa
re

 
en

vi
ro

nm
en

ta
l 

is
su

es
 

an
d 

st
ep

s 
ta

ke
n 

to
 a

dd
re

ss
 t

he
m

 i
n 

th
ei

r 
ow

n 
lo

ca
l 

ar
ea

/c
ou

nt
ry

 w
ith

 
si

tu
at

io
n 

in
 ta

rg
et

 c
ou

nt
ry

. W
he

re
 th

er
e 

is
 li

nk
 w

ith
 p

ar
tn

er
 s

ch
oo

l, 
th

is
 c

an
 b

ec
om

e 
a 

co
lla

bo
ra

tiv
e 

pr
oj

ec
t 

w
ith

 c
la

ss
es

 i
n 

ea
ch

 
sc

ho
ol

 p
ro

vi
di

ng
 k

ey
 in

fo
rm

at
io

n 
ab

ou
t 

th
e 

si
tu

at
io

n 
in

 t
he

 lo
ca

l 
ar

ea
/c

ou
nt

ry
. O

ut
co

m
es

 o
f t

he
 p

ro
je

ct
 c

ou
ld

 b
e 

pr
es

en
te

d 
in

 th
e 

fo
rm

 o
f a

 n
ew

sp
ap

er
 /m

ag
az

in
e 

or
 o

n 
th

e 
sc

ho
ol

 w
eb

si
te

. 

لة
ج

 م
ي

 ف
ال

مق
ى 

عل
رد 

ة 
سال

ة ر
تاب

ك

P
up

ils
 w

rit
e 

a 
le

tte
r 

to
 a

 m
ag

az
in

e 
re

sp
on

di
ng

 to
 a

n 
ar

tic
le

 th
ey

 
ha

ve
 re

ad
. دة

ري
ج

( ل
ية

يات
ح

 ال
رة

دو
 ال

ع /
ني

ص
ة ت

اد
إع

ث )
دا

ح
ب أ

تي
تر

S
eq

ue
nc

in
g 

ac
tiv

ity
: 

th
e 

lif
e 

cy
cl

e 
of

 a
 C

ok
e 

ca
n/

ne
w

sp
ap

er
. 

P
up

ils
 

w
or

ki
ng

 
in

 
pa

irs
/g

ro
up

s 
de

ci
de

 
on

 
co

rr
ec

t 
or

de
r 

fo
r 

se
nt

en
ce

s 
cu

t u
p 

on
 c

ar
d.

 V
is

ua
l s

up
po

rt 
in

 th
e 

fo
rm

 o
f a

 s
et

 o
f 

pi
ct

ur
es

 m
ay

 b
e 

pr
ov

id
ed

. 

لام
ك

 ال
اع

نو
ف أ

تل
خ

 م
ف

شا
كت

 لا
م

ج
مع

 ال
ام

خد
ست

ا

D
ev

el
op

in
g 

re
fe

re
nc

e 
sk

ill
s 

in
cl

ud
in

g 
us

e 
of

 b
ili

ng
ua

l d
ic

tio
na

ry
.
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K
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vo

ca
bu

la
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O
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Smoking, drug addiction and alcoholism    الإدمان على التدخين، المخدرات والكحول

ب
با

ش
 ال

ل
ع

ج
ي ت

لت
ب ا

با
س

الأ
ن،

خي
تد

 ال
ى

عل
ن 

نو
دم

ي
ل 

حو
ك

وال
ت 

درا
خ

لم
ا

R
ea

so
ns

 w
hy

 y
ou

ng
 

pe
op

le
 s

m
ok

e,
 ta

ke
 

dr
ug

s,
 d

ri
nk

 a
lc

oh
ol

ي
 ف

ان
دم

الإ
ة 

هر
ظا

ة 
رن

قا
م

ية
رب

ع
ل 

دو
 و

يا
ان

ط
ري

ب

C
om

pa
ri

ng
 s

itu
at

io
n 

in
 

U
K

 w
ith

 A
ra

bi
c 

co
un

tr
ie

s

ذه
 ه

جة
ال

ع
 م

كن
يم

ف 
كي

ع(
ضي

وا
لم

 )ا
رة

اه
ظ

ال

H
ow

 is
su

e 
sh

ou
ld

 b
e 

ad
dr

es
se

d

ن:
خي

تد
ال

ل 
او

تن
 و

ت
درا

خ
لم

ي ا
ط

عا
/ ت

ن 
خي

تد
 ال

ى
 إل

ب
با

ش
 ال

يل
ج

جأ 
يل

ذا 
ما

ل
ة؟

بي
عر

 ال
لاد

لب
/ ا

يا 
طان

ري
ي ب

 ف
ول

ح
ك

ال
ن 

لو
او

تن
/ ي

ت 
درا

خ
لم

ن ا
طو

عا
يت

 / 
ون

خن
يد

م 
ه

ران
أق

 / 
م

ءه
قا

صد
ن أ

 لأ
-

ول
ح

ك
ال

ية
اع

تم
ج

الا
ت 

ملا
جا

لم
ن ا

ً م
عا

نو
ها 

ون
بر

عت
- ي

اء
خ

تر
س

الا
 و

حة
لرا

 با
م

ره
شع

ا ت
ه

لأن
 -

ج(
ض

لن
)با

ة 
ول

ج
لر

ً با
سا

سا
ح

م إ
ه

ح
من

/ ت
م 

ره
شع

ا ت
ه

لأن
 -

ي 
ط

عا
/ ت

ن 
خي

تد
 ال

عن
ن 

لو
حو

يت
ب 

با
ش

 ال
عل

ج
ي ت

لت
ب ا

با
س

الأ
ن 

 ع
ما

أ
ل:

حو
ك

وال
ت 

درا
خ

لم
ا

من
لث

( ا
ظة

اه
 )ب

ية
غال

ها 
لأن

-
حة

ص
بال

ضر 
ا ت

ه
لأن

 -
 

ب
قل

 ال
ض

مرا
/ أ

ن 
طا

سر
 ال

ض
مر

ب 
سب

د ت
 ق

ها
لأن

 -
 

ها
لي

 ع
ان

دم
الإ

ة 
ول

ه
س

- ل
 

ين
يف

عن
 / 

ين
ني

دوا
 ع

م
ه

عل
ج

د ت
 ق

ها
لأن

 -
 

مة
ري

ج
 ال

ى
 إل

م
ده

قو
/ ت

م 
ه

ي ب
ود

د ت
 ق

ها
لأن

 -
 

ي 
ط

عا
/ ت

ن 
خي

تد
لل

ي 
ون

قان
 ال

ب /
س

نا
لم

ر ا
عم

 ال
هو

ما 
ك 

رأي
ي 

 ف
ل؟

حو
ك

 ال
ول

نا
/ ت

ت 
درا

خ
لم

ا
ياً

هائ
ع ن

من
ن ت

ب أ
ج

، ي
نة

س
شر 

 ع
ية

مان
، ث

نة
س

شر 
 ع

تة
س

ر، 
عم

ي 
ي أ

ف
 / 

ين
خ

تد
 ال

ن(
 م

حد
 )ت

نع
تم

ن 
س أ

دار
لم

/ ا
ة 

وم
ك

ح
 ال

يع
ط

ست
ف ت

كي
ل؟

حو
ك

 ال
ول

نا
، ت

ت
درا

خ
لم

ا
ل 

حو
ك

 ال
ت /

درا
خ

لم
/ ا

ن 
خي

تد
 ال

طار
خ

 لأ
ب

با
ش

 ال
يل

ج
ة 

عي
تو

ب 
ج

- ي
حة

ص
 ال

ى
عل

ها 
ثر

وأ
مة

عا
 ال

كن
ما

الأ
ع 

مي
ج

ي 
 ف

ين
خ

تد
 ال

نع
 م

ب
ج

- ي
شر

 ع
نة

ام
لث

ن ا
س

ن 
دو

ب 
با

ش
لل

ل 
حو

ك
 ال

ن /
خا

لد
ع ا

بي
م 

عد
ب 

ج
- ي

ت
درا

خ
لم

ع ا
بي

ة 
هم

ه ت
لي

 ع
ت

ثب
ن ي

بم
ت 

وبا
عق

 ال
ى

ص
أق

ق 
بي

ط
ب ت

ج
- ي

ول
ح

ك
وال

ن 
خا

لد
ع ا

بي
ن( 

 ع
لان

لإع
/ ا

ة 
عاي

لد
) ا

ج 
وي

تر
ع 

من
ب 

ج
- ي

ش:
قا

لن
ي ا

 ف
مة

خد
ست

لم
ر ا

بي
عا

لت
ا

...
...

...
ى..

خر
ة أ

حي
 نا

من
 و

...
...

...
ة.

حي
 نا

من
...

...
...

راً.
خي

.وأ
...

...
ثاً.

ثال
...

...
ياً.

ثان
...

...
ولا

أ
...

...
ن..

ه أ
في

ك 
ش

لا 
ما 

.م
...

...
ل .

حا
ي 

 /أ
ية

ى أ
عل

...
...

...
ن 

 م
م

رغ
بال

ي 
بت

جر
ن ت

.م
...

...
ص

خا
 ال

ي
رأي

..ب
...

ي..
ظر

ة ن
ه

ج
 و

من
...

...
ى

س
نن

لا 
ن 

ا أ
ين

عل
...

...
ة..

ص
خا

ال
...

...
...

ل..
ما

حت
ى ا

عل
د 

تم
يع

ذا 
 ه

/..
...

...
...

ى..
عل

د 
تم

يع
ذا 

ه

د:
اع

قو
ال

د 
 ق

ام
خد

ست
  ا

•

ها
وات

خ
وأ

ن 
ة إ

مي
س

الا
ل 

جم
 ال

 •

ي
نف

 ال
ب

لو
س

  أ
•

جر
 ال

ف
رو

ح
  •

يه
 إل

ف
ضا

لم
 وا

ف
ضا

لم
  ا

•

ت
غا

فرا
 ال

ملأ
 وا

ص
لن

ى ا
 إل

مع
ست

ا

Li
st

en
in

g 
fo

r s
pe

ci
fic

 w
or

ds
/p

hr
as

es
: p

up
ils

 a
re

 g
iv

en
 c

op
y 

of
 ta

pe
 

sc
rip

t 
w

ith
 e

ve
ry

 f
ift

h/
te

nt
h 

w
or

d 
or

 k
ey

 w
or

ds
/p

hr
as

es
 b

la
nk

ed
 

ou
t. 

A
s 

th
ey

 li
st

en
 p

up
ils

 h
av

e 
to

 tr
y 

to
 fi

ll 
in

 m
is

si
ng

 w
or

ds
. T

hi
s 

ca
n 

be
 m

ad
e 

ea
si

er
 b

y 
pr

ov
id

in
g 

ju
m

bl
ed

 li
st

 f
ro

m
 w

hi
ch

 p
up

ils
 

se
le

ct
.

ق
اف

أو
لا 

 / 
ق

اف
أو

ت: 
ما

لو
مع

 ال
ف

ني
ص

ت

S
ta

te
m

en
ts

 a
ct

iv
ity

: p
up

ils
 w

or
ki

ng
 in

 p
ai

rs
/g

ro
up

s 
ar

e 
gi

ve
n 

se
t 

of
 s

ta
te

m
en

ts
 a

nd
 a

re
 a

sk
ed

 to
 c

la
ss

ify
 e

ac
h 

st
at

em
en

t a
cc

or
di

ng
 

to
 w

he
th

er
 t

he
y 

ag
re

e 
or

 d
is

ag
re

e 
w

ith
 it

 (
or

 w
he

th
er

 t
he

y 
th

in
k 

it 
is

 tr
ue

 o
r 

fa
ls

e)
. D

ec
is

io
ns

 a
nd

 ju
st

ifi
ca

tio
ns

 a
re

 th
en

 fe
d 

ba
ck

 
to

 th
e 

w
ho

le
 c

la
ss

.

نة
عي

 م
رة

صو
ل 

حو
ة 

ئل
س

ح أ
طر

Q
ue

st
io

n 
se

tti
ng

 a
ro

un
d 

a 
pi

ct
ur

e:
 p

up
ils

 in
 g

ro
up

s 
de

ci
de

 o
n 

an
d 

no
te

 q
ue

st
io

ns
 t

he
y 

w
ou

ld
 li

ke
 t

o 
as

k 
th

e 
pe

rs
on

/p
eo

pl
e 

in
 t

he
 

pi
ct

ur
e.

 T
hi

s 
ca

n 
be

 fo
llo

w
ed

 u
p 

by
 th

e 
re

ad
in

g 
of

 a
 te

xt
, I

nt
er

ne
t 

re
se

ar
ch

, t
he

 v
ie

w
in

g 
of

 a
 v

id
eo

, e
tc

., 
to

 tr
y 

to
 fi

nd
 o

ut
 a

nd
 n

ot
e 

an
sw

er
s 

to
 t

he
 q

ue
st

io
ns

. 
Th

is
 c

an
 t

he
n 

le
ad

 o
n 

to
 a

 p
ie

ce
 o

f 
w

rit
te

n 
w

or
k.

ية
لو

لأو
ب ا

س
ح

ف 
ني

ص
ت

D
ia

m
on

d 
ra

nk
in

g:
 p

up
ils

 w
or

ki
ng

 in
 g

ro
up

s 
ar

e 
gi

ve
n 

a 
se

t o
f n

in
e 

pr
op

os
al

s 
on

 s
ep

ar
at

e 
pi

ec
es

 o
f c

ar
d 

su
gg

es
tin

g 
w

ha
t s

te
ps

 th
e 

go
ve

rn
m

en
t 

sh
ou

ld
 t

ak
e 

to
 d

is
co

ur
ag

e 
dr

ug
 d

ep
en

de
nc

y.
 T

he
y 

ar
e 

as
ke

d 
to

 ra
nk

 th
e 

pr
op

os
al

s 
in

 o
rd

er
 o

f p
rio

rit
y 

by
 fo

rm
in

g 
th

e 
ni

ne
 c

ar
ds

 in
to

 th
e 

sh
ap

e 
of

 a
 d

ia
m

on
d.

 G
ro

up
s 

th
en

 p
re

se
nt

 th
ei

r 
ra

nk
in

gs
 f

or
 t

he
 c

la
ss

 t
o 

re
ac

h 
a 

co
ns

en
su

s 
th

ro
ug

h 
di

sc
us

si
on

 
an

d 
de

ba
te

. (
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ن/ 
عي

 م
وع

ض
مو

ة 
ش

اق
من

ل 
خلا

ن 
 م

ور
ض

ح
 ال

ى
عل

ار 
ك

أف
ض 

عر
اء 

ص
ح

ل إ
عم

P
re

se
nt

 id
ea

s 
to

 a
n 

au
di

en
ce

 (e
ith

er
 in

di
vi

du
al

ly,
 in

 s
m

al
l g

ro
up

s 
or

 w
ith

 t
he

 c
la

ss
) 

us
in

g 
pr

ep
ar

ed
 m

at
er

ia
l, 

vi
su

al
s,

 g
es

tu
re

 a
nd

 
ex

pr
es

si
on

. T
hi

s 
m

ig
ht

 b
e 

a 
‘li

ve
’ t

al
k,

 a
 m

ul
tim

ed
ia

 p
re

se
nt

at
io

n,
 

a 
sk

et
ch

, a
 p

oe
m

, a
 s

on
g 

or
 a

 v
id

eo
.

ف
ص

 ال
خل

 دا
اء

فت
ست

/ ا
اء

ص
ح

إ

S
ur

ve
y:

 p
up

ils
 in

te
rv

ie
w

 c
la

ss
m

at
es

.

رة
صي

 ق
صة

 ق
لال

خ
ن 

 م
وع

ض
مو

 ال
ذا

 ه
سة

درا

W
or

k 
on

 th
is

 to
pi

c 
co

ul
d 

be
 b

as
ed

 a
ro

un
d 

a 
re

la
te

d 
sh

or
t s

to
ry

.

ول
حل

وال
ة 

كل
ش

لم
ض ا

عر
ط ت

حائ
ة 

جل
 م

ل
عم

P
os

te
r: 

as
k 

pu
pi

ls
 t

o 
se

le
ct

 a
n 

is
su

e 
th

ey
 a

re
 c

on
ce

rn
ed

 a
bo

ut
 

an
d 

de
si

gn
 a

 p
os

te
r 

te
lli

ng
 p

eo
pl

e 
ab

ou
t 

it.
 I

t 
sh

ou
ld

 i
nc

lu
de

 
st

at
em

en
t a

bo
ut

 w
hy

 is
su

e 
is

 im
po

rta
nt

 a
nd

 w
ha

t c
ou

ld
 b

e 
do

ne
 

ab
ou

t i
t. 

A 
sl

og
an

 s
ho

ul
d 

al
so

 b
e 

in
cl

ud
ed

 (N
o 

to
…

!).

ي
اع

جم
ل 

عم
ة/

لف
خت

 م
ية

حل
 م

ق
ط

نا
 م

ي
 ف

ان
دم

الإ
ة 

ارن
مق

C
om

pa
rin

g:
 p

up
ils

 c
om

pa
re

 d
ru

g 
de

pe
nd

en
cy

 is
su

es
 a

nd
 s

te
ps

 
ta

ke
n 

to
 a

dd
re

ss
 t

he
m

 i
n 

th
ei

r 
ow

n 
lo

ca
l 

ar
ea

/c
ou

nt
ry

 w
ith

 
si

tu
at

io
n 

in
 ta

rg
et

 c
ou

nt
ry

. W
he

re
 th

er
e 

is
 li

nk
 w

ith
 p

ar
tn

er
 s

ch
oo

l, 
th

is
 c

an
 b

ec
om

e 
a 

co
lla

bo
ra

tiv
e 

pr
oj

ec
t 

w
ith

 c
la

ss
es

 i
n 

ea
ch

 
sc

ho
ol

 p
ro

vi
di

ng
 k

ey
 in

fo
rm

at
io

n.
 O

ut
co

m
es

 o
f t

he
 p

ro
je

ct
 c

ou
ld

 
be

 p
re

se
nt

ed
 i

n 
th

e 
fo

rm
 o

f 
a 

ne
w

sp
ap

er
/m

ag
az

in
e 

or
 o

n 
th

e 
sc

ho
ol

 w
eb

si
te

. 

ين
هق

مرا
لل

ح 
صائ

ت ن
شرا

و ن
ة أ

يد
جر

ى 
 إل

لة
سا

ة ر
تاب

ك

W
rit

in
g 

a 
le

tte
r t

o 
a 

m
ag

az
in

e.

W
rit

in
g 

an
 a

dv
ic

e 
sh

ee
t f

or
 y

ou
ng

er
 c

hi
ld

re
n 

ab
ou

t d
an

ge
rs

.

ة 
اد

إع
 و

ل
اع

لف
، ا

من
لز

ر ا
يي

تغ
ع 

 م
ص

لن
ة ا

تاب
ك

ة 
اد

إع

R
ew

rit
in

g 
a 

te
xt

 in
 a

 d
iff

er
en

t p
er

so
n 

(th
ird

 in
st

ea
d 

of
 fi

rs
t p

er
so

n)
 

or
 te

ns
e 

(p
as

t i
ns

te
ad

 o
f p

re
se

nt
).

ت
يا

ص
خ

ش
 ال

دى
ح

ر إ
ظ

ة ن
ه

ج
 و

من
ه 

بت
تا

ك

R
ew

rit
in

g 
a 

te
xt

 f
ro

m
 t

he
 s

ta
nd

po
in

t 
of

 o
ne

 o
f 

th
e 

ch
ar

ac
te

rs
/

pe
op

le
 re

fe
rr

ed
 to

.
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, t
op
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s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
    Equality and gender    المساواة والجنس       

أة
مر

وال
ل 

ج
لر

ن ا
بي

ة 
اوا

س
لم

ا

E
qu

al
ity

ول
حل

 ال
اد

ج
إي

S
ol

ut
io

ns

لاد 
لب

/ ا
يا 

طان
ري

ي ب
 ف

ى(
نث

الأ
 و

كر
لذ

) ا
ن 

سي
جن

 ال
ين

ة ب
اوا

س
 م

جد
تو

ل 
ه

ة:
بي

عر
ال

ن؟
نو

قا
 ال

ام
أم

 -
ة؟

ئل
عا

 ال
من

ض
 -

ل؟
عم

 ال
اق

ط
ي ن

 ف
-

ت 
بن

وال
د 

ول
وال

 / 
أة

مر
وال

ل 
ج

لر
ن ا

بي
ل 

ام
تع

 ال
ي

 ف
ف

تلا
خ

الا
هر 

ظ
ف ي

كي
ت؟

فا
قا

لث
ف ا

تل
خ

 م
ي

ف
ت؟ 

بن
وال

د 
ول

 ال
ة /

مرأ
 ال

 و
جل

لر
ع ا

ضو
مو

م 
علا

الإ
ل 

سائ
 و

رح
ط

ف ت
كي

ب(
غر

 ال
 و

رق
ش

 ال
ي

 ف
ق

سب
لم

م ا
ك

ح
 ال

قة
ري

ط
(

ك؟
ظر

ة ن
ه

ج
 و

ي /
ص

خ
ش

 ال
ك

رأي
و 

 ه
ما

 ..
ن..

و أ
 ه

ي
اع

طب
 ان

/..
ن 

ح أ
ض

وا
 ال

من
ه 

 أن
ي /

ظر
ة ن

ه
ج

 و
ص /

خا
 ال

ي
رأي

ي 
ف

ق(
اف

أو
لا 

ق )
اف

أو
نا 

/ أ  
اء:

س
لن

ن ا
ل أ

عد
 ال

ير
 غ

من
ل /

عد
 ال

من
 / 

ح
حي

ص
ير 

 غ
ح /

حي
ص

ه 
أن

ال
ج

لر
ا ا

ه
ك

تل
يم

ي 
لت

ق ا
قو

ح
 ال

س
نف

ن 
ك

تل
يم

لا 
ال

ج
لر

ح ا
من

ا ي
كم

م 
لي

تع
 ال

ي
 ف

ص
فر

 ال
س

نف
ن 

ح
من

لا ي
ال

ج
لر

ل ا
مث

ة( 
قي

تر
)ال

ي 
يف

ظ
لو

ر ا
وي

ط
لت

ق ا
ح

س 
نف

ن 
ك

تل
يم

لا 
ال

ج
لر

ن ا
 م

قلَ
ن أ

سب
ك

ي
ية

زل
من

 ال
ال

عم
الأ

ع 
مي

ج
م ب

يا
لق

ن ا
ه

من
ع 

وق
يت

ال
طف

الأ
ة ب

مل
كا

 ال
ية

نا
لع

ن ا
ه

من
ع 

وق
يت

ق:
ح

ء ب
سا

لن
ع ا

مت
تت

ن 
ب أ

ج
ي

اة
حي

 ال
ك

ري
ش

ار 
تي

خ
ا

اج
زو

لل
ب 

س
نا

لم
ن ا

س
 ال

يار
خت

ا
م

ده
عد

 و
ب

جا
لإن

ب ل
س

نا
لم

ر ا
عم

 ال
يد

حد
ت

مل
لع

ى ا
 إل

ب
ها

لذ
ر ا

يا
خت

ا

ى 
نث

الأ
ن 

كا
إم

ي 
 ف

هل
 ؟ 

ت
بي

 ال
خل

 دا
ى

نث
الأ

 و
كر

لذ
ن ا

بي
ة 

اوا
س

 م
ك

نا
 ه

هل
ل 

 ه
ل؟

نز
لم

ل ا
ما

أع
م ب

قو
ي ي

لذ
ن ا

 م
ت؟

اء
ش

ى 
مت

ت 
بي

 ال
من

ج 
رو

خ
ال

ة ؟
خو

الأ
ن 

 م
قل

/ أ
ثر 

ك
ة أ

ري
ح

ت 
وا

خ
للأ

ر؟ 
خي

الأ
ن 

قر
 ال

لال
خ

ة 
بي

عر
ة 

ول
 د

ا /
ني

طا
ري

ي ب
 ف

أة
مر

 ال
ضع

 و
ير

تغ
ف 

كي
ة 

ص
فر

 / 
ت

وي
ص

لت
ق ا

ح
ة 

مرأ
لل

ن 
ك

م ي
ة ل

سن
ة 

مائ
ن /

سي
خم

ل 
قب

مل
لع

ة ل
ص

فر
 / 

ي
عال

 ال
م

لي
تع

ال

د:
اع

قو
اا

يل
ض

تف
وال

ة 
ارن

مق
 ال

ب
لو

س
أ

ول
ه

ج
لم

ي ل
بن

لم
ا

وة
س

لن
ن ا

نو
ن 

كا
لم

 وا
ان

زم
 ال

ف
رو

ظ

اة
او

س
لم

ع ا
ضو

مو
ة ب

لق
تع

 م
كار

أف
ح 

طر
و ل

دي
في

م 
يل

 ف
ض

عر

Vi
ew

in
g 

vi
de

o/
D

V
D

 
re

co
rd

in
gs

 
(c

lip
s 

or
 

w
ho

le
 

pr
og

ra
m

m
es

, 
dr

am
a 

or
 d

oc
um

en
ta

ry
) 

ca
n 

be
 e

ffe
ct

iv
e 

w
ay

 to
 in

pu
t i

de
as

 a
nd

 
fa

m
ili

ar
is

e 
pu

pi
ls

 w
ith

 re
le

va
nt

 la
ng

ua
ge

.

ي
لم

عا
 ال

أة
مر

 ال
وم

بي
ل 

فا
حت

م ا
ظي

تن

O
rg

an
is

in
g 

an
d 

pr
es

en
tin

g 
an

 I
nt

er
na

tio
na

l 
W

om
en

's
 D

ay
 (

8t
h 

M
ar

ch
) 

ev
en

t. 
U

se
fu

l 
id

ea
s 

an
d 

in
fo

rm
at

io
n 

fo
r 

te
ac

he
rs

 c
an

 
be

 f
ou

nd
 a

t 
th

e 
B

irm
in

gh
am

 G
rid

 f
or

 L
ea

rn
in

g 
an

d 
Te

ac
he

rn
et

 
w

eb
si

te
s 

(s
ee

 W
eb

 li
nk

s 
pa

ge
). 

ص
لن

ى ا
 ال

اع
تم

س
الا

د 
بع

ت 
غا

فرا
 ال

ملأ
ا

Li
st

en
in

g 
fo

r s
pe

ci
fic

 w
or

ds
/p

hr
as

es
: p

up
ils

 a
re

 g
iv

en
 c

op
y 

of
 ta

pe
 

sc
rip

t 
w

ith
 e

ve
ry

 f
ift

h/
te

nt
h 

w
or

d 
or

 k
ey

 w
or

ds
/p

hr
as

es
 b

la
nk

ed
 

ou
t. 

A
s 

th
ey

 li
st

en
 p

up
ils

 h
av

e 
to

 tr
y 

to
 fi

ll 
in

 m
is

si
ng

 w
or

ds
. T

hi
s 

ca
n 

be
 m

ad
e 

ea
si

er
 b

y 
pr

ov
id

in
g 

ju
m

bl
ed

 li
st

 f
ro

m
 w

hi
ch

 p
up

ils
 

se
le

ct
.

ق
اف

أو
لا 

 / 
ق

اف
أو

ت 
ولا

مق
 ال

ف
صن

S
ta

te
m

en
ts

 a
ct

iv
ity

: p
up

ils
 w

or
ki

ng
 in

 p
ai

rs
/g

ro
up

s 
ar

e 
gi

ve
n 

se
t 

of
 s

ta
te

m
en

ts
 a

nd
 a

re
 a

sk
ed

 to
 c

la
ss

ify
 e

ac
h 

st
at

em
en

t a
cc

or
di

ng
 

to
 w

he
th

er
 t

he
y 

ag
re

e 
or

 d
is

ag
re

e 
w

ith
 it

 (
or

 w
he

th
er

 t
he

y 
th

in
k 

it 
is

 tr
ue

 o
r 

fa
ls

e)
. D

ec
is

io
ns

 a
nd

 ju
st

ifi
ca

tio
ns

 a
re

 th
en

 fe
d 

ba
ck

 
to

 th
e 

w
ho

le
 c

la
ss

.

ور
ض

ح
 ال

ى
عل

ع 
ضو

مو
 ال

كار
أف

ح 
طر

P
re

se
nt

in
g 

id
ea

s 
to

 a
n 

au
di

en
ce

 (
ei

th
er

 i
nd

iv
id

ua
lly

, 
in

 s
m

al
l 

gr
ou

ps
 

or
 

w
ith

 
th

e 
cl

as
s)

 
us

in
g 

pr
ep

ar
ed

 
m

at
er

ia
l, 

vi
su

al
s,

 
ge

st
ur

e 
an

d 
ex

pr
es

si
on

. T
hi

s 
m

ig
ht

 b
e 

a 
‘li

ve
’ t

al
k,

 a
 m

ul
tim

ed
ia

 
pr

es
en

ta
tio

n,
 a

 s
ke

tc
h,

 a
 p

oe
m

, a
 s

on
g 

or
 a

 v
id

eo
.

ي(
اع

جم
ل 

عم
ة )

وب
ج

وأ
ة 

ئل
س

أ

R
ai

nb
ow

/e
xp

er
t g

ro
up

s:
 c

la
ss

 d
iv

id
ed

 in
to

 g
ro

up
s.

 E
ac

h 
pu

pi
l i

n 
a 

gr
ou

p 
is

 g
iv

en
 a

 n
um

be
r, 

or
 a

 c
ol

or
. 

E
ac

h 
gr

ou
p 

w
or

ks
 o

n 
a 

di
ffe

re
nt

 a
sp

ec
t o

f a
 to

pi
c.

 T
he

n 
ne

w
 g

ro
up

s 
ar

e 
fo

rm
ed

 b
y 

as
ki

ng
 

pu
pi

ls
 w

ith
 t

he
 s

am
e 

nu
m

be
r 

to
 w

or
k 

to
ge

th
er

. 
E

ac
h 

m
em

be
r 

th
en

 i
nf

or
m

s 
ot

he
rs

 a
bo

ut
 w

ha
t 

th
ey

 h
av

e 
le

ar
nt

 a
nd

 a
ns

w
er

s 
an

y 
qu

es
tio

ns
. 

ها
وث

حد
ق 

وف
ث 

دا
ح

الأ
ب 

تي
تر

Fo
llo

w
in

g 
in

tro
du

ct
io

n 
w

ith
 v

is
ua

l s
up

po
rt,

 p
up

ils
 a

re
 g

iv
en

 p
ie

ce
s 

of
 in

fo
rm

at
io

n 
on

 c
ar

ds
 a

bo
ut

 th
re

e 
co

un
tri

es
, r

eg
io

ns
, h

is
to

ric
al

 
ev

en
ts

, 
pe

op
le

, 
et

c.
 P

up
ils

 w
or

ki
ng

 i
n 

gr
ou

ps
 o

f 
th

re
e 

ha
ve

 t
o 

so
rt 

th
e 

ca
rd

s 
w

ith
 o

r 
w

ith
ou

t t
he

 s
up

po
rt 

of
 a

dd
iti

on
al

 r
es

ou
rc

es
 

(a
ud

io
/v

id
eo

/te
xt

 b
as

ed
/w

eb
). 

W
he

re
 t

he
re

 i
s 

a 
lo

gi
ca

l 
or

de
r 

to
 t

he
 p

ie
ce

s 
of

 in
fo

rm
at

io
n,

 a
s 

in
 a

 s
er

ie
s 

of
 h

is
to

ric
al

 e
ve

nt
s,

 
pu

pi
ls

 m
ay

 b
e 

as
ke

d 
as

 a
 s

ec
on

d 
ac

tiv
ity

 t
o 

se
qu

en
ce

 t
he

 s
et

s 
of

 c
ar

ds
.

فة
تل

خ
 م

ت
طا

شا
ن ن

ضم
يت

ه 
ج

مو
ث 

ح
ب

G
ui

de
d 

re
se

ar
ch

 in
vo

lv
in

g 
on

e 
or

 m
or

e 
of

 th
e 

fo
llo

w
in

g:

• 
Id

en
tif

ic
at

io
n 

of
 in

fo
rm

at
io

n:
 te

xt
 m

ar
ki

ng
.

• 
C

at
eg

or
is

at
io

n 
of

 in
fo

rm
at

io
n.

• 
Ta

bl
e 

co
m

pl
et

io
n.

• 
R

ef
or

m
ul

at
io

n 
of

 
in

fo
rm

at
io

n:
 

su
m

m
ar

is
in

g/
pr

od
uc

in
g 

an
  

 
ill

us
tra

te
d 

fa
ct

 s
he

et
.

• 
P

re
se

nt
at

io
n 

of
 in

fo
rm

at
io

n 
to

 a
n 

au
di

en
ce

.
ة 

ول
ط

 م
ل

جم
ن 

وي
ك

ت

B
ui

ld
 l

on
ge

r 
se

nt
en

ce
s 

by
 i

nc
lu

di
ng

 m
or

e 
in

fo
rm

at
io

n 
su

ch
 a

s 
ad

ve
rb

s 
or

 a
dv

er
bi

al
 p

hr
as

es
, o

r c
on

ju
nc

tio
ns

. 

ة 
في

ضا
ت إ

ما
لو

مع
ن 

 ع
ث

ح
لب

ة ل
عد

سا
 م

طة
خ

ة 
تاب

ك

P
up

ils
 g

iv
en

 A
3 

sh
ee

t w
ith

 p
ic

tu
re

 in
 th

e 
m

id
dl

e 
an

d 
th

re
e 

ci
rc

le
s 

ar
ou

nd
 t

he
 p

ic
tu

re
. 

In
 t

he
 f

irs
t 

ci
rc

le
 t

he
y 

no
te

 w
ha

t 
th

ey
 k

no
w

 
ab

ou
t t

he
 to

pi
c 

ill
us

tra
te

d;
 in

 th
e 

se
co

nd
 c

irc
le

 th
ey

 n
ot

e 
qu

es
tio

ns
 

re
la

te
d 

to
 th

e 
pi

ct
ur

e 
th

at
 th

ey
 w

ou
ld

 li
ke

 to
 fi

nd
 th

e 
an

sw
er

s 
to

; i
n 

th
e 

th
ird

 w
ha

t t
he

y 
ha

ve
 le

ar
nt

.
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O
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  Rites of passage: birth, marriage, death       ....قانون الأحوال المدنية الولادة، الزواج  

دة
ولا

ال

B
ir

th

ف(
فا

لز
ل ا

حف
ج )

زوا
ال

M
ar

ri
ag

e

ت(
مو

)ال
ة 

فا
لو

ا

D
ea

th ول
ود

يا 
ان

ط
ري

ن ب
بي

ة 
رن

قا
م

ية
رب

ع

C
om

pa
ri

so
n 

be
tw

ee
n

A
ra

bi
c 

co
un

tr
ie

s 
an

d 
U

K

د؟
دي

ج
 ال

ود
ول

لم
 با

ال
تف

ح
الا

م 
يت

ف 
كي

د؟
لو

مو
 ال

م
س

ر ا
يا

خت
م ا

يت
ف 

كي
اد 

فر
د أ

ح
م أ

س
، ا

ك
سم

) ا
ة 

لف
خت

لم
ء ا

ما
س

الأ
ي 

عان
 م

ل /
لائ

ي د
 ه

ما
ة؟

ارز
/ ب

ة 
ور

ه
ش

 م
ية

ص
خ

ش
ك، 

اء
دق

ص
د أ

ح
، أ

لة
عائ

ال

ج ؟
زوا

 ال
ي

 ف
ب

رغ
/ ت

د 
ري

/ ت
ود 

ل ت
ه

ج؟
زوا

 ال
ى

عل
ة 

جع
ش

لم
ر ا

غي
 / 

عة
ج

ش
لم

ر ا
كا

لأف
ي ا

 ه
ما

( ؟
له

ط 
ط

خ
لم

 )ا
دي

لي
تق

 ال
اج

زو
بال

ن 
ؤم

ل ت
ه

ج؟
زوا

لل
ي 

ثال
لم

/ ا
ب 

س
نا

لم
ر ا

عم
 ال

هو
ما 

ك 
رأي

ي 
ف

د؟
ح

وا
 ال

ين
لد

/ ا
ة 

حد
وا

 ال
دة

قي
لع

ي ا
ذو

ن 
 م

اج
زو

 ال
رة

ك
 ف

صار
 أن

من
ت 

 أن
هل

ة؟
ول

قب
 م

رة
ك

 ف
لاق

ط
 ال

رة
ك

 ف
ين

جد
/ ت

د 
ج

ل ت
ه

س؟
عر

 ال
ف /

فا
لز

ل ا
حف

ة ل
زم

للا
ت ا

يرا
ض

ح
لت

ي ا
 ه

ما
س(؟

عر
)ال

ف 
فا

لز
ل ا

حف
ي 

 ف
ء /

نا
 أث

صل
ح

ا ي
اذ

م
م؟

يو
 ال

ك
ذل

ي 
 ف

س
نا

 ال
ول

يق
 / 

س
لب

/ ي
ب 

شر
/ ي

ل 
ك

 يأ
ل /

فع
ا ي

اذ
م

ل 
خلا

ت 
الا

تف
ح

الا
ي 

 ف
عة

تب
لم

م ا
سي

مرا
 ال

س /
قو

ط
 ال

ت
لف

خت
ف ا

كي
ة؟

ير
خ

الأ
ن 

رو
لق

ا

ا؟
 م

ص
خ

ش
ة 

فا
 و

لة
حا

ي 
 ف

ث
حد

ا ي
اذ

م
ز؟

نائ
ج

وال
ن 

دف
 ال

م
سي

مرا
ي( 

 ف
صل

ح
ا ي

اذ
)م

م 
تت

ف 
كي

ن(:
بي

تأ
)ال

ة 
فا

لو
ى ا

كر
ء ذ

يا
ح

ة إ
في

كي
 و

زن
ح

 ال
عن

ير 
عب

لت
ة ا

في
كي

...
...

د،.
وا

س
 ال

س
لب

خ، 
صرا

 ال
ح،

وا
لن

، ا
اء

ك
لب

ا

لله 
ل ا

جع
 / 

م
ك

جر
لله أ

م ا
ظ

 ع
اة:

وف
 ال

بة
س

نا
بم

ة 
ص

خا
ت 

ارا
عب

 و
ت

ردا
مف

...
..)

ها
لي

)ع
ه 

لي
 ع

لله
ة ا

حم
/ ر

لله 
اء 

بق
 ال

ة /
جن

 ال
ها(

وا
مث

ه )
وا

مث
...

ن..
ني

لب
 وا

اء
رف

بال
 / 

ك
رو

مب
ف 

 أل
دة:

ولا
 ال

 و
اج

زو
بال

ة 
ص

خا
ت 

ارا
عب

 و
ت

ردا
مف

ج 
زوا

 ال
ند

 ع
يد

قال
لت

 وا
ت

ادا
لع

ن ا
 ع

ب
طلا

 ال
ف

عر
ا ي

اذ
 م

ة:
ش

اق
من

...
اة

وف
 ال

أو

B
ra

in
st

or
m

in
g:

 b
ra

in
st

or
m

 w
ha

t 
pu

pi
ls

 k
no

w
 a

bo
ut

 c
us

to
m

s 
in

 
U

K
 a

nd
 A

ra
bi

c 
co

un
try

: 
a 

Ve
nn

 d
ia

gr
am

 c
ou

ld
 b

e 
us

ed
 t

o 
bu

ild
 

up
 p

ic
tu

re
 o

f 
w

ha
t 

is
 d

iff
er

en
t 

an
d 

w
ha

t 
tw

o 
cu

ltu
re

s 
ha

ve
 i

n 
co

m
m

on
.

ن 
مّو

يل
ب 

طلا
 ال

عل
ج

ي ل
يل

ج
س

م ت
يل

 ف
أو

و 
دي

في
م 

يل
 ف

ض
عر

نة
عي

 م
تٍ

ردا
مف

ب

Vi
ew

in
g 

vi
de

o/
D

V
D

 
re

co
rd

in
gs

 
(c

lip
s 

or
 

w
ho

le
 

pr
og

ra
m

m
es

, 
dr

am
a 

or
 d

oc
um

en
ta

ry
) 

ca
n 

be
 e

ffe
ct

iv
e 

w
ay

 to
 in

pu
t i

de
as

 a
nd

 
fa

m
ili

ar
is

e 
pu

pi
ls

 w
ith

 re
le

va
nt

 la
ng

ua
ge

.

ق
اف

أو
لا 

 / 
ق

اف
أو

ب 
س

ح
ف 

ني
ص

ن ت
ضم

يت
ي 

اع
جم

ط 
شا

ن

S
ta

te
m

en
ts

 a
ct

iv
ity

: p
up

ils
 w

or
ki

ng
 in

 p
ai

rs
/g

ro
up

s 
ar

e 
gi

ve
n 

se
t 

of
 s

ta
te

m
en

ts
 a

nd
 a

re
 a

sk
ed

 to
 c

la
ss

ify
 e

ac
h 

st
at

em
en

t a
cc

or
di

ng
 

to
 w

he
th

er
 t

he
y 

ag
re

e 
or

 d
is

ag
re

e 
w

ith
 it

 (
or

 w
he

th
er

 t
he

y 
th

in
k 

it 
is

 tr
ue

 o
r 

fa
ls

e)
. D

ec
is

io
ns

 a
nd

 ju
st

ifi
ca

tio
ns

 a
re

 th
en

 fe
d 

ba
ck

 
to

 th
e 

w
ho

le
 c

la
ss

.

رة
صو

ي 
 ف

ص
خ

ش
ل 

حو
ة 

ئل
س

ع أ
ض

و

Q
ue

st
io

n 
se

tti
ng

 a
ro

un
d 

a 
pi

ct
ur

e:
 p

up
ils

 in
 g

ro
up

s 
de

ci
de

 o
n 

an
d 

no
te

 q
ue

st
io

ns
 t

he
y 

w
ou

ld
 li

ke
 t

o 
as

k 
th

e 
pe

rs
on

/p
eo

pl
e 

in
 t

he
 

pi
ct

ur
e.

 T
hi

s 
ca

n 
be

 fo
llo

w
ed

 u
p 

by
 th

e 
re

ad
in

g 
of

 a
 te

xt
, I

nt
er

ne
t 

re
se

ar
ch

, t
he

 v
ie

w
in

g 
of

 a
 v

id
eo

, e
tc

, t
o 

try
 to

 fi
nd

 o
ut

 a
nd

 n
ot

e 
an

sw
er

s 
to

 t
he

 q
ue

st
io

ns
. 

Th
is

 c
an

 t
he

n 
le

ad
 o

n 
to

 a
 p

ie
ce

 o
f 

w
rit

te
n 

w
or

k.

ية
لو

لأو
ب ا

س
ح

ف 
ني

ص
ت

D
ia

m
on

d 
ra

nk
in

g:
 p

up
ils

 w
or

ki
ng

 in
 g

ro
up

s 
ar

e 
gi

ve
n 

a 
se

t o
f n

in
e 

gi
rls

'/b
oy

s'
 n

am
es

 w
ith

 in
fo

rm
at

io
n 

ab
ou

t t
he

 o
rig

in
 o

f t
he

 n
am

es
. 

Th
ey

 h
av

e 
to

 n
eg

ot
ia

te
 o

rd
er

 o
f 

pr
ef

er
en

ce
. 

D
ec

is
io

ns
 a

re
 t

he
n 

fe
d 

ba
ck

 to
 w

ho
le

 c
la

ss
 w

ith
 ju

st
ifi

ca
tio

ns
. (

S
ee

 p
53

)

ب 
طلا

 ال
من

ور 
ه

جم
ى 

عل
ع 

ضو
مو

بال
ة 

ص
خا

ار 
ك

أف
ض 

عر

P
re

se
nt

 id
ea

s 
to

 a
n 

au
di

en
ce

 (e
ith

er
 in

di
vi

du
al

ly,
 in

 s
m

al
l g

ro
up

s 
or

 w
ith

 t
he

 c
la

ss
) 

us
in

g 
pr

ep
ar

ed
 m

at
er

ia
l, 

vi
su

al
s,

 g
es

tu
re

 a
nd

 
ex

pr
es

si
on

. T
hi

s 
m

ig
ht

 b
e 

a 
‘li

ve
’ t

al
k,

 a
 m

ul
tim

ed
ia

 p
re

se
nt

at
io

n,
 

a 
sk

et
ch

, a
 p

oe
m

, a
 s

on
g 

or
 a

 v
id

eo
. (

S
ee

 p
49

)

ت
ما

لو
مع

وال
ة 

رف
مع

 ال
ب

س
ح

ل 
دو

ج
ل 

ما
ك

إ

C
om

pl
et

in
g 

K
W

L 
ch

ar
t (

un
de

r K
 p

up
ils

 n
ot

e 
w

ha
t t

he
y 

kn
ow

 a
bo

ut
 

a 
to

pi
c,

 u
nd

er
 W

 w
ha

t t
he

y 
w

an
t t

o 
kn

ow
 a

nd
 u

nd
er

 L
 w

ha
t t

he
y 

ha
ve

 le
ar

nt
 (U

se
fu

l i
n 

he
lp

in
g 

pu
pi

ls
 id

en
tif

y 
pr

io
r k

no
w

le
dg

e 
an

d 
ex

pe
rie

nc
e 

as
 a

 n
ew

 to
pi

c 
or

 c
on

ce
pt

.

بة
تا

ك
 و

ءة
قرا

ق 
طر

م 
دا

خ
ست

 با
ص

لن
ن ا

 م
ت

ما
لو

مع
ج 

خرا
ست

ا

U
si

ng
 a

ct
iv

e 
re

ad
in

g 
an

d 
w

rit
in

g 
st

ra
te

gi
es

 t
o 

dr
aw

 i
nf

or
m

at
io

n 
fro

m
  t

ex
ts

 (i
nc

lu
di

ng
 In

te
rn

et
 m

at
er

ia
l) 

an
d 

th
en

 to
 g

en
er

at
e 

ow
n 

cr
ea

tiv
e 

w
or

ks
.

يد
ش

أنا
 / 

رة
صي

 ق
ص

ص
 ق

ى
عل

اد 
تم

لاع
ة ا

ني
كا

إم
 

W
or

k 
on

 th
is

 to
pi

c 
co

ul
d 

be
 b

as
ed

 a
ro

un
d 

a 
re

la
te

d 
sh

or
t s

to
ry

, 
po

em
s,

 a
nd

 s
on

gs
.

ي(
ون

تر
ك

 إل
ث

ح
 )ب

ي
رب

 ع
ث

ترا
 و

ي
طان

ري
لب

ث ا
ترا

 ال
ين

ة ب
ارن

مق

C
om

pa
rin

g 
tra

di
tio

ns
 in

 U
K

 w
ith

 th
os

e 
in

 A
ra

bi
c 

co
un

tri
es

 b
as

ed
 

on
 (I

nt
er

ne
t) 

re
se

ar
ch

. T
he

n 
cr

ea
tin

g 
po

st
er

/d
is

pl
ay

.

ت
يا

ص
خ

ش
 ال

دى
ح

ر إ
ظ

ة ن
ه

ج
 و

من
ص 

لن
ة ا

تاب
ك

ة 
اد

إع

R
ew

rit
in

g 
a 

te
xt

 f
ro

m
 t

he
 s

ta
nd

po
in

t 
of

 o
ne

 o
f 

th
e 

ch
ar

ac
te

rs
/

pe
op

le
 re

fe
rr

ed
 to

.

 "
هو

" 
ى

 إل
ا"

"أن
ل 

وي
ح

وت
ن 

زم
 ال

ير
غي

ع ت
 م

ص
لن

ة ا
تاب

ك
ة 

اد
إع

R
ew

rit
in

g 
a 

te
xt

 in
 a

 d
iff

er
en

t p
er

so
n 

(th
ird

  i
ns

te
ad

 o
f f

irs
t p

er
so

n)
 

or
 te

ns
e 

(p
as

t i
ns

te
ad

 o
f p

re
se

nt
).

ة 
تاب

ك
ة 

ول
حا

 م
م

ة ث
لاد

لو
/ ا

ج 
زوا

بال
ة 

ص
خا

ج 
ازي

أه
 / 

ئد
صا

 ق
ءة

قرا
ها

ة ل
ه

شاب
 م

ئد
صا

ق

R
ea

d 
po

et
ry

 i
ns

pi
re

d 
by

 b
irt

h 
or

 m
ar

ria
ge

, 
an

d 
th

en
 w

rit
e 

ow
n 

po
em

.

ور
ه

ش
 م

ص
خ

ش
ة 

ناز
ج

أو 
ف 

فا
ل ز

حف
ف 

ص
ط ت

حائ
ة 

جل
 م

ل
عم

C
re

at
e 

a 
po

st
er

 d
es

cr
ib

in
g 

th
e 

w
ed

di
ng

, 
fu

ne
ra

l 
of

 a
 f

am
ou

s 
pe

rs
on

.
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Le
ve

l 8
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Current affairs   القضايا / الشؤون المعاصرة            

             
سة

يا
س

ال

P
ol

iti
cs

ئة
بي

 ال
م،

لو
ع

ال

S
ci

en
ce

, e
nv

ir
on

m
en

t

ية
اع

تم
ج

ا ا
اي

ض
ق

S
oc

ia
l i

ss
ue

s قة
يا

لل
وا

ة 
ح

ص
ال

H
ea

lth
 a

nd
 fi

tn
es

s 

ى
يق

س
مو

 ال
از،

لف
لت

، ا
لام

لأف
ا

Fi
lm

, t
el

ev
is

io
n,

 m
us

ic

ضة
يا

لر
ا

S
po

rt
s

س
طق

ال

W
ea

th
er

ث؟
حد

 / 
صل

ح
ي 

لذ
ا ا

م
ث؟

دا
ح

الأ
ي 

 ف
ك

تر
ش

لم
ن ا

م
ط؟

ور
مت

 ال
ص

خ
ش

لل
فاً 

ص
 و

ي
ط

تع
ن 

ع أ
طي

ست
ل ت

ه
ا؟

ً م
دا

ه
ش

 م
اً /

قف
مو

ف 
ص

ن ت
ع أ

طي
ست

ل ت
ه

ذا؟
 ه

ث
حد

ى 
مت

ل؟
ؤو

س
لم

ن ا
 م

ت؟
با

سب
لم

ا ا
 م

ذا؟
ما

ل
..؟

...
...

ن 
 ع

مة
ج

نا
 ال

ج
تائ

لن
ي ا

 ه
ما

..؟
...

ن .
 ع

م
ج

تن
ن 

ن أ
ك

يم
ي 

لت
ج ا

تائ
لن

ي ا
 ه

ما
ي 

 ف
ضو

 ع
ي:

س
يا

س
 ال

ال
ج

لم
ي ا

 ف
لة

داو
مت

ت 
ردا

مف
ذ ب

مي
تلا

 ال
ف

ري
تع

...
...

ير
أم

ن، 
طا

سل
ي، 

وال
ك، 

مل
س، 

ئي
، ر

راء
وز

س 
ئي

، ر
ير

وز
ن، 

ما
رل

لب
ا

ة، 
حد

مت
 ال

م
لأم

ة ا
يئ

 ه
م:

عال
 ال

ي
 ف

مة
ه

 م
ية

ول
ت د

ما
ظ

من
ف ب

ري
تع

ن 
لأم

س ا
جل

 م
ة،

بي
عر

 ال
ول

لد
ة ا

مع
جا

ز، 
يا

ح
لان

م ا
عد

ل 
دو

ر، 
حم

الأ
ب 

لي
ص

ال
...

و..
يت

لف
ق ا

ح
و

ن 
طا

سر
 ( 

ان
ط

سر
 ال

ة:
لف

خت
لم

ض ا
مرا

الأ
اء 

سم
 بأ

يذ
لام

لت
ف ا

ري
تع

ة 
قاي

لو
 وا

ها
ج

علا
ا/ 

ه
باب

س
..أ

ة.
وب

يب
لغ

، ا
لل

ش
 ال

ي،
كر

س
 ال

و ،
رب

 ال
،).

ة..
رئ

ال
ها

من
تر 

س
ش

مان
د، 

دري
 م

ال
 ري

م:
عال

 ال
ي

 ف
رة

هو
ش

لم
م ا

قد
 ال

رة
ك

ق 
فر

...
ا .

ون
راد

ما
 / 

ان
يد

ن ز
دي

 ال
ين

: ز
ون

ور
ه

ش
لم

م ا
قد

 ال
رة

ك
و 

عب
ولا

 ..
...

د،
يت

ونا
ي

مد
ح

م 
سي

/ ن
لاي

ك
ي 

عل
د 

حم
 م

ن:
رو

هو
ش

لم
ة ا

كم
ملا

 ال
ال

ط
أب

ت 
ما

كل
بال

ت 
غا

فرا
 ال

لاء
إم

م 
ر ث

وا
ح

أو 
ص 

ى ن
 إل

اع
تم

س
الا

فة
ذو

ح
لم

ا

Li
st

en
in

g 
fo

r s
pe

ci
fic

 w
or

ds
/p

hr
as

es
: p

up
ils

 a
re

 g
iv

en
 c

op
y 

of
 ta

pe
 

sc
rip

t 
w

ith
 e

ve
ry

 f
ift

h/
te

nt
h 

w
or

d 
or

 k
ey

 w
or

ds
/p

hr
as

es
 b

la
nk

ed
 

ou
t. 

A
s 

th
ey

 li
st

en
 p

up
ils

 h
av

e 
to

 tr
y 

to
 fi

ll 
in

 m
is

si
ng

 w
or

ds
. T

hi
s 

ca
n 

be
 m

ad
e 

ea
si

er
 b

y 
pr

ov
id

in
g 

ju
m

bl
ed

 li
st

 f
ro

m
 w

hi
ch

 p
up

ils
 

se
le

ct
.

ين
او

عن
ع 

ض
وو

ار 
ك

لأف
م ا

أه
د 

دي
ح

ل ت
ج

ن أ
 م

رة
فق

ى 
 إل

اع
تم

س
الا

Li
st

en
in

g 
to

 l
on

ge
r 

pa
ss

ag
es

 o
f 

fa
m

ili
ar

 l
an

gu
ag

e 
an

d 
m

ak
in

g 
no

te
s 

un
de

r h
ea

di
ng

s.
 T

he
n 

w
rit

in
g 

su
m

m
ar

y 
in

 o
w

n 
w

or
ds

.

ية
رب

لع
ه ل

مت
ج

تر
م 

ة ث
زي

لي
ج

لإن
ة ا

لغ
 با

ص
ى ن

 إل
اع

تم
س

الا

R
e-

tra
ns

la
tio

n:
 p

up
ils

 a
re

 g
iv

en
 a

 n
um

be
r 

of
 t

ar
ge
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 p

hr
as

es
 

in
 E

ng
lis

h.
 T

he
y 

lis
te

n 
to

 a
ud

io
/v

id
eo

 r
ec

or
di

ng
 a

nd
 n

ot
e 

do
w

n 
ta

rg
et

 la
ng

ua
ge

 v
er

si
on

 w
he

n 
th

ey
 h

ea
r i

t.

ول
جد

 ال
لء

 م
م

م ث
يل

 ف
من

ع 
ط

قا
 م

دة
اه

ش
 م

ى /
 إل

اع
تم

س
الا
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w
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ra
di

o 
an
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TV

 s
ta

tio
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 a
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 th
e 

In
te

rn
et

) f
or

 k
ey

 in
fo

rm
at

io
n 

w
hi

ch
 

is
 e
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bl
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le
 f
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 t

ea
ch

er
 t
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re

co
rd

 
si

m
pl

ifi
ed

 n
ew

s 
br

oa
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as
t.

ل 
قب

ن 
 م

رة
ض

ح
 م

بار
خ

ة أ
شر

ء ن
قا

 إل
ى(

عل
ب 

در
لت

 )ا
ير

ض
ح

ت
ب

طلا
ال

W
rit

in
g,

 r
eh

ea
rs

in
g 

an
d 

pe
rfo

rm
in

g 
ow

n 
ne

w
s 

bu
lle

tin
: t

hi
s 

co
ul

d 
be

 v
id

eo
ed

 a
nd

 s
ho

w
n 

to
 y

ou
ng

er
 c

la
ss

 a
t t

he
 s

ch
oo
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 O

r 
th

er
e 

co
ul

d 
be

 e
xc

ha
ng

e 
of

 v
id

eo
 w

ith
 p

ar
tn

er
 s

ch
oo

l.

ت 
ما

لو
مع

 ال
كة

شب
ت 

حا
صف

أو 
ت 

جلا
 م

من
ع 

ضي
وا

 م
ءة

قرا

R
ea

di
ng
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el

ec
te

d 
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le
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 e
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m
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in
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 k
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en
 m
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in
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e 
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sp
on

se
, m
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st

io
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 b
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n 
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xt
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iv
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d 
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rit
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g 
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 m
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in
g 

he
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 p

ar
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ph

s 
an

d 
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qu
en
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ng
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ho
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d 

be
 u
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 h
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p 

pu
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de
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 k
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d 

de
ve

lo
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 b
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 p
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ki
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, c
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ta
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m
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io
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بار
خ
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ح
ص
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عم
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he
et
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ئد
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ص
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ص
ق
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يا

ح
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 م
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أ

S
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 s
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oe
m
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 p
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 م

حد
لل

ص( 
ي )

نب
 ال

ث
دي

حا
وأ

م 
ري

ك
 ال

آن
قر

 ال
من

ت 
آيا

د ب
ها

ش
ست

الا
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ول
ح

ك
 ال

ول
نا

/ ت
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درا
خ

لم
ي ا
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عا

/ ت
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خي
تد

 ال
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ظ

ة 
يد

ص
 ق

من
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خ
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يا
وأب

م 
هي

برا
ظ إ

اف
ح

ي ل
وق

ش
د 

حم
ء أ

رثا
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يد
ص
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-

و 
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ي )
نب

 ال
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س

للإ
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ش

د 
حم

م أ
ظي
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لن

ة ا
زي

هم
ال

ن 
بي

ة 
ئد
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 ال

قة
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 ال
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وق
ش

د 
حم

د أ
تق

ين
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يد
ص

لق
ه ا
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ف
ين
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ا
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لد
ف ا
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 ف

ي
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 ف
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ف
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ال
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 d
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تاب
ك

W
rit
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 d
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مة
ري

ج
 ال

ف
ري

ع
/ ت

ف 
ص

و

D
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cr
ib
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g 

cr
im

es

ث
دا

ح
الأ

ل 
س

سل
ت

S
eq

ue
nc

e 
of

 e
ve

nt
s

مة
ري

ج
 ال

فع
دوا

M
ot

iv
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ة 
ط

شر
 ال

ت
قا

قي
ح

ت

ن(
لأم

ل ا
جا

)ر

P
ol

ic
e 

in
ve

st
ig

at
io

ns

ت
با

قو
ع

ال

P
un

is
hm

en
ts

ل؟
ص

ح
ي 

لذ
ا ا

 م
ث /

حد
ذا 

ما
 / 

ص
صا

لر
 با

ي
رم

 / 
عن

ط
 / 

جار
ش

 / 
داء

عت
/ ا

ار 
ج

نف
/ ا

ة 
رق

س
ت 

دث
ح

 / 
ث

حد
...

ع .
رو

ش
 م

ير
 غ

ول
خ

/ د
ي 

هاب
 ار

وم
ج

 ه
/  

ال
تي

اغ
 / 

تل
ق

..؟
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م 
جو

ه
 ال

ل /
يا

غت
الا

 / 
داء

عت
الا

ذا 
 ه

صل
ح

 / 
ث

حد
ى 

مت
ت؟

ابا
ص

ك إ
نا

 ه
هل

 / 
وم

ج
ه

لل
 / 

قة
سر

لل
 / 

ب
ضر

لل
ص 

خا
ش

/ أ
ص 

خ
ش

ض 
عر

، ت
م

نع
لا/ 

...
ء..

دا
عت

للا
 / 

تل
لق

/ ل
ص 

صا
لر

 با
ب

ضر
لل

 / 
عن

ط
لل

 / 
م

سم
لت

ل
ت؟

قا
رو

س
لم

ي ا
 ه

ما
ت؟ 

قا
رو

س
 م

ك
نا

 ه
هل

ء؟ 
ي

ش
ق 

سُر
ل 

ه
ت 

رق
س

 ،)
ول

حم
لم

/ ا
ل 

وا
ج

 ال
ل )

قا
لن

ف ا
هات

 ال
رق

سُ
ة، 

رق
س

ت 
صل

ح
م، 

نع
ة 

ج
درا

ت، 
هرا

جو
 م

عة
ط

 ق
ة،

اع
س

 ال
د،

لي
ة ا

يب
حق

د، 
قو

لن
ة ا

ظ
حف

م
...

...
رة

يا
س

ة، 
ئي

وا
ه

ة؟
جث

 ال
ت

شف
كت

ن ا
 أي

ة؟
جث

 ال
ف

شا
كت

م ا
ن ت

أي
ن؟

يا
 ع

ود
ه

ش
ي 

ك أ
نا

 ه
ان

ك
ل 

ه
ء؟

ي
ش

ي 
ت أ

 أن
ت

هد
شا

ل 
ه

ب(
هر

، ي
ري

ج
) ي

ض 
ك

ير
 / 

دد
ه

م ي
ج

ها
لم

/ ا
ص( 

لل
 )ا

رق
سا

 ال
ت

رأي
م، 

نع
ب؟

هر
 ال

دي
عت

لم
/ ا

م 
ج

ها
لم

( ا
رق

سا
)ال

ص 
لل

ع ا
طا

ست
ف ا

كي
..؟

ي.
تد

مع
 ال

ص /
لل

ف ا
ص

ن ت
ع أ

طي
ست

ل ت
ه

 / 
ده

عن
ل 

 ه
ا؟

ه
فات

ص
وا

 م
ه /

فات
ص

وا
 م

ي
 ه

ما
ر؟ 

عم
 ال

من
غ  

بل
/ ت

لغ
يب

م 
ك

ة(؟
رق

فا
ة )

يز
مم

ت 
ما

علا
ها 

ند
ع

...
ث(.

ثال
 ال

قد
لع

ت)ا
نا

ثي
ثلا

 ال
/ )

ي
ثان

 ال
قد

لع
 )ا

ت
نا

ري
ش

لع
ي ا

 ف
دو

تب
و /

بد
ي

مر
لع

ن ا
م

ض 
بي

الأ
ق 

عر
 ال

من
ة، 

ظار
س ن

لب
، ي

سر
لأي

/ ا
ن 

يم
الأ

ه 
خد

ي 
 ف

ير
كب

ح 
جر

ه 
ل

...
...

فر
ص

الأ
/

ة؟
يم

جر
 ال

وع
وق

اء 
ثن

ت أ
كن

ن 
 أي

ل /
فع

ت ت
كن

ذا 
ما

ب 
بي

ط
 / 

وق
س

 ال
ي /

ست
در

 م
ي /

مل
 ع

ى
 ال

ي
يق

طر
ي ب

زل
من

در 
غا

ت أ
كن

...
ان

سن
الأ

...
ة.

ط
ح

لم
ه ا

جا
بات

ي 
ش

أم
 / 

لة
اف

ح
 ال

ظر
نت

أ
ا؟

حاي
ض

 ال
مع

ة 
ط

شر
 ال

ال
ج

ث ر
حد

ل ت
ه

ل 
جا

ل ر
ح

ل 
 ه

م ؟
ه

/ ب
ه 

ه ب
تب

ش
لم

 با
ن(

لأم
) ا

ة 
ط

شر
 ال

ال
ج

ك ر
س

أم
ل 

ه
ة؟

نا
ج

 ال
ي /

جان
 ال

ى
عل

ض 
قب

 ال
وْا

لق
ل أ

 ه
ة؟

يم
جر

 ال
غز

ة ل
ط

شر
ال

..؟
ت.

ها
با

شت
/ ا

ن 
هي

برا
 / 

ئن
قرا

 / 
ئل

دلا
ة 

ط
شر

 ال
ال

ج
ى ر

لد
ت 

كان
ل 

ه
 / 

هو
ة 

يم
جر

 ال
ت

كب
ارت

ي 
لت

/ ا
ب 

ك
ارت

ي 
لذ

ن ا
ة أ

ط
شر

 ال
ال

ج
د ر

تق
يع

...
ي.

ه
...

ى .
 إل

ير
ش

/ ي
ل 

يد
ل 

لي
ك د

نا
ه

ة؟
يم

جر
 ال

ب
كا

ارت
اء 

ور
ع 

اف
دو

 ال
ع /

اف
لد

ا ا
م

 / 
 ) 

نة
س

...
ة 

مد
، ل

بد
مؤ

)ال
ن 

ج
س

بال
ه 

لي
 ع

م
ك

ح
..و

...
ة.

يم
جر

..ب
...

ن.
دي

أ
...

ي 
نف

بال
 / 

ام
عد

الإ
ب

مة
ري

ج
 ال

ي
 ف

ق
واب

س
 ال

ب
حا

ص
ن أ

 م
هو

...
...

د:
اع

قو
ال

رع
ضا

لم
و ا

ي 
ض

ما
 ال

عل
لف

  ا
•

جر
 ال

ف
رو

ح
ف. 

ط
لع

ت ا
دوا

  أ
•

ب
طلا

 ال
ئة

هي
لت

ع 
ضو

مو
بال

ق 
عل

مت
 ال

ط
ط

خ
لم

م ا
دا

خ
ست

ا
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st
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m
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id

er
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w
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vi
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or
t),

 
br
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ea

s/
in

fo
rm

at
io

n 
re

la
te

d 
to

 c
rim

e.
 

ح 
ص

ه: 
لي

 ع
ية

غو
لل

ت ا
طا

شا
لن

ض ا
بع

اء 
جر

وإ
ي 

ئق
وثا

م 
يل

 ف
ض

عر
م 

يل
لف

ة ا
ص

بق
ف 

ري
تع

 ال
ل،

دو
ج

 ال
لء

 م
طأ،

خ
 /

Vi
ew

in
g 

vi
de

o/
D

V
D

 re
co

rd
in

gs
. (
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ت
غا

فرا
 ال

لاء
إم

 و
وع

ض
مو

بال
ة 

لق
تع

 م
ت

ارا
عب

ى 
 إل

اع
تم

س
الا

Li
st

en
in

g 
fo

r s
pe

ci
fic

 w
or

ds
/p

hr
as

es
: p

up
ils

 a
re

 g
iv

en
 c

op
y 

of
 ta

pe
 

sc
rip

t 
w

ith
 e

ve
ry

 f
ift

h/
te

nt
h 

w
or

d 
or

 k
ey

 w
or

ds
/p

hr
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es
 b

la
nk

ed
 

ou
t. 

A
s 

th
ey

 li
st

en
 p

up
ils

 h
av

e 
to

 tr
y 

to
 fi

ll 
in

 m
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si
ng

 w
or
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. T

hi
s 

ca
n 

be
 m

ad
e 

ea
si

er
 b

y 
pr

ov
id

in
g 

ju
m

bl
ed

 li
st

 f
ro

m
 w

hi
ch

 p
up

ils
 

se
le

ct
. ب 

س
ح

ة 
يم

جر
 ال

من
ف 

في
خ

لت
ة ل

وم
ك

ح
 ال

ت
اءا

جر
ف إ

صن
ية

لو
لأو

ا

D
ia

m
on

d 
ra

nk
in

g:
 p

up
ils

 w
or

ki
ng

 i
n 

gr
ou

ps
 a

re
 g

iv
en

 a
 s

et
 o

f 
ni

ne
 p

ro
po

sa
ls

 o
n 

se
pa

ra
te

 p
ie

ce
s 

of
 c

ar
d 

su
gg

es
tin

g 
w

ha
t s

te
ps

 
th

e 
go

ve
rn

m
en

t s
ho

ul
d 

ta
ke

 to
 r

ed
uc

e 
cr

im
e.

 T
he

y 
ar

e 
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ke
d 

to
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nk

 th
e 

pr
op

os
al

s 
in

 o
rd

er
 o

f p
rio

rit
y 

by
 fo
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in

g 
th

e 
ni

ne
 c
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in

to
 t

he
 s
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pe
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f 

a 
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d.
 T

he
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pr
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en
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 c
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 (S
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حق
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ن ا
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بل

قا
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يل
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اد 
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إ

In
te

rv
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w
: s
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 o
ut
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te

rv
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w
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et
w
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n 

de
te
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e 
an

d 
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m
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ho
 h

as
 w

itn
es

se
d 

a 
cr

im
e.

 

ها 
يم

قد
وت

ة 
يم

جر
ن 

رع
صو

أو 
ل 

س
سل

 م
م /

يل
 ف

ول
ح

ق 
لي

تع
اد 

عد
إ

ف
ص

لل

P
re

pa
rin

g 
a 

co
m

m
en

ta
ry

 f
or

 a
 f

ilm
 c

lip
 o

r 
a 

se
rie

s 
of

 p
ho

to
s 

de
pi

ct
in

g 
a 

cr
im

e 
an

d 
pr

es
en

t t
o 

cl
as

s

بة
تا

ك
 ال

رة
ها

م

S
ta

te
m

en
ts

 a
ct

iv
ity

. 

رة
صو

ل 
حو

ة 
ئل

س
ح أ

طر

Q
ue

st
io

n 
se

tti
ng

 a
ro

un
d 

a 
pi

ct
ur

e.
 

ت 
طا

شا
ي ن

 ف
ية

حف
ص

ت 
الا

مق
 / 

ير
قار

م ت
دا

خ
ست

ن ا
ك

يم
فة

تل
خ

م

R
ep

or
ts

 o
n 

cr
im

es
 in

 th
e 

pr
es

s 
ca

n 
be

 u
se

d 
fo

r a
 ra

ng
e 

of
 a

ct
iv

e 
re

ad
in

g 
an

d 
w

rit
in

g 
ac

tiv
iti

es
. 

ها
وع

وق
 / 

ها
وث

حد
ن 

زم
اً ل

فق
 و

ث
دا

ح
الأ

ب 
تي

تر

S
eq

ue
nc

in
g 

ac
tiv

iti
es

: o
fte

n 
ve

ry
 a

pp
ro

pr
ia

te
, s

in
ce

 re
po

rts
 

ge
ne

ra
lly

 re
fe

r t
o 

ev
en

ts
 in

 c
hr

on
ol

og
ic

al
 o

rd
er

.

عد
وا

لق
/ ا

م 
ها

تف
س

الأ
ت 

دوا
/ أ

ت 
ردا

مف
د 

دي
ح

وت
ص 

لن
ة ا

راء
ق

Te
xt

 m
ar

ki
ng

: t
o 

id
en

tif
y 

e.
g.

 w
ho

, w
ha

t, 
w

he
re

, w
he

n 
et

c.
 Id

en
tif

y 
cr

im
e 

re
la

te
d 

vo
ca

bu
la

ry
 O

R
 e

xa
m

pl
es

 o
f g

ra
m

m
at

ic
al

 fe
at

ur
es

. 

نة
عي

 م
ت

ظا
ح

ملا
ن 

وي
تد

 / 
ان

نو
لع

 با
رة

فق
 ال

ط
رب

M
at

ch
in

g 
pa

ra
gr

ap
h 

he
ad

in
gs

 to
 p

ar
ag

ra
ph

s 
or

 n
ot

e-
ta

ki
ng

.

صة
خا

 ال
ب

طال
 ال

ت
ردا

مف
م 

دا
خ

ست
 با

ص
لن

ص ا
خي

تل

S
um

m
ar

is
in

g 
in

 o
w

n 
w

or
ds

.

ة 
حي

ض
 ال

ظر
ة ن

ه
ج

 و
من

ث 
دا

ح
الأ

ف 
ص

 و
ة:

ه
ج

مو
ة 

تاب
ك

G
ui

de
d 

w
rit

in
g:

 e
.g

. d
es

cr
ip

tio
n 

of
 e

ve
nt

s 
fro

m
 p

er
sp

ec
tiv

e 
of

 
vi

ct
im

.

ها 
ض

بع
ت ب

ما
كل

 ال
قة

علا
ف 

شا
كت

 لا
س

مو
قا

 ال
ام

خد
ست

ا
ض

بع
ال

D
ic

tio
na

ry
 a

ct
iv

ity
 to

 e
xp

lo
re

 w
or

d 
re

la
tio

ns
hi

ps
 (

no
un

, a
dj

ec
tiv

e,
 

ve
rb

). 

عد
وا

لق
ز ا

زي
تع

ي ل
اع

جم
 / 

ي
نائ

/ ث
ي 

رد
 ف

ط
شا

ن

G
ra

m
m

ar
 a

uc
tio

n:
 th

is
 a

ct
iv

ity
 in

vo
lv

es
 p

re
se

nt
in

g 
cl

as
s 

w
ith

 te
n 

se
nt

en
ce

s,
 f

iv
e 

of
 w

hi
ch

 h
av

e 
m

is
ta

ke
s 

in
 t

he
m

. 
S

en
te

nc
es

 a
re

 
se

le
ct

ed
 t

o 
fo

cu
s 

on
 p

oi
nt

s 
st

ud
en

ts
 a

re
 w

or
ki

ng
 o

n.
 S

tu
de

nt
s 

(w
or

ki
ng

 i
nd

iv
id

ua
lly

, 
in

 p
ai

rs
 o

r 
in

 g
ro

up
s)

 a
re

 t
ol

d 
th

at
 t

he
y 

ea
ch

 h
av

e 
a 

ce
rta

in
 a

m
ou

nt
 o

f m
on

ey
 w

ith
 w

hi
ch

 to
 b

id
 fo

r 
ea

ch
 

se
nt

en
ce

. S
tu

de
nt

s 
st

ud
y 

se
nt

en
ce

s 
an

d 
th

en
 h

av
e 

a 
ch

an
ce

 to
 

bi
d 

ag
ai

ns
t e

ac
h 

ot
he

r 
to

 'b
uy

' s
en

te
nc

es
 fr

om
 th

e 
te

ac
he

r. 
Th

e 
w

in
ne

r 
is

/a
re

 th
e 

st
ud

en
t(s

) 
w

ho
 s

uc
ce

ed
(s

) 
in

 'b
uy

in
g'

 th
e 

m
os

t 
co

rr
ec

t s
en

te
nc

es
.

ية
رب

لع
ة ا

لغ
 ال

ى
وإل

ن 
 م

مة
ج

تر

Tr
an

sl
at

io
n 

to
 a

nd
 fr

om
 A

ra
bi

c.
 

م
كل

مت
 ال

غة
صي

ل 
بد

ب 
غائ

 ال
غة

صي
ص ب

ة ن
تاب

ك
ة 

اد
إع

R
ew

rit
in

g 
a 

te
xt

 in
 a

 d
iff

er
en

t p
er

so
n 

(th
ird

 in
st

ea
d 

of
 fi

rs
t p

er
so

n)
 

or
 te

ns
e 

(p
as

t i
ns

te
ad

 o
f p

re
se

nt
).

ت
يا

ص
خ

ش
 ال

دى
ح

ر إ
ظ

ة ن
ه

ج
 و

من
ص 

لن
ة ا

تاب
ك

ة 
اد

إع

R
ew

rit
in

g 
a 

te
xt

 f
ro

m
 t

he
 s

ta
nd

po
in

t 
of

 o
ne

 o
f 

th
e 

ch
ar

ac
te

rs
/

pe
op

le
 re

fe
rr

ed
 to

.
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Le
ve

l 9
Th

em
es

, t
op

ic
s,

 te
xt

s
K

ey
 s

tr
uc

tu
re

s 
an

d 
vo

ca
bu

la
ry

O
ra

cy
Li

te
ra

cy
Social issue: racism. قضايا اجتماعية: التمييز العنصري  

قاً
اب

س
ة: 

ري
ص

عن
ال

قاً
ح

ولا

R
ac

is
m

 th
en

 a
nd

 n
ow

ي
صر

عن
 ال

يز
مي

لت
ب ا

با
س

أ

C
au

se
s 

of
 r

ac
is

m

ي
صر

عن
 ال

يز
مي

لت
ة ا

ح
اف

ك
م

P
re

ve
nt

in
g 

ra
ci

sm
 

R
es

ou
rc

es
 

ht
tp

://
w

w
w

.ir
es

pe
ct

.n
et

/ 
ht

tp
://

w
w

w
.re

dh
ot

cu
rr

y.
co

m
/

ة؟
بي

عر
 ال

لاد
لب

ي ا
 ف

أو
يا 

طان
ري

ي ب
 ف

ري
ص

عن
يز 

مي
  ت

جد
يو

 / 
ك

نا
 ه

هل
ا؟

ني
طا

ري
ى ب

 ال
وء

ج
لل

/ ا
ح 

زو
لن

/ ا
ة 

جر
ه

بال
ب( 

جان
الأ

س )
نا

 ال
دأ

ى ب
مت

ذ 
من

..؟
وء.

ج
لل

/ ا
ة 

جر
ه

لل
س 

نا
 ال

لاء
هؤ

ت 
فع

ي د
لت

ب ا
با

س
الأ

ي 
 ه

ما
ة؟

ني
طا

ري
لب

ت ا
مرا

تع
س

لم
خ ا

اري
بت

...
وء 

ج
لل

/ ا
ة 

جر
ه

 ال
قة

علا
ي 

 ه
ما

...
د..

ض
ة 

ري
ص

عن
ة 

رق
تف

 / 
ري

ص
عن

يز 
مي

ك ت
نا

ه
ة 

ري
ص

عن
 ال

ت
اءا

تد
لاع

ن ا
 م

ير
كث

 ال
ث(

حد
ل )

ص
ح

 / 
جد

يو
 

...
...

.و.
...

ن.
بي

م 
دائ

تر 
تو

ك 
نا

ه
ي 

صر
عن

اء 
تد

اع
ة 

حي
ض

...
ن..

كا

ن؟
يي

صر
عن

س 
نا

 ال
ض

بع
ل 

جع
ي ت

لت
ب ا

با
س

الأ
ما 

س 
نف

ى 
عل

...
ـ..

 ال
كل

ل 
 ه

س؟
نا

 ال
من

ة 
وع

جم
لم

ة 
طي

نم
 ال

رة
صو

 ال
ما

ة؟
كل

شا
ال

ن 
 م

عة
مو

ج
لم

ة 
طي

نم
 ال

رة
صو

 ال
ت

ريا
ظ

م ن
علا

الإ
ل 

سائ
 و

جع
ش

ف ت
كي

س؟
نا

ال
ة؟

رق
تف

 ال
ى

عل
اء 

ض
لق

/ ا
ة 

ارب
ح

 م
كن

يم
ف 

كي
س؟

دار
لم

ي ا
 ف

ري
ص

عن
يز 

مي
د ت

ج
يو

 / 
ية

صر
عن

ة 
رق

تف
د 

ج
تو

ل 
ه

د 
ض

ة 
هي

كرا
 ال

ى
عل

ة 
ين

مع
ة 

ني
ط

 و
ت

ما
ظ

من
ض 

حر
/ ت

ك 
حر

ف ت
كي

ب؟
جان

الأ
ة 

رق
تف

 ال
ي /

صر
عن

 ال
يز

مي
لت

ف ا
وق

ل ل
فع

ن ت
ت أ

ما
كو

ح
 ال

ى
عل

ب 
ج

ا ي
اذ

م
ة؟

ري
ص

عن
ال

ة؟
هر

ظا
 ال

ذه
 ه

من
د 

ح
لل

ه 
ذل

ع ب
طي

ست
ي أ

لذ
ي ا

رد
لف

د ا
ه

ج
 ال

ما
ش:

قا
لن

ي ا
 ف

مة
خد

ست
لم

ة ا
لغ

ال
...

ى .
خر

ة أ
حي

 نا
من

و 
 ..

ة..
حي

 نا
من

...
راً.

خي
و أ

 ..
اً..

لث
 ثا

...
اً .

ني
.ثا

.. ً
ولا

أ
...

ل .
حا

ي( 
 )أ

ية
ى أ

عل
 /.

...
ن 

ن أ
 م

م
رغ

بال
 / 

أن
ع 

م
...

ن..
ه أ

في
ك 

ش
لا 

ما 
م

...
...

ن.
ى أ

س
نن

ن 
ع أ

طي
ست

/ ن
ن 

ك
يم

لا 
...

.. 
ي

رأي
ي 

 ف
...

.. 
دي

قا
عت

ي ا
 ف

...
...

أن
ة 

صي
خ

ش
 ال

ري
ظ

ة ن
ه

ج
 و

من
 ..

...
.. 

ان
ك

ذا 
ا إ

 م
ى

عل
د 

تم
يع

ذا 
.ه

...
.. 

صة
خا

 ال
ي

بت
جر

ن ت
م

د:
اع

قو
ال

ئر
ما

ض
 ال

م،
ها

تف
س

الا
ت 

دوا
، أ

ي
نف

 ال
ب

لو
س

  أ
•

ول
حل

 ال
اح

تر
اق

 و
ت

فا
خلا

 ال
ب

با
س

ح أ
ض

تو
ط 

حائ
ة 

جل
 م

ل
عم

C
om

m
is

si
on

 f
or

 R
ac

ia
l 

E
qu

al
ity

 (
C

R
E

) 
'd

iv
er

si
ty

' 
po

st
er

 c
ou

ld
 

be
 u

se
d 

a 
st

ar
tin

g 
po

in
t 

fo
r 

di
sc

us
si

on
 a

bo
ut

 d
iv

er
si

ty
 a

nd
 t

he
 

m
ak

e 
up

 o
f 

B
rit

is
h 

so
ci

et
y.

 W
ha

t 
m

ak
es

 t
he

 p
eo

pl
e 

di
ffe

re
nt

, 
w

ha
t 

do
 t

he
y 

sh
ar

e?
 W

hy
 d

o 
co

nf
lic

ts
 a

ris
e?

 W
ha

t 
ar

e 
ty

pi
ca

l 
pr

ej
ud

ic
es

/m
is

un
de

rs
ta

nd
in

gs
? 

H
ow

 c
an

 b
et

te
r 

un
de

rs
ta

nd
in

g 
be

 d
ev

el
op

ed
? 

R
es

ou
rc

es
 

w
w

w
.c

re
.g

ov
.u

k/
pu

bl
s/

ca
t_

po
st

er
s.

ht
m

l 

ت 
ردا

مف
 ال

ى
عل

ذ 
مي

تلا
 ال

يد
عو

لت
ج 

ام
رن

و ب
م أ

يل
 ف

ى
 إل

اع
تم

س
الا

ة 
يد

جد
ال

Li
st

en
in

g 
to

 v
id

eo
/D

V
D

 r
ec

or
di

ng
s 

(c
lip

s 
or

 w
ho

le
 p

ro
gr

am
m

es
, 

dr
am

a 
or

 d
oc

um
en

ta
ry

) 
ca

n 
be

 e
ffe

ct
iv

e 
w

ay
 to

 in
pu

t i
de

as
 a

nd
 

fa
m

ili
ar

is
e 

pu
pi

ls
 w

ith
 re

le
va

nt
 la

ng
ua

ge
.

ري
ص

عن
 ال

يز
مي

لت
ن ا

 م
حد

وال
ة 

عي
تو

 ال
ف

هد
ة ب

سب
نا

 م
م

ظي
تن

O
rg

an
is

in
g 

an
d 

pr
es

en
tin

g 
an

 a
nt

i-r
ac

is
t 

ev
en

t. 
U

se
fu

l 
id

ea
s 

an
d 

in
fo

rm
at

io
n 

fo
r 

te
ac

he
rs

 c
an

 b
e 

fo
un

d 
at

 t
he

 i
re

sp
ec

t 
an

d 
re

dh
ot

cu
rr

y 
w

eb
si

te
s 

(S
ee

 T
he

m
es

, t
op

ic
s,

 te
xt

s,
 o

pp
os

ite
)

ق
اف

أو
لا 

 / 
ق

اف
أو

ب 
س

ح
ار 

ك
لأف

ف ا
ني

ص
ت

S
ta

te
m

en
ts

 a
ct

iv
ity

: p
up

ils
 w

or
ki

ng
 in

 p
ai

rs
/g

ro
up

s 
ar

e 
gi

ve
n 

se
t 

of
 s

ta
te

m
en

ts
 a

nd
 a

re
 a

sk
ed

 to
 c

la
ss

ify
 e

ac
h 

st
at

em
en

t a
cc

or
di

ng
 

to
 w

he
th

er
 t

he
y 

ag
re

e 
or

 d
is

ag
re

e 
w

ith
 it

 (
or

 w
he

th
er

 t
he

y 
th

in
k 

it 
is

 tr
ue

 o
r 

fa
ls

e)
. D

ec
is

io
ns

 a
nd

 ju
st

ifi
ca

tio
ns

 a
re

 th
en

 fe
d 

ba
ck

 
to

 th
e 

w
ho

le
 c

la
ss

. 

اء
بن

الأ
 و

هل
الأ

ن 
بي

ف 
خلا

ي: 
يل

مث
ل ت

عم

R
ol

e-
pl

ay
: 

ar
gu

m
en

t 
be

tw
ee

n 
pa

re
nt

 a
nd

 c
hi

ld
. 

C
hi

ld
 h

as
 f

rie
nd

 
of

 d
iff

er
en

t e
th

ni
c 

ba
ck

gr
ou

nd
. P

ar
en

t d
is

ap
pr

ov
es

 a
nd

 w
ou

ld
 li

ke
 

ch
ild

 t
o 

as
so

ci
at

e 
on

ly
 w

ith
 c

hi
ld

re
n 

of
 s

am
e 

ba
ck

gr
ou

nd
. 

 I
t 

is
 

po
ss

ib
le

 to
 g

et
 s

tu
de

nt
s 

to
 s

cr
ip

t a
 d

ra
m

a 
sk

et
ch

 o
n 

th
is

 th
em

e,
 

e.
g.

 a
s 

a 
ch

at
 s

ho
w

, a
nd

 th
en

 a
ct

 it
 o

ut
. 

ب
طلا

 ال
ور

ه
جم

ى 
عل

ار 
ك

أف
ض 

عر

P
re

se
nt

in
g 

id
ea

s 
to

 a
n 

au
di

en
ce

 (
ei

th
er

 i
nd

iv
id

ua
lly

, 
in

 s
m

al
l 

gr
ou

ps
 

or
 

w
ith

 
th

e 
cl

as
s)

 
us

in
g 

pr
ep

ar
ed

 
m

at
er

ia
l, 

vi
su

al
s,

 
ge

st
ur

e 
an

d 
ex

pr
es

si
on

. T
hi

s 
m

ig
ht

 b
e 

a 
‘li

ve
’ t

al
k,

 a
 m

ul
tim

ed
ia

 
pr

es
en

ta
tio

n,
 a

 s
ke

tc
h,

 a
 p

oe
m

, a
 s

on
g 

or
 a

 v
id

eo
.

ت 
حا

صف
أو 

ت 
جلا

لم
ي ا

 ف
يع

ض
وا

لم
و ا

ت أ
الا

مق
 ال

ض
بع

ة 
راء

ق
وع

ض
مو

لل
ة 

يئ
ه

كت
ت 

رن
نت

الإ

R
ea

di
ng

 s
el

ec
te

d 
ar

tic
le

s,
 e

tc
. f

ro
m

 n
ew

sp
ap

er
s 

or
 w

eb
si

te
s 

(in
cl

ud
in

g 
th

os
e 

w
hi

ch
 a

re
 U

K
 b

as
ed

). 
Id

en
tif

yi
ng

 k
ey

 
in

fo
rm

at
io

n,
 a

nd
 th

en
 m

ov
in

g 
on

 to
 m

or
e 

ch
al

le
ng

in
g 

ta
sk

s.

ل:
مث

ة 
لف

خت
 م

ت
طا

شا
ن ن

ضم
يت

ه 
ج

مو
ث 

ح
ب

G
ui

de
d 

re
se

ar
ch

: e
.g

. i
nt

o 
di

sc
rim

in
at

io
n,

  
in

vo
lv

in
g 

on
e 

or
 m

or
e 

of
 th

e 
fo

llo
w

in
g:

• 
Id

en
tif

ic
at

io
n 

of
 in

fo
rm

at
io

n:
 te

xt
 m

ar
ki

ng
.

• 
C

at
eg

or
is

at
io

n 
of

 in
fo

rm
at

io
n:

 ta
bl

e 
co

m
pl

et
io

n.

• 
R

ef
or

m
ul

at
io

n 
of

 in
fo

rm
at

io
n:

 s
um

m
ar

is
in

g/
pr

od
uc

in
g 

an
  

 
ill

us
tra

te
d 

fa
ct

 s
he

et
.

• 
P
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Assessment at Levels 7–9
Whilst teaching at levels 7–9 should not be dominated by examination requirements, colleagues will wish to
ensure that pupils are familiar with the types of task commonly used by examination boards. Past papers can 
be a useful source of teaching material.

This section is divided into two parts:
1 Ongoing informal assessment
2 Formally accredited assessment

Ongoing informal assessment
Teachers draw on a range of evidence (responses to questions, observation of pair/group activities, marking
of work) to make judgements about the degree to which:

In oracy pupils are able to:
Describe people, places, feelings, moods in some detail (use of adjectives and adverbs, relative clauses, 
qualifiers);
Express and justify opinions (by presenting arguments, giving illustrations – use of subordinate clauses);
Report a sequence of events (crime or news event) using appropriate tenses, link words, conventions for direct
and indirect speech, etc.;
Speculate about people and events (use of conditional sentences);
Deal with elements of unpredictability in everyday transactions;
Deliver a short prepared presentation fluently and with good pronunciation (using voice and gesture effectively to
enhance expression) and respond to follow up questions. Show awareness of audience;
Apply what they have learnt to new situations;
Use stalling strategies (fillers) to assist in maintaining flow of conversation.

•

•
•

•
•
•

•
•

In intercultural understanding/creativity pupils are able to:
Analyse/interpret short literary works/film (clips) by commenting on setting, plot, character, message (reviews);
Perform songs and sketches;
Compare and contrast aspects of different cultures through carrying out (Internet) research, exchanging
information with partner school via e-mail,oral presentations, creating posters/displays;
Take into account different viewpoints, e.g. by writing a page in the diary of someone living in another country,
scripting an (imaginary) interview with a famous person or a character in a story, painting or sculpture;
Carry out a project/compose text with a particular audience in mind (e.g. class in a partner school abroad);
Compare the presentation of ideas, attitudes and feelings in contrasting texts
Recognise bias and objectivity, distinguishing facts from hypotheses, theories and opinions.

•
•
•

•

•
•
•

In literacy pupils are able to:
Understand and respond to a range of text types, factual and imaginative (letters, articles, brochures, e-mails, 
web pages, radio interviews, films, stories, poems);
Understand texts which include some complex sentences and unfamiliar language;
Identify and summarise relevant information when carrying out research (including on the Internet);
Express information/ideas contained in texts clearly and concisely in their own words;
Draft and redraft text (using a word processor) to improve content, organisation of ideas, accuracy and
presentation;
Understand and respond to texts in formal as well as informal registers (e.g. job advertisements and applications,
formal letters);
Synthesise information from various sources;
Use a dictionary and other reference materials to improve accuracy, precision and variety of expression;
Identify relationships between words and use this both to support memorisation and to deepen understanding of
how the language system works;
Make intelligent guesses based on knowledge of the world;
Use clues to work out meaning (pictures, headings, layout, lexical and syntactic features).

•

•
•
•
•

•

•
•
•

•
•
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In self- and peer-assessment pupils are able to:

Identify and explain mistakes in their own work and that of other pupils;
Self-assess in relation to clear (GCSE/AS) criteria;
Identify daily/weekly/monthly goals which are reviewed;
Assess work created by peers using clear criteria (e.g. quality of content, quality of language, quality of 
presentation);
Keep a log of their reading, viewing, and listening activities, both in and outside of school. They should include:
– Title and author, artist, actor, or musician
– Context, genre or form (e.g. film on videotape, CD I bought, magazine in the library)
– A short description

Build up a portfolio based on projects, different types of written text composed over the year;
Assess piece of work created by peers using clear criteria (e.g. quality of content, quality of language, quality of 
presentation).

•
•
•
•

•

•
•

Formally accredited assessment

Asset Languages (Intermediate Stage)

LL* Can Do statements
These statements are intended to reflect 
the likely observable outcomes of
achievement at each level. They are not
definitions of proficiency in themselves.

Examples of teacher assessed tasks
There is some scope for teachers to adapt 
material to suit their own programme of 
study.

7 L I can understand longer passages and recognise
people’s points of view.

Learners hear a radio interview and answer three-
option multiple choice questions.

S I can answer simple unprepared questions in a
conversation or following a presentation.

Learners play a guessing game in a group, asking
and answering questions.

R I can understand longer texts and recognise
people’s points of view.

Three-option multiple choice based on a text.

W I can write a text (e.g. a report or a letter)
conveying simple opinions and/or points of view.

Transfer of meaning based on personal information.

8 L I can understand passages including some
unfamiliar material from which I can recognise
attitudes and emotions.

Learners match English sentences to short spoken
extracts.

S I can tell a story or relate the plot of a book or film
and give my opinions about it.

Learners make a presentation about a news item
of their choice.

R I can understand texts including some unfamiliar
material from which I can recognise attitudes and
emotions.

Identifying five correct English sentences from a list
of ten about a text.

W I can produce formal and informal texts in an
appropriate style on familiar topics.

Writing a poster to advertise a charity event.

*LL = Languages Ladder
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9 L I can understand the gist of a range of authentic
passages in familiar contexts.

Learners correct an error in English sentences
about a recorded interview.

S I can take part in a discussion, giving and justifying 
my opinions and ideas.

In groups of three, learners discuss holiday options.

R I can understand a wide range of authentic texts in
familiar contexts.

Matching English summaries with short paragraphs
on a theme e.g. career plans.

W I can communicate ideas accurately and in an
appropriate style over a range of familiar topics.

Transfer of meaning detailing instructions.

The external assessment for Intermediate assesses aspects of grades 7–9. It should be noted that candidates
can choose to take only teacher assessment, only external assessment or both. Tasks set for external
assessment are similar in type to those set for teacher assessment. External assessment is a formally 
accredited qualification. For teacher assessment learners receive a Grade Award endorsed by OCR.

Performance descriptors for Intermediale 

L You should now be comfortable with a range of tenses, and should be able to understand authentic passages 
on familiar matters. On completing this stage, you should be able to follow much of what is said at near normal 
speed on familiar matters or in predictable situations. You should be able to give an oral or written summary of 
what you have heard.

S You should now be comfortable with a range of tenses, and should be able to use language relating to a range 
of familiar matters. On completing this stage, you should be using and adapting language for new purposes. 
Your pronunciation should be generally accurate. You should be able to maintain a conversation on familiar 
matters or in predictable situations, using a range of simple language.

R You should now be comfortable with a range of tenses, and should be able to understand authentic texts on 
familiar matters. On completing this stage, you should be able to follow much of what you read on familiar 
matters or in predictable situations. You should be able to give an oral/written summary or translation of what 
you have read.

W You should now be comfortable with a range of tenses, and should be able to use language relating to a range 
of familiar matters. 

On completing this stage, you should be using and adapting language for new purposes. Your spelling should 
be generally accurate. You should be able to write on familiar matters or in predictable situations, using a range 
of simple language.

For full information visit the Asset Languages website (www.assetlanguages.org.uk). Here you can view and 
download the Arabic Language specification for this level which includes sections on:

Language purposes and functions
Grammatical areas
Vocabulary areas
Script acquisition

•
•
•
•

References to both Can Do statements and the nature of Asset Languages tasks are accurate at the time of going to press, but may be
subject to future amendments. When using the Languages Ladder and/or Asset Languages materials you are advised to check the latest
versions with DfES and OCR respectively.
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GCSE Arabic 

Examination Board: Edexcel
Pupils working at Levels 7 should be able to achieve Grade A/A* in the GCSE examination. For information
on the GCSE examination, please refer to assessment information at the end of Level 6 (see pp65–68
this guide).

GCE

Examination Board: Edexcel 
Specification number: 8602

Levels 8–9 are appropriate for pupils preparing for GCE Advanced Subsidiary level (AS)*.

In the AS examinations students take one Reading and Writing paper which includes reading comprehension,
vocalisation, translation from Arabic to English and continuous writing.

Students preparing for GCE Advanced Subsidiary (AS) are expected to:
Develop understanding of the written forms of the foreign language from a variety of registers;
Communicate confidently, clearly and imaginatively in the foreign language through the written word, 
using increasingly accurate, complex and varied language;
Increase their sensitivity to language and language learning;
Develop critical insights into, and contact with, the contemporary society, cultural background and
heritage of countries or communities where the foreign language is spoken;
Develop positive attitudes to foreign language learning.

The GCSE and GCE Arabic specification and past papers with mark scheme are available on the Edexcel 
website: www.edexcel.org.uk.

*This is the first half of the Advanced GCE course. It is a stepping-stone to the full Advanced GCE qualification. Students can take the AS on its own.

•
•

•
•
•
•
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2.3 Creating a scheme of work based on the guide
The scheme of work (SoW) sets out the teaching programme, year by year, for each course being taught. 
It includes the content that needs to be covered, the learning objectives involved at each stage, the main
activities and resources which will enable these to be achieved and the ways in which they will be assessed. 
Typically the scheme for each year is broken down into six units of work each lasting half a term.

The scheme should:
Reflect the agreed teaching philosophy of the department using it;
Be clear, concise and realistic, i.e. focussed on the practical and do-able;
Provide breadth and balance across all aspects;
Take account of learner differences (background/aptitudes/learning styles);
Support teachers in their short-term planning;
Be seen as a working document to be reviewed and updated each year.

As has been pointed out previously, the framework charts in this curriculum guide are not, in themselves, 
a scheme of work. Rather they should be seen as offering a structured bank of material, based on sound
pedagogical principles and related to the main national assessment frameworks. They thus provide substantial 
support for colleagues in developing an up-to-date scheme of work suited to their own context and to the 
needs of their pupils. It should be noted that the guides are available in electronic form on the CILT and 
Goldsmiths College http://community.gold.ac.uk websites. Additional resources linked to the guide can also k
be found on the Goldsmiths website.

You may also find it helpful to refer to government schemes of work for teaching Modern Foreign Languages 
(French, German and Spanish) at Key Stages 2 and 3 (QCA/DfES, 2000). In addition there is general 
guidance on medium and long term planning for language teaching in the Government’s Key Stage 2 and 3 
Framework documents (DfES, 2003 and 2005).

If you are producing a scheme of work for the first time, you may find the following step by step approach 
useful:
1 Getting an overview:

On one side of A4 create rough outline and headings for (6) units of work to be taught over the year. 
(Refer to exam specifications, textbooks and other documents including this guide.)

2 Deciding on format:
Usually schemes of work are set out in the form of a grid as in the framework charts in this 
document (See possible template on p87). This makes it easy to refer across and see how the 77
elements fit together. An alternative is to simply list information under headings. Your department or 
school may, of course, have its own established format that everyone is expected to follow.
Create abbreviations for main resources you will be referring to, e.g. TN1(Ex B) for Textbook Name,
Book 1, Exercise B. Use code consistently in SoW.

3 Creating a unit:
Break unit down into sections and specify main contexts and learning objectives.
Decide how many lessons/weeks should be devoted to each.
Specify for each National Curriculum Attainment Target (Listening, Speaking, Reading, Writing) the 
level or range of levels aimed at within the unit. You might also find it useful here to note targets in
relation to the Asset Languages scheme.
Identify key structures and vocabulary bearing in mind range of levels within class and highlighting
points which may require particular attention. It is useful to indicate what language is ‘core’ and what 
is ‘extension’ material for higher attainers (e.g. by using italics).
Map on activities from textbooks and other sources, which are relevant and useful, as well as
material you have produced, bearing in mind importance of: 

Catering for range of attainment levels and for different learning styles;
Balancing teacher and pupil centred work;
Linking to previous units to support development of knowledge and skills;
Progressing from activities aimed at practising language to ones where the focus is on using the
language for a real purpose, e.g. presenting or performing to an audience;

•
•
•
•
•
•

•

•

•

•
•
•

•

•

–
–
–
–
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Integrating and achieving balance between the four skills (although opportunity to do this is limited 
in early stages of acquiring new script);
Providing stimulating cultural content drawing on up-to-date, authentic material (where appropriate)
and making links to other curriculum areas;
Drawing on imaginative works (stories, plays, poems, songs, paintings) as stimulus for cultural 
understanding as well as language development;
Developing awareness of language learning strategies (including effective use of reference
material);
Building in use of ICT where appropriate.

Add homework activities (or identify possible homeworks amongst activities already selected).
Identify or add main assessment activities (informal and formal).
Cross check against National Curriculum Programme of Study, KS2/3 Framework, exam board 
specifications and, if necessary, revise activities as appropriate.
Review list of key structures and vocabulary and, if necessary, revise as appropriate. (It may be that
activity or text you have chosen requires teaching of language points not already specified).
Add any resources not already mentioned including websites and reference material.

4 Developing and reviewing the scheme of work:
Move on to create further units bearing in mind that developing a scheme of work is an ongoing 
process. Aim to get the basics in place and then flesh it out gradually.
Keep the scheme of work in a ring binder. This makes it easy to slip in extra pages or reminders 
about changes/additions to be made.
Once a unit or scheme has been created, aim to review it every one to two years.

A word of encouragement
Although creating a good scheme of work requires thought and effort, it will save you time in the long run and 
give you confidence in your teaching!

–

–

–

–

–
•
•
•

•

•

•

•

•
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Resource list for the teaching of Arabic

Suppliers
Fine Media Group (FMG)
Range of teaching resources (KS1 and 2) including songs, CD-ROMs, puzzles, stories and posters.
www.finemediagroup.com

Fun Arabic Learning
Range of teaching resources (KS1 and 2) including readers, activity books, stories, flash cards and posters.
www.funarabiclearning.com

Gateway to Arabic (Series)
Series of textbooks (Beginners to GCSE) aimed at pupils studying Arabic in UK.
www.greatwaytoarabic.com

Hounslow Language Services
Resources in a variety of media designed for teaching a range of community languages.
www.hvec.org.uk/HvecMain/index.asp 
www.hvec.org.uk/hvecmain/Sections/HLS/Docs/catalogue.pdf

Interactive Knowledge Centre
Graded reading programme for Arabic.
www.intkc.com

IQRA
Range of teaching resources, many related to Islamic culture and religion, suitable for all levels. Also available from
IQRA Bookshop are: 
I Learn Arabic series by Habib Affes (suitable for KS1-3).
Al-Kitaab al-Asaasi (suitable for pre-GCSE to AS).
www.iqra.org

Mantra Lingua
Dual language stories (suitable for KS2).
www.mantralingua.com

MM Books
Range of teaching resources (Beginners, GCSE, AS and A2) including text books, conversation books and short
stories.
www.mmbooks.co.uk

Recommended resource pack (suitable for KS1 and 2)
Heya Naqraa Published by Dar Al Tourky. Available from The Women’s Charity Gulf Committee.
P.O Box 2260, 31952 Khobar, Saudia Arabia. (Tel: +96638821771)

Recommended series of text books 
Seini, M., Abdul Aziz, N. and Husayn, M. Uhibb ul-‘Arabiyyah. Complete course with pupil’s and teacher’s books + 
tapes. Available from Arab Bureau of Education for the Gulf States, PO Box 94693, Riyadh 11614 (Tel: 4800555, 
Fax: 4802839)

Recommended reference book on Arab history for AS–A2 
students
Hitti, P. (1970) Tarikh al-‘Arab (History of the Arabs) London: Macmillan
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Mini-whiteboards/Dice
A4 'show-me' boards (plain/with lines/with squares) and A3 map boards and accessories available from:
Compass Educational Supplies, Waveney Drive, Lowestoft, NR33 OYX. Tel: 01502-500444

A4 whiteboards and (noiseless) dice available from:
Synergy Learning. Tel: 01243 779967
http://www.synergy-group.co.uk/learnhome.html

Talking Dice
Dice covering wide range of topics + activity ideas.
http://www.talkingdice.co.uk

Arabic weblinks
Ajeeb
http://afl.ajeeb.com

Al-Hakawati
http://www.al-hakawati.net

About Arab culture
http://arabculture.about.com/culture/arabculture/mbody.htm 

Arab Net
www.arab.net

Arabic and Numeracy
www.curriculumsupport.nsw.edu.au/languages/index.cfm?u=4&i=360

Arabic 2000
www.arabic2000.com/new.html

Arabica
www.arabica.org.uk

Arabic email with Arabic keyboard if needed /Variety of activities and information in English 
and Arabic 
www.maktoob.com

Aramedia
http://members.aol.com/gnhbos/aghome.htm

BBC Arabic News
http://news.bbc.co.uk/hi/arabic/news

Before you know it (BYKI)
www.byki.com

Brigham Young University
http://humanities.byu.edu/classes/ling577lh/lpv1.html

Falah Kamil
http://dspace.dial.pipex.com/falah
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For Edexcel Arabic specification 
www.edexcel.org.uk

4Arabs Music
www.4arabs.com/music

Fun with Arabic
www.funwitharabic.com

iLoveLanguages
www.ilovelanguages.com

Malayin
www.malayin.com

Middlebury College – Arabic Language Resources
www.middlebury.edu/%7Elib/arabic.html

1001inventions
www.1001inventions.com

Quantara.de
www.quantara.de/ar

Resources
www.middlebury.edu/~lib/arabic.html

Sindibad Multimedia
www.sindibad.co.uk/multimedia/mmedia.html

St Takla Arabic Language Lessons
http://st-takla.org/Learn_Languages/01_Learn_Arabic-ta3leem-3araby/Learn-Arabic_00-index_El-
Fehres.html

Teaching Literacy in Languages in year 7: Arabic
www.curriculumsupport.nsw.edu.au/literacy/files/Lit_Y7lang.pdf
www.curriculumsupport.nsw.edu.au/languages/files/Lan_Arabic_Literacy.pdf

The American Association of Teachers of Arabic
www.wm.edu/aata

WebArabic
www.webarabic.com/choix-apprendre.html

Write Arabic Group
www.btinternet.com/~WriteArabic/index.htm
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Useful websites
Association for Language Learning
www.all-languages.org.uk

AfL (Assessment for Learning)
www.qca.org.uk/7// 659.html

Asset Languages
www.assetlanguages.org.uk
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Becta (British Educational Communications and Technology Agency)
ESOL & community languages
www.becta.org.uk

Birmingham Grid for Learning
International Women's Day
www.bgfl.org/services/women/home.htm

British Council: School Partnerships.
www.britishcouncil.org/learning-ie-school-partnerships.htm

British Council: Foreign Language Assistants on-line (FLA online)
Provides a wealth of ideas for activities, e.g. 'Running dictation', 'Grammar Auction' with detailed explanation.
www.britishcouncil.org

CILT, the National Centre for Languages
www.cilt.org.uk

Commission for Racial Equality
www.cre.gov.uk
For posters reflecting diversity in Britain, London and Southampton >
www.cre.gov.uk/publs/cat_posters.html

Community Languages Network (supported by the Specialist Schools and Academies 
Trust)
www.schoolsnetwork.org.uk/commlang

DfES Languages
www.dfes.gov.uk/languages/index.cfm

Goldsmiths College 'community.gold' website.
http://community.gold.ac.uk

Hounslow Language Services
Resources in a variety of media designed for teaching a range of community languages.
www.hvec.org.uk/HvecMain/index.asp 
www.hvec.org.uk/hvecmain/Sections/HLS/Docs/catalogue.pdf

LanguagesICT
www.languages-ict.org.uk

The Literacy Trust
Early bilingual communication
www.literacytrust.org.uk/talktoyourbaby/Bilingual.html

MediaEd
Film-making in the classroom (Advice on film language, getting started with digital video, equipment, classroom
practice and training)
www.mediaed.org.uk/index.php

Modern Foreign Languages Environment, Learning and Teaching Scotland
www.ltscotland.org.uk/mfle

NACELL The National Advisory Centre on Early Language Learning (NACELL)
www.nacell.org.uk/home/what_is.htm
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NALDIC (National Association for Language Development in the Curriculum)
www.naldic.org.uk

NRC (National Resource Centre for Supplementary Education)
www.continyou.org.uk/content.php?CategoryID=631

Practical Support Pack (DfES)
www.teachernet.gov.uk/supportpack/index.aspx

Talking Dice (For information on resource that can be used with any language)
www.talkingdice.co.uk/home.asp

Teachernet
International Women's Day
www.teachernet.gov.uk/teachingandlearning/assemblies/index.cfm?mode=searchdisplay&id=62&hist
ory=keyword

Welsh Language Board 'Twf' website 
Information and advice on raising children bilingually. Leaflet 'Raising Children Bilingually – Advice for Parents'
(Welsh Language Board, 2004) can be downloaded from the site
www.twfcymru.com



Curriculum guide for Arabic

The Curriculum guides for community languages provide a flexible outline for planning the design and delivery of 
language courses in mainstream and complementary schools. The series draws on recent policy developments in 
language teaching, including the Key Stage 2 Framework for Languages, the Key Stage 3 National Strategy and the 
Languages Ladder, and interprets them in a practical way for teachers.

The framework charts plot a clear path of linguistic progression across topics, suggesting a wide variety of activities 
that will help the development of both oracy and literacy in the target language. 

Throughout the guides there is a major focus on intercultural awareness and creativity, alongside support for 
assessment, grammar and the development of learner independence.

Up-to-date resources and information supporting the guides can be found at http://community.gold.ac.uk.

‘These guides offer a real opportunity to bring community languages into the mainstream of education where they 
belong, and to value the long unrecognised achievements of children who use them every day.’

Dr Terry Lamb, Director, Initial Teacher Education, University of Sheffield 

Dr Jim Anderson is Lecturer in Modern Languages in Education in the Department of Educational Studies at 
Goldsmiths College, University of London. He has many years’ experience working in London comprehensive schools 
where a wide range of languages has been taught. His research interests lie in the field of bilingualism and new media 
literacies. Jim is co-ordinator of the Flexible PGCE in Community Languages (Arabic, Mandarin Chinese, Panjabi and 
Urdu) at Goldsmiths and is a member of the National Community Languages Advisory Group. 

Sawsan Saffaf has teaching qualifications from both Syria and the UK. She has taught Arabic for many years in 
mainstream and independent schools, as well as in community schools. She is currently Head of Arabic at Paddington 
Academy in West London. For several years she has worked as school mentor and visiting tutor for Goldsmiths College, 
University of London. She is also an item writer with Cambridge Assessment (Asset Languages). 

Nazek Abdel-Hay has taught Arabic for many years both in the UK and abroad. She has a PGCE in Modern Languages 
from Goldsmiths College, University of London, and currently teaches at the King Fahad Academy and at the Arabic 
Community School in Hounslow. She is an item writer with Cambridge Assessment (Asset Languages). 
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